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ABSTRACT 
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which students are involved include the following: Students keep a 
journal in which they record the influence of sexual stereotypes on 
the world in which they .live, define and .evaluatis the qualities . 
associated ^ith female and male stereotypes, choose and research one 
alternative form of the family and make a presentation to the class, 
read arid discuss books, analyze television ads and programs, examine 
research on biological differences between the sexes^ create a 
possible marriage contract, analyze graphs, and participate in a mock 
pa^jliament. (RM) 
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FOREWORD 



The. Resource Guide for Women's Studies is a series of units which can be 
integrated into specific subject courses such as English, social studies and 
guidance or which cam be used as a resource for (he development of a local 
course in women*s studies. Approval by the Board of School Trustees'is 
required for the implementation of-any locally-developed course. 

A bibliography and. a list of other resources for students and teachers is, 
being prepared as a supplement to this guide. 



\ 



^ ♦ introdu(;tion 

j-he Purpose of Women's Studies 

' he Women's Studies Guide was developed to assist teachers m sup- 
plementing the curriculum and making knowledge about tk^e role of women 
' vo society available to as many students as possible. The guide focuses on 
women's role in the past and in thfe present for the purpose of encouraging 
all student<s, male and female, to contribute fully to the society of the future. 
Students are provided with infjormation on bow the nature of our society has 
been affected by changes in women's roles. All students are affected by 
changes m women's roles and must assess them as they plan their own par- 
ticular roles as adalts. - ^ 

The inclusiorr of W9men's studies in the curriculum is consistent with the 
statements of philosophy for public schools in B.C. as outlined in the Ad- 
ministrative Bulletin for Secondary Schools, 1974. "The ideal is that of 
developing an individual with insight into the past and present and ^the 
ability to contribute to the future" . . and to create students who are, 
"generally well informed with an appreciation and ^n understanding of our 
changing society and some realiration of their own particular role in it" 

Objectives 

The objectives can be summarized under the four major headings outlined in 
the Social Studies Curriculum Guide — 196B. 

1 Knowledge: "To cause students to acquire a body of knowledge. corp- 
prised mainly of ba^sic concepts or principles and generalizations about 
the functioning of human^societies both pastand present, both at home 
-and throughout the world." 

• WoiWQ^ studies seeks to convey knowledge: 

(a) about how women participated in a variety of social institutions 
such as the family, the economy, the arts and education during 
various historical-periods, with an emphasis on Canada, as well as 
with some, comparative data from other societies. 

(b) abott theories from a variety of perspectives which seek to explain 
why women participated in the way they did. 

2. Methads of acquiring knowledge: "To cause students to develop som^ 
facility in using the methods oi inquiry through which knowledge in the 
social domain is discovered and acquired." 

Women's studied is based on open-ended inquiry projects that differ 
from unit to unit depending upon the subject area involved. A variety of 
research and inquiry skills including library research, personal in- 
terviews, community surveys, case studies, creative writing and crjtical 
reading, are required for the projects. Since women's studies is a new 
area, nnuch of the learning that takes place will depend on students' 
ability to find information in their own communities. ThisJs a skill that 
will be useful to them when they are no longer in school.- 

3. The use of knowledge ami a spirit of inquiry:' "To cause students to 
develop the capacity for the sorts of speculative aod creative thought 
which enable one to think hypothetically, to hold tentative conclusions, 
and to reconstruct the knowledge already m one's possession" 

• Women's studies encougages students to explain their everyday ex- 
• perience as well as the experience of wonrjen m other times^and places, 

and to re-evaluate the theories they and others have used to understand 
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this experience This will involve speculative and creative, thought 

4 Value questions: "To provide a forum in ^h\ch students may learn to 
" deal with value questions in an intellectuilly and, ethically honest way," 

Women's studies raises a variety of important value questions that 
students must learn^to deaTwith jn order to plan their own future role in 
society Students are encouraged to apply their own systern of values to 
the questions that are raised At the same time, tejchers should 
recognize that value conflicts are certain to occur and that handling 
these Situations will require special skill and tact 



Note to Teachers 

While students should be encouraged to analyze their own experiences and 
noake decisions about their own lives, women's studies is not designed for 
personal cV)unselling ^ 

A variety of viewpoints will be expressed m the class. Each stu^ient's views 
should be respected Women's studies should not be a forum for the ex- 
pression of unsubstantiated opinion but for reasoned argument based on 
research The objectivejs to teach students to ' deal with value questions in 
an intellectual and honest way" (Administrative Bulletin for Secondary' 
Schools, 1974) I 

If ^it IS decided to prepare a separate elective course, the following may merit 
consideration- in planning. 

(a) Such' a study should be mter*disciplinary and this suggests there . 
'could be value m consultation with other teacher's. 

. (b) Sonsie provision sh^^ld be made for individualizing the course to 
ajlow for some personal, avocatior^al interests and goals to be pur- 
sued m an intellectually sound manner 

(c) Parents and students should be provided with information about the 
pcrrpose and, nature of the course m order to avoid misin- 
terpretations I 

^(d) Resource people may^be of considerable assistance but if it is plan- 
ned to use them some provision should be made for acquainting 
them with the course and with their role in it, since the school is 
still responsible for it. 

(e) This 'guide is presented as a resource which teachers may find 
useful in designing their own women's studies curriculum at the 
local level Teachers should feel free to choose from among the ac- 
tivities suggested Some may be more feasible in one community 
than another and some resources will be more accessible ih some 
parts of the province Local community studies are particularly 
valuable for students and jhe teacher is encouraged to make use of 
local resources 

(f) Provision should be made for evaluating both the course and 
student achievement Since some of the study involves issues and 
values c^re should be taken to avoid the imposition of a particular 
set of convict'ions on the individual m assessing achievement 

(g) *When a school develops a women's studies*course or a women's 

studies unit in an existing course, it is important to provide parents 
with mforn^ation which will answer their q\iostions about itj conte nt 
»nd ^ict^viti^s in order to avoid any mismterpretcUions ^ 
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!n this unit Students will 

Gam some general understanding of concepts such as "discrimination", 
"sex role stereotype" « 

Gain some insight into the* relationship between language and sex role 
attitudes 

r. Understand how attitudes towards the sexes are coi^veyecf in a subtle 
way by a variety of social institutions. 
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Understand how their own thinking is influenced by. their social en- 
vironment and how it unconsciously reflects sex role sterotypes. 
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Teacher Summary ) 

The activities m this unit are designed ♦ 
to encourage students 'to participate 
m. experiences that will demons'trate 
to them how often, the culture's 
assumptions about masculinity, a'nd 
^femininity are expresse'd 

After these assumptions have been, 
revealed, the teacher should deal 
directly with Jhe concepts of 
stereotyping and discrimination and 
with how conditioned we are by^the, 
soci^ world in which we live 

Women's studies will be mor,e ef 
fective if some effort is made to 
create a learning environment m 

unt another ji iJ lJi^lu^s per ^^ojI 
quebtionb.in a non threatening way 
therefore, some of the introductory* 
activities are designed to stimulate in . 
terest in women's studies and to allo.v 
students to get to know one another 

A large number of activities are 
suggested here You will want to 
choose from among them according to 
your awn preferences Some of the at 
tivities niay be used throughout a 
course or thev niay be used lat^r on m / 
a course. 



Classroom Activities 

i a) Have students define the t&rms sex role, sex stereotype, 
rjiscnmination on the basis of s^)^, and sexism without using'any 
reference source One way of doing this would be to have students 
write down their own definitions, then share their own definitions 
with two or^three other students an^ attempt to c ome to some con- 
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sensus Fmally. share the results m the whole class. 

b) Have, the students use .reference books.^ to check- their own 
definitions against the definitions of "experts". Use the dictionary, 
encycIop.edias or social science text! 

c) To check the utility of their definitions, ask specific quf stions such 
as *- 

1 What IS the dil^erence between a generalization "women are 
shorter than men" and a stereotype "women are emotional and 
flighty"? 

u When is differential treatment appropriate (children cannot gfet 
drivers' licenseslQnd when isjt discriminatory (women could 
not enter nnedi^c^ schools)? 

d) Find articles ^here the word sexism is used Can you define this 
word by loolkirtg at the context in which it is used^ Look it upjn 
several dictio/^anes If it has not beep entered, discuss how the 
wor.d'^^^^-fe^ome popularized and why it has not yet been included 
ir>^/dicttonary Find a recent-sociology text which uses and defines 
thelword * 

Journal \U^iH be useful for students to keep a journal during the 
course v.hich will reflect their reactions to the course and their growing 
awareness of the influence of sexual stereotypes on the world in which 
they live 

The journals give students an opportunity to do some creative writing 
and encourage them to apply the learning that is taking place in school 
to an understanding of their own experiences. 

Different teachers will make different use of the journals. You may 
want to look at them only if the student asks you. You may want them to 
be handed in and used to evaluate the progress a student ts making. 

Scnpbook. Clippings that reflect or comment on male/female roles 
may be collected from newspapers and magazines. Articles, pictures, 
advertisements, letters to the editor .may all be' relevant. These_ 
materials can be used as readings for the course, as it is often difficult 
to find appropriate readings. They can also be used to encourage 
students to think about the content of the course while they are reading 
newspapers and magazines, and thus get into the habit of critically 
scrutinizing popular reading materials. This activity ought to encourage 
them to see the relevance of the course to their lives outside the 
school ' 1 c 

You could use the scraphook simply as a reference book for the class, 
or you could have students write comments on the material they 
collect 

Defining the female and male stereotype. The purpdse of this activity^ is 
to have students define and evaluate the qualitie^s associated with 
female and male stereotypes. Make a lisi of about 30 adjectives Put the 
adjectives onto cards and give each student a set of adjectives. Ask the 
student to sort their adjectives into three piles, one describing the 
stereotype-of males m our society,,one for the female stereotype, and a 
ttiird for adjectives whieh fit into neither category When they Have 
finished get them to compare their groups of adjectives with their 
neighbour's See how much agreement there is m the class Discuss the 
stereotypes you have come up with See which stereotype mclurjes the 
most positive characteristics by getfmg students to sort their ad- 
jectives into positive, negative and neutral piles 



A variety of other questions could be asked and answered by sorting ad 
jecfeyes; for example, what qualities are most important for your 
dai^hter to have' 'For your son' Are these different' -Why' What 
qualities are^most important for a wife^husbarrd, mother/father^ 

Alternatively, allqw each student ten minutes to make ^ list of charac 
teristics of women (or meni If they have difficulty, tell them to try 

* thinking of one woman (or man) they know. Then divide them into small 
groups (3-^5) and have them first read their lists then say which charac- 
teristics on the list ace true of themselves, then which characteristics 
they hke Then have the small group, as a team, select ten items f^om 
the combined lists that they think are mlj>st important' It is essential 
that they agree on the meaning of each characteristic Then have them 
rank the items from 1 to 10. Who is the person they have created? The 
Idea] woman (or man)^ The typical woman (or man)' Are the charac- 
teristics positive or negative? Try several variations- girl^ working on 

\ female characteristics and boys on male, vice versa, both sexes working 
on the same sex. all-female and all-male small groups, mixed smaU 
groups^ Have the tean^s compare the result 

5 The purpose^ of this activity is to have the students relate sex role 
stereotypes to their own school sefting 

Write a list of activities associated with high school such as dating, use 
, of language, clothing, sports^ smoking, etc Set up two columns, one for 
females and one for males. Have students write their expectations for 
females and males m each. activity ^ ' 

- Encourage studeats to be specific about their*experiences. At the com- 
pletion of the exercise, discuss the reasons for the different ex- 
pectations for females and males. 

6 Make up a collage or montage or simply draw what society considers to 
be the ''ideal woman" and the "ideal man". Ask students to. explain 
their ideal. (Include, physical description, emotional characteristics, 
personality and mannerisms.) Jo what extent are stereotypes reflected 
in your collage' Relate the pictures to the adjective sort activity (#4) 

7 Cut out pictures af people of va/ious facial types and have studer^ts 
describe each one and speculate o,n what that P^son may be like Do-, 
they react more favorably to women who fit the traditiofnal^concept of 
"feminme" and men who fit the traditional concept of /'masculine"? ^ 
How wide a range of possibilities are described by the class for poaple 
of each sex' (e.g, m terms of occupations ) What aspects of personality 
and life-style do they concentrate on with each sex' (eg, do they 

^speculate on marital status and number of children more frequently 
with women than with men?) What effect does physical attractiveness 
have on your description of males' Of the females' Why are they dif 
ferent' 

8 Draw a series of stick figures tirT,distinguishable as to sex) holding ob- 
jects or doing something (e g.. holding a broom, dnvmg a van. holding a 
bat) Have the students make up stones about them Point out which 

' sex IS attributed to each character In wh^t ways-do the descriptions 
reflect sexual sJtereotypes' 

9 Language usage "The Whorf hypotheses asserts that the. speakers of 
a given language see the world m a special way and that the language 
they speak determine^ how they perceive the world Although many 
linguists question Whorfs position, they do agree that our language 
acts as a kind of filter through which we perceive realtiy" (The 
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Dynamics of Language 5.) The jollowing activities wiil suggest ways in 
which this concept operates wifh respect to sex role stereotypes, Relate 
each activity to Whorf's hypothesis and the students' background and 
knowledge about word connotations 

a) Parallel word activity For each word listed find the male or female 
equivalent Doe^ the parallel'word have tjie same connotation as 
the onginaP K there^'a status or power difference between the 
words^ Is one word more positively evaluatfed than the other^ What 
image »s created by each word^ The following examples will get you 
started Have th^ class think of others 

Sissy 
bum 
' old goat 
heroine 

waiter y 

t)^ Why do \\e say ;'now that's a man" when he does someihing heroic 
.hut'not now that's a woman" wh«en she does the.same thfhg^ Why 
IS th^>re a family man but no family woman^ Why are there caneer 
gfls Out no career bovs' if women henpeck. why don't men rooster 
peck' Why do we have forefathers but not foremothers? Think of 
other Similar, examples. 

c) "Man"' IS used to include woman '^His" is used to include hers Our 
language uses the male pronoun jo subsume the female How do 
.you feel about this^ Are there any altfernativ^s^ find examples of 
this kind of usage and try to work out alternative ways of ex- 
pressing the thought Try using women to mean all people tlie way 
man is used "No woman is an island" "Woman is born free and 
everywhere she is m chains" "All women are created equal" 

, d) Why are women known as Miss or Mrs when men are always kno^^n 
as Mr \How do you feel about women being cafled Ms' 

e) Laak up "male", "female", "masuline", "femininp . 'womanly . 
"virile", etc in the dictionary Does the dictionary accurately 
reflect the stereotypes you came up with in activity ;/5' What con-^ 
notations has each word developed in our culture' Are the personal 
meanings you attach to the words the same,as the meanings the 
dictionary gives? 

f) A man and his son are in a car accident The father is killed The 
child IS badly injured and Is taken to hiospital where it becomes ap- 
parent that^he needs an operation The surgeon comes m to 
examine the boy before the operation and exclaim^, "I cannot 
operate This is my son" How'can this be' ^ 

' » Look up the word sur^eoij^inThe dictionary to see.if it is defined 
as a male occupation 
M rt surgeon is no' defined as a male occupation, why do you think 

ot the sur^f )n in the riddle as a n^le' 
Ml Can you create a similar riddle' v 

.g) Why a r^ewly married couple pronounced man and wife rather 
than husband and wife or woman and husband' 

Have tru^ students sit m a circle Have each in turn say a word or phrase 
that 1^ used in a ne:gative and positive way about women For instance, 
•flighty "scatterbrained", "comforting", etc Have the students repeat 
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spinster - . hobo 

little old lady poetess 

doll housewife, 

career girl old maid • ^ 

he man the little woman 



the activity usmg terms to describe men. For. example *'weak", "tough'^ 
etc. What stereotypes appear?' How many of, the words when applied to • 
the opposite sex would have the same ^Dositive or negative meaning? 

Famous Quotations. Find quotations that illustrate the attitudes of 
famous people toward women. THis will introduce students to historical 
and cultural perceptions ^^ women. Each quotation can be discussed rn 
Irght of the historical period iri V/hicfi it^wa"^ said and the person wfio 
said It Are similar attitudes" stiir prevalent today? Find present day 
quotations that define the female character. ^ 

a) "There's nothing in the* world worse than woman — save some 
other woman." AnstophSnes. 425 B.C. 

b) "Suffer women once to arrive at an*equ.ality with you, apd they will 
from that moment become your superiors." Cato the Censor, 215 
B.C. * . 

c) "Most women have no character." Alexander Pope. 1735. 

dj "The fundamentaTfault of th'e femai'e character is 'that jt has no 
sense of justice." Arthur Schopenhauer, 1851 

e) "If there had been a society of men and women in which the women 
were not under the control of the' men. something might have been 
known ?>t^out the mental and moral differences which may be 

> inherent in the nature of each; What is now ctjiled the nature of 
women is an eminently artiticial thing — the result of forced 
repression in some directions, unnatural stimulation in others. It 
' may be asserted wiMrotft scruple that no other class of dependents 
have had their characters so entirely distorted from its natural 
profiortion by t>feir relation with their mastXirs " J.S. Mill, The Sub- 
jection of Women, 1869. 

f) "People tell us of the good old days of chivalry when womanhood 
" was realJy respected — when a brave knight rode gaily forth to die 

for his lady love. But in order to be really Joved and respected there - 
was one hard &nd fast condition Igjd down, to -which all women 
must conform they must be beauUful. no getting out of 
that . . . Then they were <\\\ right and armour.ed knights would 'die 
. for them quick .as a winf;". — Nellie Mcfclung — , 1854-1951. 

g) "Thus women's entire-education should be planned /in relation to 
men. To please men, to be useful to them, ^(d win their love -and 
respect, to raise them as children, care for them a'^ adults, counsel 
and console them, make their Jives sweet and pleasant: these are 

• women's duties mall ages and these are what^they should bfe taught 
from childhood on/^ Emile, Rousseau (1762). 

h) "Evolution teaches us* that the greater the differences between the 
sexes, the strpnger and morejfit will be the resulting offspring. pon- 

' sequently, 'masculine' \x\ woman, the eqciality" of the sexes, is a 
retrogression and an utter absurdity, the last^dream of romantic 
' and 'idealistic socialism" August Stcmdberg (1849 1912). 

0 . "There is^ therefore no function i-D society which is peculiar to 
* women as'woman or man ashman; natural abilities are sirnilarly 
distributed m Sach sex, and it is natural for women to share all oc- 
cupatkons with men. though in all, women will be the weaker part^- 
ners" The Republic. Plato (428-347 B.C.) 

Creative wntmg activities. to explore sex stereotypes and assumptions' 
about se)(>role differences 
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a) The things I love'/hate about being a boy/girl 




"!b) *^-lf*i were a 1 wou?5^. . : . ' ' \' ~ . ' 
If I were a girl, I would , 

c) How I would like to*see my son-daughter grow up. Include the most 
sig^nificant events in hiS;^er li^, and then Qompare malfe/femalG ?n- 
^pwers. ' ^ ' ^ ' ♦ 

\ d-)' My life at age 30. 50, 80.'Con}pare male and female essays. 
, ' * 'Alternatively, have studenhsrewrite their essays from the viewpoint 
* • of the opposite sex and cohere the -twb versions. 

^ * e) Looking back at nny life at the age of 80. Compare^male and female 
, projection's' of their future lives. Are both sexes* realistic? ' 

•'f), A story about a very feminine girl or a very masculine b<iy. How 
would she/he feel, * look, act? Determine what qualities are 
associated with femininity and masculiniCy. ^^ow realistic are the 
people you are describmg? How important-are these masculine and 
femmi.ie characteristics t© you?^^ 

12 Cut out questions fronh Ann Landers and Dear Abby that^relate to sex 
role ste'reoTypes ~ r" ^ : - 

^) Qiscuss the response of the columnist. Does the answer indicate a 
double standard for females and males? € 

b) Write your own responsesthat solve the problem without using sex 
role stereotypes. 7 / , 

c) Write your own questions :for. the columnist an4 have'th^ class 
respond. » 

13. ' Ask students to read the story by Doris Lessing from the Women's Kit 
("Notes for a Case History" from A'Man and Two Women)." Discuss how 
sex role stereotypes ififluence the careers of the two women. 

, 14 Have students study TV ads, TV' programs, comic strip characters, nur- 
sery rhyrpes, and children's stories for examples of male-female roles. 
What are the women/girls doing? Whafar'e the men/boys doing^ Discuss 
in light of stereotypes. 

\^ Make a list of verbal expressions, cliches or sayings whHCh involve a 
traditional view of women. For example-. A woman's work rs never' done. 
Women's^place is in the home. Do*" the same for'men. What common 
stereotypes emerge? ^ » ^ , 
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This uni't IS designed to have students- ^ 
Be aware of how sex roles are acquired. as children grow up. 
> Know about some of the psychological research on the learning of sex 
roles, * * 

' Consider how their own development has been influenced by sex roles 
•-^ expectations. * 

Be able to make more -conscious, planned decisions about acting with 

reference to sex role expectations. 



' \ Teacher Summary 

This unit can be based, to a large ex# 
tent, on students' examination of theif^ 
own ex'per.ience and the experience of ^ 
thbir broth&i:^, sisters and friends in 
learning sex roles. Learning frorrtrper- 
sonal experience is often the most ef- 
fective method of learning. However, 
it may be useful to introduce some 
research that is more academic. 

The simplest moder of sex role 
development is that girls are rein- 
forced for different kmds of behavior^ 
than boys. Much of the research has"^ 
shown that aduItSt treat male and 
female children differently, even while 
they are infants. Mothers talk to their 
girls more and cuddle their boys less. 
Boys are told not to cry, and girls are 
told rtot to fight. Girls fearn to imitate 
. and tQ "Identify" with female role 
models 

Another model of how children 
develop focuses more on their active 
thinking about the world. Kohlb.erg's 
article in The Development of Sex Dif* 
ferences describes this in great detail. 

He argues that we must look at the Wiy children learn to define "feminine" 
and "masculine" Their sex role stereotypes will be their attempt to make 
sense of the world and will be dependent on fheir level of cognitive maturity, 
as well as on the world they experience Talking to young children about sex 
roles IS an interesting way to explore this theory. In her new book Psychology 
of Sex Differences, Maccoby concludes that thii process is more important 
than simple differential reinforcement. 

In this unit the' teacher should not simply catalogue sex differences, 
although a wide variety of average differences between the sexes on a large . 
number of personality and attitude variables have been found m research 
studies It IS more usefuPto understand how our ^ideas of appropriate male 
and female behavior influences the way we rear children However, some 
cueas of sex differences are espocially interesting 




Achievement" , 

There are no IQ .differences between males and females, but in North 
America there are ^sex differences m the performance df males and females 
on reading and verbal activities^lwhere girls tend to'clo better), on spatial ac- /, 
tivities (where boy^ tend to do better) and on overall grades '(girls tend to*get - 
^better gr.ades„.^r,ough jilgh school) <^ac<joby, 1966). Much of this can be un- 
'deVstood in t^ms ol^'^the simple^leajn'm^ 'Of* sex role behaviors and ex- 
pectations. Some ot,her interesting research on the subject has been done by 
Matma H*orner She give^ girls the cue statement "At the end of first term*^ 
finals. Anne was at the head of her medical school class." She then asks 
them to describe Anne^nd what will become of her. She has found that a 
large number of girls say a variety of negative thi^ngs about Anne (she is ugly, 
does not have a boyfriend, w^ill be unhappy! e^c). Horner^alls tl^is negative . / 
stereotyping of successful women "fear of success^', and uses the concept to ^ / 
explain why so many girls do not succeed. 

Self Concept t ^ 

A variety of studies have suggested that girls and v^omen have fewer positive 
self concepts, and fev.er stable self concepts than men Again this can.be ex- ^ 
— ^l^UAed 4-a4eans >ni-<iax-mlfi |p;^rning As snm&^af thp ^^rtiwiim^ jn thp ^'Image^ 

*of Masculinity and Femininity" unit reveal, the feminine stereotype is less 
positive than the mascufme stereotype. It is all right to be a tomboy, but not 

'to be a sissy. This is reflected in a girl's own lower self concept, and less self 
confidence Since the female role demands that a girl always pleases other 
people, she learns to' define herself through other people, rather than to 
develop a stable sense of who she is. - ' 

A variety oil social institutions besides the family are responsible ]6r sex role 
socialization. Media, books, religion and school may consciously, or un- ' 
consciously, influence the way we develop our ideas of appropriate sex role 
behavior, it is also important to recognize that social pressures are very real, 
even if a girl qr woman has not internalized a set of sex role expectations for 
herself Even if a girl feels she would like to ask a boy out on a date, she may 
not be able to ignore the social pressure and ridicule she might experience. 
Even if a mother feels she would like to work when she has young children, 
she may not be able to persuade her husband or be able to find day care 
facilities In other words, psychology, or learning the sex role, is not the 
whol|i problem, or the whole- solution. 



Class Activities 

1 Read the attached role reversal storV, "The Picnic", designed to point 
,out hpw males and females are brought up differently. Discuss. What 

was your response to the story? Why? What do you consider to be the 
^ main point of the story? 

2 Have students write about their own experience m learning sex roles. In 
what ways can they remember being treated as a female or a male? 
Have them include different areas of life (sports, dress, etiquette, 
fi^'htm^. crying, curfew rules) and different institutions (family, school, 
pe^rs. churchy Have the class share their experiences What does this 
tp.Kh you about the experience of growing up male or female in 
Cjnad.)^ ^ ^ 

3 An alt^rnajivo way to look at sex role learning is to have students write 
about the ways in which they have been treated differently from their 
hfOther sister, if they have*one. If they do not, they could imagine how 
ttieir .parents would treat a daughter/son 
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4., Have every student 'in the class int;erview an elementary or, preschool 
* child about sex roles. Have students make up a >>ariety of questions* 
Egr' What does it mean to be a girl/boy?" "Is it possibly for girls to , 
become docto/s, 'p'llots. and truck drivers?" *'Can boys become T^urses, 
secretaries, and homemakers?" "Would they rather be the opposite 
sex'", etc. Discuss where children get their ideas from. How do children 
of.different ages differ in their awareness of sex roles? Try to 'explain 
your findings. ^ • ' * ' 

5. Give the cue. ''At ther end of 'first term'finate* Anne was at the head*of 
he'r medical.schQOl classV or make up some variation on this (Anne is at 
the head' of .her engineering class. Anne is a successful plumber.) Use- 

^' the same.cue, but substitute a male name for Anne (John \i> at the head 
of his m'edical school class). Compare the stories and discuss thaitn- 
plica'tions. ♦ , 

6. G6 to'any newspaper or catalogue and cut out pictures "of toys, clothes 
or games for children. Note the descriptions, pictures or captions 
which segregate Hems for boys and girls Rewrite the description to 
make it appropriate for all children. 

7 \Examine birthday cards, baby announcements, baby cqngratuf^tions 
"cards, birt^^d ay c ak eb . e,l c.. fu f buys-af^d-fi-f46r4H€M^v-afe44^ev-^ 



Why? How important is it to send a sex-appropriate card? 

8. What arja little girls made of? What are little boys made of? Complete 
the original rhyme Snd discuss. Write some alternatives. 

9. Examine the texts that, are used in child care course^ in your school.^ 

• 'Are there suggestions in these books that boys and girls should be 
treated differently as they are growing up. Look at pictures as^well as 
tlie written text .Discuss your reactions.Jto what you find. Is treating -a. 
girl differently from a boy ever justifiai^le? Why? See Activrty^^ in the 
Family Uait for Specif ic* examples. . ^ " ^ 

10. T|iis activity explores the importance'of rational decision making as op- 
posed to conditioning in acquiring sex roles. To what extent is behavior 
a p,ersonal decision and to w,hat extent does it simply reflect society's 
expectations^ ' ' ■ . • * 

• a) Often in books on psychology people are shown as passively ac^ 

cepting all they are taught by their society. Thi-s concept is based 
partly on experinjents in conditioning animals.' DJScuss how 
realistic this concept is in light of your own experienc^i Have you 
internalhzad all your parents', teachers', and peers' expestations for 
, you? Why or why not? Consider different areas where your own 
ideas are more likely to be your own; where they are more likely to 
reflect those of your parents, (e.g.. clothing, career plans, attitudes^, 
towards femininijty). 

b) How important are your own beliefs m determining your actions^ 
How much freedom do you have to act m a non-traditional way? For 
example, suppose a girl has re'je.cted traditional belrefs about girls 
. ^" being the passive receivers of boys'^attention. Does this mean she 

will be able to ask a bQy out to a c^nce, or will social pressures 
force her to confornr\ agam^ft her^ovvn standards? Can you think of , 
other examples of this kind .of conflict^ Write some case studies 
and discuss them. / 

1 1 Using novels, stories and playJjfrom the English curriculum, determine 
" the ways m which characters conform to or reject sex role stereotypes 
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'*f Of particular interest will be liter-eture which has charax:ters who are 
growing up. For example: 




• 


Jamie 






^ Boss of the Namko Drive I 




• 


Copper Sunrise' 






« < Light a Single Candle 






• Diary of Anne Frank 






Sounder 






The Pig;n»n 






To Kill a'^ockingbird 




- s « 


12. Many of the activities suggested in the unit ''Images of Masculinity and 
Femininity" will be relevant here. Those on media are useful in pointing 






- — ^ oo^t^ other '^genxn^5"'af'*socia[ization besides the family. 






'THE PICNlCs' 

Shawn^got out of bed and drew back the pretty flowered curtains in his 
damty pmk and v/hite bedroom. It was a brilliant sunny morning, and he 










H giggled happily as he remembered the family picnic "planned for the af- 
ternoon. He opened the closet and fingered the gaiJy colored T-shirts hangmg 
— ' . there First he took out the blue one, then the green one and couldn't decide 
^ which looked nicest. "Dad" he caroled down the stairway, "which* T-shirt 
s^all 1 wear?" "1 think the blue one looks nicest because it goes with your 
eyes,'*'Dad called back. "But put on an apron because 1 want you to"help me 
this morning getting the food ready for the picnic." 


• 


■ \ ^ 

♦ 


Sharon tumbled sleepily out of bed and threw open the blinds. The sunlight ' 
streamed in lighting up her new train set on the floor and the stamp collec- 
tion on her desk. She hastily threw on her jeans and yelled, "Is breakfast 
ready. D^d?" as she ran down the stairs. "Yes, but come and eat quickly, your 
Mom wants you to help her get the barbeque ready and hunt out the ball and 
net for the picnic." 




« 


Mom was already outstde cleaning the car. "Hi honey" she said. "Why don't 
you go get the barbeque and the coals and put them In^he car. You're getting 
pretty strong now so you should manage on your own." Mom whistled as she 
finished polishing the Jiood. "Sharon, why don't you check the tire pressure 
for me while 1 go get a coffee." she said and strode off to the kitchen to see if 
the coffee was ready. Dad and Shawn had nearly finished packing the picnic 
•basket with bread and butter and cookies and wieners. "Can 1 pour the coffee 
in the thermos. Dad?" safd Shawn. "No,*' said Dad, "That coffee pot is very 
«heavy and I'm.afraid you might spill it and scald yourself. But you can carry 
• ' this mup of coffee over to your mother." Mom sat in, her special chair and 
looked ^happily around the kitchen which Dad always kept so clean and 
•sparkling She felt pleased to be able to sit and relax at home after she had 
worked so hard all week at the sawmill. 






After lunch they all climbed into the car and Mom drove down to the beach 
'park. Sharon and Mom carried the things to a warm sheltered spot behind a 
t big log and Dad spread out the rugs to sit on. Then he put on a big floppy hat 
and settled down with his crochet work.^"Let's play some ball. Mom," said 
Sharon. '!0k,'* said Mom. '^'We'll set up the net and have a game." "Can 1 play, 
too^" cried Shawn. "Sure," said Mom, "You can play with us. Sharon, don't 
h't the bal) too hard when yopr're sending it to Shawn." They played for a lit- 
tle while then Dad called, "Shawn, you'd better stop playing now You're " 
looking too hot Come and sit here with me for a while and windthis yarn for 
me 


t 
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Mom and Sharon played some more then Monn flung herself down on the 
sand and said, "Whew, I'm tired. Why don't you kids go explore the beach?" 
She chucked Dad under the chin, "You look so cool and pretty, dear I'll just 
lie here and rest by you while the kids go off." 

Sharon and Shawn decided they would see how [far they could go along the 
•logs without touching the ground. They ran along and jumped from log to log 
with Sharon helping Shawn when she thpught it seemed too far for him to 
jump. Then they stopped wher^ there was a big pile of driftwood and started 
•to buijd a hut. Suddenly Shawn screamed' loudly, "A snake!" and fan to 
Sharon who put her arm around him comfortingly. She took hold of a big 
stick and went over to where Shawn was pomting. Then she dropped the 
stick and shouted, laughing, "Oh Shawn, you are silly. It's just a piece of 
dried up old seaweed." "dh." said Shawn in a small voice, going pink. "Let's 
go back and have our picnic." But as they started back toward the park, they 
suddenly realized that the sea which had seemed so far away before now 
covered the whole-beach, it was^lapping^raghLup agajji^t.th^e cJjiLon the littlfe 
headland they had walked around just an hour or two before. "Oh dear," said 
Shawn in a scared voice, "we've been cut off by the tide. Whatever shajl we 
do?" Sharon took his hand and they climbed up onto a little ledge just un- 
derneath /^he diff, "Look, there's a woman in a boat out there* fishing. Let's 
shout for help" said Sharon. So they both shouted as loudly as they could. 
'•Help! Help! We are cut off \>y the tide." But the sound of the sea, and the 
wind drowned their voices and jio one came to rescue them. By now Shawn 
was really scared and was crymg quietly. "Never mind," said Sharon. "Yotr 
. wait here and l'll go and get help." "How?" asked Shawn. "I'll climb the cliff 
and go and,fetch Mom." said Sharon. She took off her sweater and made a lit- 
tle cushiori so Shawn could be comfortable while he was waiting. Then she 
took a deep breathand started upthe cliff. She pulled and pushed^her§elf up, 
using crevices and jutting ledges and rdots of small bushes as toe and finger 
holds. Near the top, her foot slipped and Shawn held his* breath anxiously as 
she swung by her hands'for a moment from an overhanging rock. Then with a 
big effort she swung herself up and disappeared over the edge of thi cliff. 
Shawrrsighed with relief and settled himself down to wait patiently. He was a 
little nervous being all by himself and thought longingly of Georgie^ his 
warm, cuddly, favourite doll. • ' 

Soon he heard a shout from above and Mom's face appeared over the edge of 
the cliff. "We'll soon get you out of there," she shouted. "Can I climb up 
now?"xried Shawn jumping up.' "No, no!" yelled Mom, "You're not strong 
eriough to climb the cliff. The coastguard is coming to get you in her boat." 
Sure enough Shawn heard the chugging of a boat'^ engine and soon the 
coastguard had brought her boat up to the side of the ledge where Shawn 
was marooned. '^You'll have to jump." she called to Shawn. Shawn looked at 
the' boat bobbing up and. down in the water and cried, "I can't. I'm scared." 
"Ifs'OK," said the coastgu^d "I'll catch you." Shawn rolled up his pants, and 
closing his eyes, jumped toward the boat. "I'll have you safe," said the 
coastguard, holding him geqtly inhe.r strong brown arms,'and she put him on 
the seat at the back of the boat^fhen they chugged off around and headland 
and soon Shawn was safely back at the picnic site. 

"My. It's gop^ to have you back safely," said'Dad. hugging h-im. "Yes. and we 
are certainly proud of Sharon," said Mom, clapping her firmly on the 
shoulder. "Now, Jet's have our picric/' Mom and Sharon lit the barbeque and 
roasted the wieners and Dad and Shawn set out the plates and cups and 
bread and cookies. When they had all eaten enough, they packed everything 
away*and Mom drove back -home through the growing dusk. 

"My, it was an exciting day," said Shawn as they climbed up to their rooms 
/'Right on, "/Said Sharon, and tumbled into bed to spend the night dreaming 
about becoming a coastguard and rescuing boys trapped on ledges. . 




In this unit the students will learn to: ' S 

Examine research on biological differences between the sexes. 

Critically assess arguments linking biological(facts with the social roles 

' " of men and women. 
<^ 

N Understand how biological differences are treated in Canadian culture 
and in other cultures. 

Apply fheir new understanding to their own image of themselves and 
their bodies . 

Teacher Summary 

Biological explanations come easily to students when they asked to ex- 
plain why women's role is the wa^ it is. ThiVsunit iQOks brieHy at different 
kmd^ of evidence used to support a biological arguVnent and, perhaps more 
!mportar\)[ly. looks at the logic which 
Connects; bioiogical differences to 
existing social roles. Most of the com- 
, plex .research cannot be discussed m 
detail here, but the references in the ' 
bibliography will be helpful. 

The Research 

The relevant Imes of research that are 
used to argue a^out the implications 
of biological differences are the 
following No onk^ would deny that 
there are biological differerices bet- 
ween males and females, i The con- 
' troversy is about the implications ,of 
these differen(fes. 

\* Chr'omosomes. Every c^ll ij^ a woman's body is differe'nt from a man's. 
This 15 what is used in athletic events to determine that a woman is in- 
deed a woman and^can participate -in women's events. Men have XY 
chromosomes, and women have XX chromosomes. A variety of traits.are 
linked to the Y chromosomes (e.g., baldness, colorblindness) and hence 
occur only ifi men. See the chapter jh Montagu: The Natpral Superiority 
of'Women for a discussion of this, ^ome researchers have recently 
suggested that violent criminals have XYY chromosomes, and that the 
extra Y chromosome accounts for their aggressiveness. This research^ 
has not been properly controlled, so we do'ijot know^hON^ many normal 
men also have XYY chromosomes. Until this is done, the research cannot 
be r(ig^r6e6 seriously, ^ 

2 Hormones Some ani/rial research suggests that injecting animals with 
testosterone makes ' them more active and sexually aroused. 
Progesterone' (a female hormone) tends to hav,^ the opposite effect. This 
has not been,shown for humans, The effects. of hormones on humans are 
much more complicated than they are on animals and are mediated by 
social factors Dramatic illustration of this is found in some research by 
Schachter He injected people with a hormone called adrenalin. Some of 
the pf^ople were then put in ^ room with an angry person {a confederate 
of tho experimenter). These people also became angry The others were 
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'^'>P . ' put With a very happy person, and they became very' happy. In other 

words, the social environment has a lot to do with how biological states 
^ • ' are experienced by human beings. One must also remember that before 

• ' pub€|rty. hormonal differences between sexes are small. 

* 3 Infant Differences- Researchers have reasoned that if babies could be 
^' . studied before the effect's of social conditioning occur, something about 

•natural" differences could be learned. This kind of research is a'"'cult 
• : , to do because »t must b'e done within a few weeks, or even days of birth^ 

'^In fact, the research is inconclusive. _ ^ 



4 Strength Differences. Pre-puberty differences are minimal, and 
perhaps fo the advantage of girls, if they exercise as much as boys. Post- 

' pubertal boys are stronger, and their 'strength is emphasized and , 
developed by c-ultural patterns -("girls -shouldn't develop muscles ). 
However, females h^ve some advantages m endurance: they live longer, 
are less likely to die as infants, etc. 

5 More obvious biological differences: women give birth, women men- 
struate women get pregnant. What implications do these have for 
women's feelings about themselves and about their, role? What im- 

' plications have they had far men's view of women? This can be^discussed 
m the class. Do these diTtcrences explain the division of labour m 
traditional societies? What are the social implications of modern birth 
control techniques? 

To sum up, there are a variety of lines of research^hat are exploring the 
social and psychological implications of tjiological differences between 
the sexes. This research, all reputable researchers would agree is as yet 
inconclusive and subject to a variety of methodological difficulties. 
Some of the most common of these are overgeneralizing from anima 
studies, expiainiog observed animal or infant differences in light of 
known adult roles, inadequately defining terms (e.g.. aggressive,.passive). 
not being able to run experiments and having very few studies available. 
Only If we had a completely non-sexist society, where males and females 
were treated absolutely equally, would we be able to see if biological dil- 
ferences had any necessary implications for behavior. 

The Implications of the Research 

Some people who support the women's movement want to-deny biological 
drfferences. and some people who would argue for women s. unique p ace 
emphasize biological differences. Bdth groups tend to a?sume tha t he e 
are important biological differenceJi. these will justify e.xisting male/female 
relationships*. This argument needs to be critically examined. 
Why Should our ideal of how people should be. be shapedvby knowledge of. 
hovv they are? What is distinctive about being human is o6r ability to con^ 
sciously strive toward some ideal human type, not to accept biology as given 
and unchangeable. Each culture encourages a different human tyPe a per-- 
son IS lame we do not build this into a positively sanctioned cult. -Why then 
do we do this with males' presumed agressiveness. and females presumed 
passivity' • " * , 

The cultural variability m.the definition! of hale and female is relevant here. 
Oakley and Margaret Mead discuss this. 

The logic connecting presumed biological differences to social roles is often 
ludicrous. For example, women are weaker; therefore they should do the 
housework while men read the newspaper' 

Finally, the usual argumentsVom biology take little notice of the fact that in- 
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dividual differences are larger than the mean differences between'^the sexes. 
For example, there is more overlap between men and womeru on 
"aggressiveness" than there \^ difference. .There are many men who are 
weaker than women, even if on ihe average, men are stronger. To put it more • 
technically, the no/mal curves overlap a great deal. Refer to Bem in the 
bibliography. 

But even if there really were biological differences between the sexes along 
these lines, the biologicaj^argument would still be generally irrelevant. The 
reason can best be illustrated ^with an analogy. . 

Suppose that every black America'n boy were to be socialized to 
become a jazz musician on the assumption tha>-t)e has a "^tural 
talent" in that direction, or suppose^that his parents should subtly 
\ discouxage him from other pursuits because it is considered "inap- 
/ propriate" for black men to- become physiqians or physicists. Most 
liberal Americans, we submit, would disapprove. But sOppose that it 
' could be -demonstrated that black Ai^ericans, on thsi^verage, did 
possess an inborn better sense of rhythm than white Americans. Wbuid 
that justify ignoring the unique characteristics^Qf a particular black 
> youngster from 'the very beginning and specifically socializing him to 
become a musician? We" don't think so. Similarly, as Jong as a women's 
socialization does not nurture h^r uniqueness, but treats her only^as a 
member of a group on the basis' of some assumed average charac- 
teristic, she will not be prepared tq realize her own pcJtential in th^ way 
that the values of individuality and self-fulfillment imply she should. 
Bem, 1971. * 
Thus It should ba made cleac that eve/i if biological differences had been 
showri to be important determinants of social behavior, this would not justify 
rigid sex role-expectations. 
Classroom' Activities 

♦ 

"^1. Examine the research. A clear lecture from the teacher might help 
outlme what research is going on, and what the methodolog^icaf dif- 
ficulties are. Groups 6Y students could research areas of concern to 
them and report back to class if books and articles are avaflable to 
them Some topics for the student niight be: 

a) Strength differences betvyeen males and females: fact or fiction? 

- b) Hormonal research: w lat is beTng done? 

2 One way to present 'and debate both the evidence and the arguments m 
this area is to produce a mock radio show , in , class. Have a neutral 
moderator and several guest speakers who are presenting different 
points of view. One "student could be a biology professor, another an ar- 
dent feminist, another a very traditional man. Have "listeners" phone in 

- with their comments, and allow the "experts" to answer. 

3 Research the ways in which physical changes are made to enhance at- 
tractiveness, (e.g., cosmetic surgery, silicone injectiops, face lifts, etc.) 

a) Why do more women than men engage in these activities? 

b) Would you undergo a physical change m order to enhance your at- 
tractivenesj&f Explain your opinions. " - 

c) Is It possible that growing older will influence your attitude 
towards deliberate physical changes in your appearance? Explain 
your 'reasoning. 

4 Examine a variety of Canadian fashjon magazines for pictures of 
beautiful women. 

Use piiblications from the past and present. 
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a*) Describe the current definition of beauty. ' * 

b) Has the definition changed over the past few years? Give specific 
examples? Examine a wide variety of popular fashion magazines 
from different cultures. 

c) Assess the defirtition of beauty in other cultures. 

d) Explain your own personal attitudes towards fashion, styles and 
beauty aids. . ' ^ 

3 Sports (See education unit also.) Survey physical educatioff teachers 
to discover hx)w much importance they attach to biological differences 
between males and females. How much do they know about the 
research in the area? What athletic activities ?re co-educational at your 
scfiooP Why are some events not co-edtjcatmnal? Should girls be en* 
couraged to enter all athletic events (d.g., contact spofts/weight lif- 
ting)' 

6 Fashions. Ask the students to* collect ^pictures depicting xlirrent . 
fashions for women. Discussipn of thfs .topic can be stimulated by 
asking -the following questions: What is the image produced by these 

■ clothes' How do these clothes influence the women wearing them? How 
are they likely to see themselves and what image do they think that they 
are presenting to the world? What are the practical aspects of the latest 
fashions e.g ability to move freely and quickly, appropriateness for j 
sudden changes in the weather, etc.? Why have some women stopped 
wearing girdles'and brassieres? 

• Historically, how have clothing styles changed? Have men always been 
forbidden from us^ng beauty aids?/Look at royaTty as opposed to poor 
people. , I- 
7. Cosmetics. Set up a display of cosmetics. beaOty equipment, e-tc. with 
. labels explaining how each is.used. h>«ve the g.rls discuss how they Leel 
'with and "without make-up. j . ■ 

8 Beauty as a cultural ideal. W)ur^friend cbnfides to you' that she ..s 

■ very unhappy because she is\ot pretty, peing told by her mother thai 
beauty is only skin deep does not mal^e her feel better. Describe whaj 
you would tell her/about your ideas on beauty, e.g.. who .s considered 
beautiful, society's notion of.beauty. the advantages and disadvantages 
of bemg'beautiful, and the reasons so many females devote themselves, 
to the search for beauty. 

9 • Imagine that men rather than women in our society were to start having' 

babies What changes would^ccur? You might like to use some science 
fiction that uses similar ideas (e.g., -Huxley: Brave New World). 

10 The logic of the biological argument. 

a) To Illustrate how selective generalization works, give some facts 
about hien and have the stUdents generalize from them For exam- 
ple FACT Men have a much higher incidence^ f heart disease than 
women. GEN: Employer to male )0b applicant: "I'm sorry but we just 
can't afford to hire a man for this job You might have a heart attack 
and die" FACT: The male hoVmone testosterone is considered by 
many endocrinologists to be the cause of aggression. GEN Men are 
always fighting ^nd getting Violent. They can't be trusted m 
positions of power. ^ 

b) Find articles that use biological- differences to )ustify wot^en's 
position or to atta.ck the women's .movement. Examine both the 
evidence and the logic of the argument. Write a reply to the author. 




udents wHI- 

. ' i^JvUpqf^tand the influence of t/ie family m defining the role of women 
insight into now and why the structure of the family changes. 



^f>*tTm? unitui 
"qf^tand 



Q^ttef equipped to make decisions regarding their own Jives in a 
farpitJivrnt 

^'^l * Un4'?r|fend the importance of ^he family unit in Canadian society today^ 
Teacher 'Nummary 



The family h'^s; traditionally been the 
focus 0^ w^nr|.^>)'s roles. Changes in 
the role of^wotnen are most clearly 
and immddiatyy reflected, in. .the 
family contort;, 



The family a1|o "^Jays an important. 
— part Tmnfluen|inS' who we are an d 
how wp "thmkj^l^(3lu.t and relate t6 
others. Fbf thes^^/^sons, the" family 
desu^rves to be ^V^V^ place 
where people starjtt)t(i^learn what girls 
and women are anjj'^qw they relate to . 
boys and men as well as, other w'omen. 

The structure of a faVpily is related to 
the society m whichlf^is located. This 
can be shown bypt^oking ^at other 
^cultures and looking^ history. You 
Mil f'nd some of the Materials from 
the unit "'Women In Of^ipp Cultures" 
and the unit "HhStory l^f^Womqn In, 
Canada" useful for this;;; , 

Ooe of the basic ways offdgscribing 
differences between famili^^ftas been 
to u'se the distinction of extended ver- 
sus nuclear fapriilies. Mucleaj^,families 
contain husband, wife and Children. 
Extended families include other 
relatives such as grandparents,, 'un- 
cles, aunts, etc. IVIany families in Canada are nuclear families. This form can 
be seen as particularly adaptive in a mobile, industrialized society, although 
the history of the family showS tl^at^it has been prevalent m the We^ since 
before industrialization When you thmk.of a family, the image most frequen- 
tly conjured up is one of a^workmg father, two or three children and a mother 
who looks after her husband, their children and the housework. Sociologists 
hav^ analyzed this form and the way.U is adapted to the society in which it 
^ f^<ists See for pxample Smith's essay in Stephenson: Women in Canada or 
Ishwaren The Canadian Fartiily. V - , 

It ts also important to look at the way this family structure satisfies and'OF 
frustrates the individuals inMt Some people find this form of family hfo ex 
tremely satisfying Others ^^d it restricUye and are exploring alternative 
forms /- ' . 
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However, many farpirtes are not structured in the form described For m- 
»stance arge numbers of mothers work; many f^il.es have no children; 
othe"'hlve fathers who stay at home; some are sifce parent fam.I.es. These 
realities must always be kept in mind. ^ * 
The internal dynamics of Canadian nuclear families ban be explored by 
having students analyze their own families and the familj.es of their friends^ 
The viiety of actuaffam.ly structures l«-r£sU^ 
discussed Finally, alternatives to the tf^dlt.ohI^sTru^ure could be studied 
0 ne pu pos -of ?his unit is to have sLents examine the-r present fam ly 
unit and make more conscious dec;^ns about their own futures As the 
am i IS a" e'fsonXnd^sensit.ve X teachers should •:P7^ ^^^^ . - 
which sthdents may learn to deal\jtityr^eNm^ r .r.ip fir sSc I 

and ethically honest way." Secondary School3urrf^ulum Guide^r Social 

Studies.. 1968. ' , , 

Student Activities ■ 

Family Structure ' . , - _ . 

1 Have each student analyze. 

a) The division of labour m her M's own family or .n a fdm.ly she.he is 

... _i . _™ Kr.r-ir.tn^ .n inrnmp. TDHJIP int 



list of activities (dishes, shopping bringing m '"Come f.«f^g the 
leaky tap, discpllning .ch.ldrt^n, changing di'apers etc.) and note 
how often each member of the family performs them. • 

*b) The division of power and aOthonty in a variety of areas. For exam- 
• pfe consumer decisions, decisions about leisure time activity 
'bout the activities of <;h.ldren. about the use\)f family resouries 
(who gets the ca/*, etc.). 
I What model pattern emerges? 
n How can you explain variations? 
c) The contribution of the family unit to Cana;iiicirn society 
/ Fx;,m -le the texts that are used in child care courses to find out their 
^. assumptions ab^ut thl role of women Ihe four pre^scribed te.ts for 
Child Care 12 are- ■ » . 

Brisbane: The Developing Child ^ . ^ 

Strang: Helping Your Child ^Develop- His PotentraHties 
Spock: Baby and Child Care 

The Canadian Mother and Child (Department of National Health and 
Welfare) . , 

' a) Find specific quotations that show traditional assumptions. Fof, 
e aml^e n answer to a question about girl's work outside he 
home' Strang states on page 176 of Helping Your Child Develop 
His Potentialities. "Homemaking is still women s no 1 )0b .The 
case study of Jane Daley m Brisbc.ne's book assumes that baby girls 
will need completely different layettes from baby toys (page 50) 
M Look for references to the father, tp the working mothe^. to day 
care to the problems'of the single p^ent m these and othe tex s 
•kwhich deal with Child rearing. What assumptions about the family 
. Ve being made? How realistic are thesb assumptions in view of our 
own and other Canadian families^ ^Mor to "Women and. the 
Frmilv- m The Royal Commission Report on the Status of Women. 
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^ 3 Research the different types of family structures which are described in 
the elementary school readers, novels and short stories and plays .on" 
the Enghsh curriculum. In what roles are the men and women seen? 
' How IS the labor divided amongstihe family members? Are the families 
realistic^ Compare the family to your own family- structure. 

/ ' References: 

' Butler, Light a Single Gandle 

Steinbeck, The Red Pony 

Shaefer, Shane r * . •» ^ 

Zendel. The Pigman ^ 
ft^se, There is a Season ■ , , 

Stembeck, The Pearl " ' " ^ < 

Haig-Brown, The WhaLe People 

Lee. To Kill a Mockingbird • ^ 

Mitchell, WKo Has Seen The'wind 

Greeny I Never Promised You a Rosegarden 

A_, Ex.^ ^'rie the ways in which families are portrayed on a variety of. 

^television shows.' What' 7o1e^^oes ffi'e women pfay in each family? How~ 
rjealistic are the family situations? Write a scene in whicn the family 
.deals with the woman's decision to change her role. Some television 
shows are: "Tf\e Beacljicombers", "Rainbow Country", "The Brady 
Bu^ch", "All in^the Fam^ly'^ "Rhoda", "Good Times", "The Jeffersons" 
and "Happy Days". | 

5 Other cultures have famijy structures that are quite different from our 
own. In order to find out^about the diversity of family structures, have 
groups in the class choo$e an historical period or anottier society and 
explore the way families can be different. See units on history and 
other cultures for ref^rehces. 

6 What hapfDens to families when they move to Canada from some other 
country where the family structure tends to be'different from ours (e.g., 
China. India. Greece, Italy)? What are the different expe^-iences of 
adults ^nd children in this kind of transition? There may be students in 
the class or ethnic gr,oup associatiorTs in the community who can help' 
with this activity by sharing thfir own experiences. 

7. Talk to women with families about the advantages and disadvantages of 
the way their family division pf labour has been organized. Draw up a 
chart that lists pro^ and cons for different patterns. Sketch out your 
own preferred pattern and defend it, dealing with the arguments that 

^ have been given against it. ^ 

8. Family Tree. Research your own family'h.istory byydrawing up a family 
tree. What^can you find out about: 

a) Demographic factors, ages of marriage, number of children, 
frequency of divorce or separation, number of people per family 
unit, number who never married? 

ti) Family life during different periods of time' 

^ . 9 "'A day m the life of" " Study individual family members and their 

daily activities. Learn in detail what women in families do, how 
inale female children are different in their activities. 



10 Pro)ect present trends into the ft/ture, examples- 
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marriage age . ^ , • 

, — number of child^n '> 
roles^of' family-members 
— women working, etc. ^ ; * 

RofonH vmir oroiection of the futu/e structure families by using 
^ Snce'^n prS^^ past trends and by r.lat.og family changes to' 
each other to changes in.society. _ ... 

jDating: Preparation for ^*flarriage 

1 1 Why are men expected to ask Women fpr dates'-Are men still expected 

to pay for a woman's company on a date.^ 
12. Create'a role-playmg situation ,n which Theora tells Maureen that sh^ 
IS going to ask Jim to a movi^. 
a). Explain why Theora has decide'^ to ask J.'m. 
D)° Discuss Maureen's possible reacUons. Explain why 'her attitude 
might be positive or negative 
/ ' c) Discuss the reactions of Theora s parents Would they feel she is 
^ being aggressive or simply honest m her actions' 

Marriage ^ 

woS What are the cpnoo^ons of "bachelorette"? Why do some 
people prefer this worH^^_/ 

14 a) Research the minimum"legal age to m...y (with and without paren- 

tal consent) in the various provinces m Oanada. 
u) Research t J average life expertancy of males and females in our 
' society dIscuss the%.plicat.ons of the results m terms of women 
marrying men who older than themselves. ^ 

c) How^has the ave^e age of marriage changed ^ 'f ^ '''^^ 
'yS^s? (Refer to |^^tai Statistics, Statistics Can^a, 1973). 

15 Research the reasons why teenage marriages hav/such a high break- 
down rate. You might study: / 

/ 

a) Financial difficulties 

b) Different expectations, of married life 

c) Other pressures. . : 

Refer to Department of Vital Statistitrs, Vital Statistics.-Mffrnages and 
Divorces Act. .-^84-205 available at li>formatioi\ Canada. ^ 

- » 

16 ExDlam why many women use their husband's lame rather than keep 
thP.r nwn name Discuss why a number of women are now retaining 
Their ol name af^lr mamage What must a woman do t. keep her own 
name ^fter marriage' 
' Reference Women and the Law pamphlet. See the unit on Women and 
the Law. 




1 7 Read A Member of the Wedding by Carson McCullerS' for a perceptive 
analysis of a young girl's reaction to her brother's wedding. Discuss 
how the central chancter perceives the change in her family as a result 
of the wedding. • 

♦ ^^ 

18 In Canada, men are generally expected to make the proposal of 
marriage. Women ar^expected "to wait" until they are asked to marry a 
man. 

a) ' Why have women been expected to wait? 

b) Women are sometimes seen as /'seating a trap" for a man. What, 
social attitude is reflected in tKis* view? 

c) Does the man make the proposal in all cultures? What alternative 
ways are there of initiating a marriage? 

19, Fin^^xamples Qi stories in romance comics, Harlequin romances, 
» women's n^agazines, that illustrate how women meet .and ma'rry men. 
How IS the image realistic? Harmful? Useful? , ' 

20 Conduct a survey which would ask men and women to d§fme their per- 
sonal view of '"success"' Compare fhe' results If the definitions vary 
greatly between the sexes, think of reasons why this migint 6ccur. Is^the 
family more central to women's vfews of a successful life? 

21, Create a role-playing sit'uation in which a woman asks a man to marry 
her, ^ ' , *^ 

a) Examine the reasons for her decision. , . ^ 

b) Examine her feelings about asking a man, ^ 

c) Discuss hn\possible reactions. Explain why^ he might react in a 
positive o'r negative manner. 

22 ^Historkally. women brought dowries to their marriage. 

a) What was the purpose of a dowry^ 

b) Are dowries still given in parts of our society? 

' c) Are there any social functions which take the place of. a dowry in 
present day society? (What is the purpose of showers and 
engagement parties?) ^ J 

23/ In some marriage ceremonies, the bride is "given away" by her father. 

a) Discuss the significance of this action, 

b) Why isn'f the groom given away? 

« * 

24 "Many men are puzzled'when their wives, to whom theyjeel they have 
given everything, dfvelop interests of their own." "Women and the 
Family" Royal Commission on the Sjt'atus of Wom^rt. (page 223) 

m 

a^ Explain why women develop interests outside the home 

b) Discuss how a woman's own interests can contribute' to and 
strengthen a marriage or ^ family relationship. See activities on 
' womon m the household uncier the economics unit. 

Mqrriage\Contracts • . * ^ 

25 (Create a possible marriage contract Focus on the daily activities in- 
volved in a marriage as well as the long term goals which might be in- 
volvecf Possible areas include . 
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a) Domestic work divisions 

b) Accommodation arrangement. 

c) Children 
'd) Finances 

26. Many people think that marriage contracts seem cold and calcu.lating. 

a) Explain the* possible reasons for a negative attitude, towards 
marriage, contracts. What are some advantages of writing up a con- 
tract? 

b) Explain- how tlie romanticized notion of marriage could prevent 
people from dealing with the day-to-day activities involved m a 
relationship. 

\ Marriage is in fact a legal contract whether people want to recognize 
that' or not. Find out about what kind of contract people, enter into if / 
they do not consciously make their own. (See Law Unit also.) 

T ^ 

Children 

27. Will you have children? Will you adopt them' Why or why not? Who will 
raise them' Why is this usually considered to be the womea's role in 

the family? Talk to parents who have decided not to have children. How ^ ' 

does it change the women's role? 

28. Find statistics on the number of women and men who are single 
parents. What problems do smgJe-parent families have in raising 

, children? 

29. What are the advantages and disadvantage's of enrolling a. child in day 
care? Focus on the socializing effects of other children and the variety 
of adults in a jjay care situa^tion. Why do many mothers want to stay at 
home with their children? 

30. What are the guidelines set down by the Canadian Medical As sociation ^ |^ 
' regarding sterilization? , ^ 

31 List the day care facilities or services which are validated m order to 
have costs shared by government. 

32. List the day care centres in your area. Research who may leave children 
there, what ages children must be, approximate costs of the care, how 
service is rendered, and what leai-ning takes place throughoufa normal 
day. Remember your results may be influenced by the number of 

^ facilities available in the surrounding location. ^ • 

33. Research the humber of day care centres serving families in a large 
area. Place their locations on a map and oo-te any differences m the 
numbers of centres in different locales. Is there a growing need foR 
facilities? 

34. The first^unior^sponsored day care was provided by the B.C. Govern- 
• ment Employees' Union. Write for information about the foundmg^of 

the centre, how it is funded, .how many childrea it, services, how suc- 
cessful U IS, whether- or not day care has been recommended to other 
unions, etc. You.could make some judgment as to its practicality and » 
what Its changes would be' in other areas.* ^ . * 

35 Study childrearing m some other culture (see bibliography for 
suggestions) How are the responsibilities for childroanng shared^ 
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36 Find Qut from an adoption agency in your area what criteria they use to 
select suitable parents. What do they assume about the role of the 
woman in the family? What is your reaction to their criteria? 

I 

Divorce 

^ 37 Research the current rates of divorce in Canadian society. 

a) What are the social attitudes towards divorce in your community? 
In what ways can it be seen as a negative or a positive action? 

b) Discuss the economic and social reasons which have contributed 
to many women receiving custody of children after a divorce. Are 
any changes occurring? 

c) Investigate rates of remarriage for males and females. Explain your 
findings. / 

38 See law unit for other activities (eg.. Murdoch case). 

r 

Alternative Family Forms 

» / 

39 Choose one alternative form of the famiiy and research it. Make a 

presentation to tlie class. Some suggestions: 

a) Role sharing (i.e., men and women sharing child rearing, household 
tasks and' economic support). ^ 

b) Role reversing (i.e.. women working outside the home, men looking 
after the home). 

c) Bringing up children alone, 

40. Discuss the positive values of the traditional role of the mother in the 
family. 

Aging 

41. a) What are the major changes. in a man's'life when he reaches 60-70 

^years of age' 

b) What are the major changes in a woman's life at theHame age? 

c) Can you*suggest ways of making the process of growing pid less 
stressful? 

42. Discuss the possible psychological effects on a couple, when the 
husband retires and shares in what once was the wife's domain^ her 
home. You might want to interview couples (or have them in as ^est 
speakers), who are presently involved in this situation. 
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Ajter studying this unit students wilh* 

^ Know about the extent of wo^n's participation in the labour force. 

Be aware of the economic and. social implications of women's par^ * 
'-^ ticipation in the labour force. ' ^ ' 

^ Be aware of .women's contributions as workers in the home, 
jl Have the skills to plan their owrr participation in the labour force more 
rationally. * - 

Teacher Summary 

Historically, women's role m the 
economy has changed. The book 
l^ever Done discusses this change in 
the history of Canada m a manner 
useful to students, it should be 
stressed that women's role in the 
household, m the economic sense. - 
used to be a very productive one. 
Women, by their labour, contributed 
'much of the wealth to the family in 
agricultural and hunting/gathering* 
societies. The Industrial Revolution 
dramatically changed wome-n's , 
working lives. The world of work was 
separated from the home. The male 
became the main breadwinner, 
although women had always worked^ 
and continued to work in the public'" 
sector, usually in low paying, low 
status jobs. Variations in the type of*^ , 
participation of women in the 
economy since the Industrial 
Revolution are also interesting to 
study. You could have students ia^us. 
on one occupation (e.g., clerical work,' ^ 
teaching, medicine, fact9ry workj or 
you' could study overall changes at 
some point in time (e.g., the two world 
•» ' wars, the depression) and exp|pre 

what J^appenecf to "women's work".^ • • 

Women's.economic role to,day can be studied in a variety of ways. Especially • 
important are- 

1 The rate of participation of women in t'he'labouf force How many women 
work^ What are the characteristics of working wonlen? (marital status, 
age. education, etc.) Why do they work^ 

2 The kinds of {Obs women do in the labour force What jobs are usually • 
filled by wor;nen? Why? Are there ^ny changes occurring? , ' 

3 The income of women. How much money do women make^ Look at class 
'^differenced amonR women, women on welfare, women supporting a 

family alone , ♦ 




4 Womf^n as workers*in the home. This labour is not paid labour. Why is it 
not paid' Is it necessary and productive? How do working wives manage? 
Students siiould be ercoxiraged to apply the things they learn in this unit 
to their ov.n career planning. 

Source Labour Canada: AdvisoVy Council on the Status of Women. The num- 
ber and participation rate of women in the> labour force is steadily in- 
creasing . - - . . .. . — . ' ^ 



Source" Labour Canada; Advisory Council on t^e Stajius of Women. The num- 
ber and participation rate of women m the labour force is steadily in- 
creasing 



Number 

rooo) 

1 797 



2 ^65 



1962 
1967 



Participation Rate 
(percentage) 

29.0% 
33 8% 



2-953- 



1972 



37 1% 



3 324 



197^ 



39.7% 



. . but Canada's rate has been lower thar'in many other countries 
Participation rate (percentage) 



Canada 



35.8% 



44 8% 



V/. Germany 



48.6% 



US 



4S.9% 



52. r 



55.5% 



^ — ' 

♦ 

r.)t*-st Sv^)'L}blo comparable data 



59 4%, 



pjf^v art- I onf t'Dtr.itod in Central Canada Aith Ontario having thf» highest 
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Number of working 
women ('000) 



1972 



Participa/on rate 
(percentage) 



47 . \ |Nfld 
14 |]PEI. 

N.S 



74 



V I I N.B 
Que. 



136 



104 , 


f I 1 

i 




227 1 








315 • / 







Ont 
Man 

Sask 

Alta. 
BC 



'35.9% 
30.6% 
32.2% 
34.6% 



38 4% 
32.3% 
40.0% 
37.1% 



STUDENT ACTIVITIES 

A) ^ Participation in the Labour Force 

1. Use Facts and Figures. 1973 Ostry. The Female Worker in Canada and 
The Royal Commission Report on the Status of Women to flYid out: 

— What percentage of the labour force is female? ^ 

— How many women are workmg outside the home? 

— How many married women are workmg outside the home? 

— What percentage of the female labour force is married? How has this 
changed over the last 20 years' 

_ How much education do women in the labour foree have^ 

— What "IS the unemployment rate for women^ 

— How old are .women in the labour force? etc. • ' 

' ' 2 -Women represent roughly one-thirc;! of the labour force. 54.9 p^ce^nt 
of all women m the labour force are married." This quotation is t>Ken 
"from/'Women in the Canadian Economy" Report of the Royal Com- 
mission on the Status of Women (page 56) 

a) 'How ha? increased participation in the labour force changed the 
role of w'omen^ 
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b) Discuss how women have changed their attitudes towards work. 

c) Explain how traditional family relationships may have changed as a 
result of women's increased participation in the labour force. 

Read the Canada Manpower and Immig^tion Review Volum'fe 8^1, 
1975, a special issue for International Women's Year, available free 
from Room U 802, Department of Manpower and Immigration, Ottawa, 
Ontario, KIA 0J9 

a) Examine how' women's participation in the labour force has 
changed over time. 

b) What influences women's participation in the labour force today? 

c) What are some of the myths and stereotypes which have limited 
' women's participation m the labour force? 

d) What recent changes have occurred in women's participation m the. 
labour force? How do you explain these? ^ 

a) Why do women work? Conduct a survey on N^Amg women. What is 
the first reason for working given by ruost women? The second 
reason? Ask working men Ihe same, question and compare your 
results " ^' 

b) When do you want to work, and why? 

What do men think about women working? Conduct a survey. When do 
men think women should work? Why do they think women should work? 

Women have often been encouraged to choose between marriage and a 
career 

> 

a) Discuss the reasons for thfs. 

b) Explain why it is acceptable for men to have both a career and a 
marriage 

c) What economic and social changes are affecting this situation^ 

What myths surroun'd the personality of the "career woman"? How are 
these attitudes changing? 

Discuss the factors which have hindered married women from entering 
the labour market. You might consider: 

a) Educational and vocational training. 

b) Availability of work. 

e) Presence of children 

d) Social pressures to stay at home. 

e) Status and attitude of husband 

f) Econornic incentiyes 

Create a role playing situation m which a married woman with two 
children discusses her. desire to work rather than remain at home. Have 
her discuss the situation with 

a) Hf*r husband 

b) A neighbour who thinks that *'a women's place is m the home" 

c) A friend who also has children and is working 
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JO. Many women will re-enter the labour force when thejr children have left 
home. , ' 

me the percentage of women who are re-entermg the labour 

b) Survey your neighbourhood ^nd community to-find out how many 
women have re-entered the work force after raising children. 

11. View the Working Mothers Seugs of films put out by the National Film 
Board. Discussion questions aife available with the films. The two films 
"Would I Ever Like to Work" and "They Appreciate. You More" are ex- 
tremely useful for an introduction to the topic. 



12^ Discuss the implication of the Maternity Protection Act. 1956. (See 
also.) ' ^ 



12^ Discuss U 
] Law unit < 

a) For how long is maternity leave guaranteed? 

b) Discuss whether the job protection terms are adequate. 

c) Rewrite the parts of the Act which appear to you to be inadequate 

** d) Discuss the effect of long term parenUiood leaves. 

<</ 

13 Discuss the recent pressures to increase the number of day care cen- 
tres. How does day care benefit the working motherJ 

14. How does the availability or lack of day^care facilities affect women's 
participation m the labour market? 

' a) Investigate the day care facilities in your area^they do not exist, 
• ' find out why not. Research the procedure for setting up a day care. 
You might study: 

1. funding , 
' li. availability of housing for a day care centre 
iii. safety regulations 

IV. supervisor's qualifications, playground equipment, etc. 

b) Discuss the advantages and disadvantages of day*care on children. 

r 

c) Make a list of points to check when choosinga day care centre. For 
* ^ more information concerning day care services in B.C. write to the 

Department of Human ResourceSi The Government of B.C., Vic- 
toria, B.C. Excellent pampWlets incl\jd^ "Department of Huni^n 
Resources Day Care — Answers for Parents," "Choosing a Day Care 
Service," "Types' of Child Care Facilities" and "Licensing 
Procedures," "Parents- Guide," How to Qualify as a Pre-School 
Supervisor and Where to Write for Information" (Ca,nada wide). 

15. A variety of myths about women's employment have been important in 
limiting women's participation m the labour force, both through 
prejudicing employers against hiring women and through convincing 
women themselves that they should not' work outside the home. Make a 
list of these beliefs — for^'example, '*She'll just get pregnant and quit" , 
and ''She'll be absent a great deal to look after her children". Find out 

^ whether these beliefs can be supported by facts. Use labour statistics 
for this., Di.scuss why the beliefs are so prevalent and what the *im- 
plications of them are; * ' ^ , 

16 Set up a role playing situation between an employer and a female em 

ployee. 
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a) What types of questions might the employer ask a prospective em- 
ployee who IS female? Male? 

b) What are the differences in the questions which would be asked of 
a female and a male applying for a )ob? 

V c) Are there different parts of the application form for nnales and 
females' Are thcAquestions relevant to the job skills? ^ 

d) Why are personal mjestions often asked^of female employees? 

e) As the ^prospective female employee, determine how you will 
• re<ipond to personal questions which are unrelated to your S(¥a\\s 

and abilities. ' / 

Examine newspaper advertisements for jobs. In how many of them can 
you tell that a male or female applicant is expected/preferred? 

If you are applying for a job. do you or will you give information on your 

sex. marital status and number of children? On your weight, height? Do 
- you include a picture of yourself? Is a picture necessary? Explain. How 
^ might It be discriminatory? Examine job applications from a variety of 

employers. What information is demanded? Is it all relevant? What in- 
^ formation might y^u like to include that there is no place on the form to 

include? , ^ 

Are there specific dress codes for a job? Do the codes differ for male 
and female employees? Are the differences relevant to the job? Explain 



The Distribution of Jobs 

In the labour force, a high percentage of women work in service in- 
cJustrie§, 

Employed labour force by injJustry — 1972 (percentage) 

Community, business [ ^ 46.0^- 

personal service 



Women 



16,4^ 



Men 



Trade 



U J 8.3% 
16.2°'oJ 



Manufacturing 





15.7°^ 





25.7% 



Finance, insurance, 
real estate 



Tr,msportcition, communication, 
other utilities 



7.2% 



^ 3.3% 
4 0°'c 



• . 1 1 2°c 
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Construction 



All otli(;r 
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8 6% 

7.y% 



18 6% 
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tjnd have occupations primarily irvclerical, service, and sales positions 
y'^^Working vi/omen by occupation — 1974 (percentage) 



All other 100% 



Clerical , 

.36.4% 




Teaching 7.3% 



Processing, machinery, 
^ production 
9.0% 



Medicine ^ health 
9.0% 



Sales 10.7% 



Service ILS^'o 



Source- Laboi/r Canada; Advisory Council on the Status of, Women. 

20. Use fIcIs and Figures, Ostry's book. The Female Worker in Canada, The 
Royal Commission Report and any other data available from In- 
formation 'Canada to find the answers to the following questions 

\ 

Which jobs are filled mainly by women? 
-;: rtas this changed over time^ ^ ^ - 
— What percentage of .women work in clerical jobs? In factory jobs? In 

professional jobs? 

21 In 1970, womSn comprised 7.1% of all persons employed in clerical oc- 
cupations and 60% of all persons employed in ser\Aice occupations. 
(Statis^tics Canada, 1970) 

a) Explain why women tend to fill clerical and service positions. 

b) Discuss the social and economic status associated with jobs filled 
predominantly by women. 

c) Discuss the factors which prevent women from obtaining positions 
of higher economic and social status 

22 Conduct a survey to determine what jobs are presently held by students 
in the class. ^ ' 

a) What jobs do females hold more frequently than males? What jobs 
do males hold more frequently than females^ Relate this to national 

, data on the jobs held by meo and women 

b) Do the jobs held by the females pay as much as the jobs-hekl by 
males? 
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c) What are the future prospects for ab^nfement in the different 
jobs' Is there a male/female differencr'^ 

d) Why did students choose the jobs they did? Can you explai^n the sex 
differences m this way? 

•e) Have employed students interview their/employers to see if there 
are any preferences stated for male or ffennale employees. What ex- 
planation does the employer give fp^any differences j^n the per- 
centage of mates ^and females wKo have been. TiirelTror The jobs? 

23 Women represent one-third of the labour force but compose only 17% 
of union rYiemberships. "Women and the Canadian Economy". The 
Royal Commission Report. ^ 

a) Explain why a smaller proportion of the women working force is 
organized into unjons. 

b) Discuss the possible effects of women becoming much more in- 
volved m unions. Would the economic. status of wonn^n change? 

' ^ Would women's attitude towards work change? 

24 Research the history of unions m Canada. Look for women leaders in' . 
the union moveme'nt e.g.. 'Dorotl>^ Steves, Madeline Parent. . ^ ' ^ \ ' 

a) Investigate the advantages and disadvantages for women belonging . ' . ^ 
to unipns ' ^ 

b) Invite a spokesperson from a local union in to talk about their ^> ^ % 
union's particular goals and how they hope to attain them. What is ^ ^ 

the status ot/women in their union? ^ ^ ' . ^ 

25 The women's aiixiliacy of the Fisherman's Union is collecting material 

for a book on women in trade union history. As a class project write . 

your own booklet. Contact trade unions in your area and ask them for . 

information about women in their union's history. Use antecdotes. per- . ^ | 

sonal stories trom women fmvolved in trade union, union contracts. 

union records or newsletter^(if .possible), etc. in your- short history. 

Areas of research aad organization should be divided among the ctess. 

Turn the final product over to the school library so that the information 

IS available to the schae+^ , * 

26 Contact organizations and businesses such as a daily newspaper, trade , ^ ^ *j . 
union chamber of commerce, board of school trustees, supermarket, . . 
etc and list the positive actions taken by these organizations in recent . ' \ 
years to remove sex discrimination and to improve the status of women. " . a 

■ \ 

27 Investigate Manpower training courses. Determine which courses are i 6. 
available to women ancl/or men? Determine if women are encouraged to ' ^ ^ • • 

accept certain types of positions. ^ " ' ; 

28 Create a role playing situation m which a twenty year old woman is in- 
terviewed |6v a I'ob counsellor. She wants to be a crane operator. 

a) What/ire the possible reactions of the counsellor? 

b) Do th/^ role playing again with a male applicant Are there any dif- ^ \ . > 
' fe/ences 

29 EmiMoyer^ ^oprohibited from discriminating against applicants on the 

basis of sex However", advertisements toPiObs often indicate a male or , ^ . . 

ff^m^U* pretereruo. Examine ads m a newspaper 
a) Discuss the personal qualities often associated with traditionally^ 
' female |oh^ receptionist, secretary. (Phrases might include 
vouHv^ pfeilv etc") 
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b) Discuss the personal , qualities often associated with traditionally 
»male job^ \ 

c) Examine the different salary ranges for traditionall^ male and 
female jobs. 

30 Research on th? job choices of gicis in your class, and if possible, in 

, sa.m,e^C)ib^.Qlasses. W bat jobs -WiDuld, they like.to-get-?-W.hat job-s-<io4hey^ 

expect to get? What Is the most popular choice? How many girls choose 
occupations that are not traditiofial for women? How do you explain 
your findings? Do you expect to find any change in the sex segregation 
of jobs when present high school students move into the labour 
'market? Repeat this research with males. Compare their answers to the 
girls' arlswers and to the statistics you have f9und on the present job 
structure. ^ 

31.. Career Access Catalogue 

Start collecting articles, pamphlets, newsletters, etc. that concern 
careers for women (traditional and new). With these collected articles. ^ 
compile your own Career Access. Catalogue. When collecting articles 
try to find those that include: personality and aptitudes, training and 
experience, salary, promotion, future prospects, and the status of 
women Miss Chatelaine, June 1975, "Anything You Want To Be", con- 
*tams five detailed careers which include all the above mentioned 

• categories. A person's personal experiences and feelings about careers 
are also very informative and interesting. - 

32. Research the history of women's participation in a variety of jobs. For 
instance, women doctors are discussed in The Indomitable Lady Doc^ 
tors. See also Women at Work. 

C. Income of Women ^ 

33. Using Facts and Figures, bstry's book The Female Worker In Canada, 
The Royal Commission Report and other Information Canada data 
.(taxation statistics are useful) find out how much income women earn 
compared to men. Break down the comparison so that you are able to 
look at men and women doing the sarne job. Wha{ income differences 

• remain^ Look at women and men with the same education and compare 
their incomes. How many wojnen earn less than $7,000? How many 
earn more than $20,000? How ma^ny women live below the poverty line? 
What are the other characteristics of these women (single parents, 
education, etc.)? x 

34. "Women are sometimes said to own at least three-quarters of the coun- 
try's wealth." Yet women only "receive approximately 20% of all the in- 
come", according to taxation statistics. (Royal Commission Report and 
Department of National Revenue, Taxation Division, 1969). 

a) Women are often responsible for buying food and clothing for their 
families. Discuss, whether or not the responsibility for a family's 

. budget represents significant ec6nomic pov^^J^r 

b) Who IS usually responsible for deciding to purchase a major item 
. such as a car? 

c) What are the implications of women's consumer role? For instance, 
, , what adS'are directed at women"^ What products are designed to be 

attractive to v^omen? What are the implications of this for women's. 
^ self concept? 

35 Explain why some women, in spite of their economic independence, 
have difficulty m obtaining credit, bank loans and mortgages (See the 
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tape and film strip from B.C Civil Liberties Association '*A Women's 
Place*', which Is also' mentionedwi the ''Law" unit)., 

36 In the past, some married wom^ viewed their salary as a sup- 
. ' plementary income rather than a necessity. 

a) What are the social reasons for this attitude^ 

b) 'How have women who are totally dependent upon their salaries 

been affected by the attitude of women who regarded their work 
and their income as supplementary. 

37 Find references on the average femaje wage per month. Plan a budget 
ior a woman and her two children living on this income. 

Find out the average income of th^ poorest 25 percent of all women 
Plan a monthly budget on this intome. » 

Find out the average income of the richest 25 percent of all Canadian 
women. ^ ^ * 

Plan a monthly budget on this income. 

D) Women as Homeworkers 

38 Do you work^" "No. ..I'm just a housewife" \ 

\ 

a) Discuss* why many women refer to themselves as "just a 
housewife". 

b) Discuss the ways m which women could be encouraged to regard 
themselves with .nore self-esteem. 

c) Would paying housewives for their work affect their attitudes 
toward their status? 

39 Write an article on paying women for their work m the home Determine 
possible sources for paying women as well as possible reactions to the 
proposal Would all housewifes support the proposal? Would the family 
structure change^ Would women's stat^is change^ 

40 Discuss how a change in name from "housewtfo" to "houseworker" 
mtght alter the status\of women who work m the home 

4 i ^ Li^t all the daily work activities of a housewife. Examine the number of 
hours which she works, biescribe her responsibilities 

42 Contrast the working cDn^tions of a housewife and a paid worker. 

43 Write the job' description of a housewife. 5 

44 "The work of the family is becoming industrialized. fVlost significant 
has been the taking over of the child-socializing function by the* 
schools It has enabled women to become the cooks, waitresses; laun- 
dry workers, nurses, teachers, secr^etaries -and all-around hand- 
maidens . . .the riew"". low-paid industrialized housewives of the twen- 
tieth century work^orld" From "Women in the Work'Force: The First 
^orld War and the Twenties", by P Alexander, unpublished manuscript-, 
Ottawa 1972 . . 

.a) Discuss this statement. Have things changed^ You might like to 
look at. data 'taken fro^ the Financial Rest. May 2^. 1975 / . 

45 .'Before industrialization occurred rriany craftspersoris and tradesper- 

sons worked from their own" hopies. rather than m a factory or shop 
^his. "^ystom was calleti^ cottage industry Many persons, especially 
Aonk^n, still maintain a type of cottage indusjry lod^iy 

>p Find out if any wonion in your community are involved m this typo 
of work Mak(» <i list of the jobs they perform for your comm^iity 
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This list might include women who — car6 for 2 to 3 day care 
children, weave^ paint, type, tutor, babysit plants, walk dogs, e¥t. 

b) If possible, find out the average yearly income for women working 
from theiV homes ^ 

c) Investigate the problems involved withfworking from one's home 
, You might want to examine — spacfe available, disruption of 

household, family interfering with prodjuctivity. etc. 

d) Examine the benefits of combining hpmehfe and work.^ 

e) ' Do the women have trouble marketing their products? Are they'in- 

volved in any type of craft co-operative? If not, determine how one 
would go about setting up a co-operative. 

f) ' Design a work studio for the average 2 or S-bedroom home. It could , 

include a play area for pre-school children, i.e., weaver's*stUd.io. 

46 Study the working conditions of a farm homevvorker. 

a) Make a list of the duties, she carries out in a day. ^ 

b) Compare it to a list of an ordinary homeworker's duties. Do they 
carry similar work loads? In what way, if any, do their r^pon- 
sibilities differ? 

c) lnter>>iew farm women conc.erning their life. Is their outlook con- 
cerning their work on the farm different from a town homeworker? 
Explain. You may be interested in looking at the Supreme Court of 
Canada's definition of 'a farm homeworker's duties as found in the^ 
Murdock case 1973. (See Law unit.) ' , *^ 

47. A homeworker spends many hours of i\\e day jn a kitchen. Through the 
.ages the kitchen was considered the centre of the home and often, in 
i^ci, it was the only room in the house. People ate, slept and en- 
tertai'ned there. Today's kitchens are often isolated from the rest of the 
house. A women is shut away in this ar&a for large sections of her life. - . 

> ' • <f 

a) Discuss the effect this has on^ woman. You might recall how some 

women referto ''my dishes, my floors, my kitchen, etc." Is this the " 
only area she may c^H her own? ' 

b) Design a kTtchen that)tvould release a woman from^^'her" corner of 
the house. Make sure it is a ^erviceable,^working kitchen — not just 
designed -for looks. , . 

c) What effect, if any, would the opening up of a kitchen have on a 
woman, on the rest of the family? e.g., Might she feel more like a 
participating member of a\family? Would her family better un- 

, derstand the workload involved? 

48. Distribute a copy of '*The Feminist Argument against Volunteer Work" 
found in the June issgj5, 13.75, of Chatelaine to the class. Ask students 

• .to^ - ^--^V'*- ^ - ^ 

a) Make aMist containing reasons why women do volunteer work. You 
might interview women you know who do volunteer work Ask them 
about *heit: reasons for voluntj^ering and what they get m return for 
their time and labour. ' ^ 

b) What Qxactjy^is the feminist argument -against volunteer work^ 

' c) Do you feel their objections are justified? Explain. 

d) Can you think of situations where volunteer work is Absolutely 
necessary^ ^ 

e) Would you becoti^e involved in a volunteer position^Tor what 
reasons^ / 

/ - 
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In this unit students will: 

h\ Recogoi2e-.4he- -contntiutipn made by wonnen in .the._.deyelopment of 
Canada. , ^ 

2^ Consider the changing roles of women throughput Canadrarl history. 

Be acquainted with the women's movements that have occurred and^are 
^ occurring in Canada. , 

^ Gam an understanding of research skills needed for investigation of 
historTc'atl information. ' ■ * • 

.Think about their own lives as' part of a total historical process. 
>^ " 

Teacher Summacy ^ • 

The study of women in history and 
politics is.vit^l to the student's' un- 
derstanding of women's^ present 
status, Withou'l. understanding the 
past it IS impossible for the student to 
have 'a sense,of (herjhis "place in the 
dimension of time. ,lt enables the 
student to place (her)himself in time, 
to extend (her)his experience beyond 
the limits of memory, to understand, 
the developjTient of (herjhis own 
society and the development of 
(herjhis society in its wider historical 
setting"^ This section should aim at 
bringing the past into perspective with 
the present and providing an op- 
portunity for students to visualize the 
future they wish to create. "History 
can show that change is an inevitable 
condUion of life."^ and this course 
should help students develop the 
'capacity to participate effectively in^ 
their changing society.. 

In- order to study fully the role Of 
women in history, it will be necessary 
for the teacher and-students to look at 
the women i,n their historical context. 
It is'necessary not jiist to study famous women but to study the social con- 
tributions of all women who worked m their families and m wage earning 
jobs What roles did they play in the development of society? What were their 
effects upon society? These questions must*be asked so that. the study of 
women in history and politics can be put intojts proper perspective. Women 
have played an important part in the building bf Canada and their efforts 
should be recognized. Unfortunately.^most histories deal with women in a 
bup^rficial mannar. if at all. One of thie major tasks for the teacher and th^ 
studeht will be tO' Put women back into Canadian' history. 
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9t„dPnts Should use this section to increase their knowledge of Canadian 
hstorfThe know edge and understanding they already have of different 
historical periods will also enhance their understanding of this unit. 

Activities for "History, of Wome'n in Canada" - 

-Introductory Activities . 
' K -e following .uVou^^^ 

major accomplishments for which each woman 'S^^nown Al ho^^^^^^^ 
nurPiv factual recall of "famous women" is not what the history unit 
^h^uld be about ye . this kind of activity can stimulate interest and - , 
St ou'how una'^are most people are of famous Canadian women. 

Quiz — Famous Canadian Women in History 

.\ M;,mHp E Abbott - Canadian doctor who became internationally 
famous fo!^ her research work in congenital cardiac disease and 
also laid t-he foundation for cardiac surgery. 
' b) Emily e-arr -^writer and one of Canada's greatest artists. 

c) Cora Hind - agricultural editor of the Winnipeg Free P;;«s. Kn°wn 
for her ac^uraTe predictions of the size and quality of Canadian 
wheat crops. Suffragist. 

d) Nellie McClung - writer, tempera nee leader and famous suffragist. 

e) Lucy Maud Montgomery - novelist, wrote Anne of Green Gables. 
Laura Secord - loyalist who walked twenty miles through enemy 

. lines to warn Canadian forces of an impending American attack. 

• g) Mary-Ellen Smith - first woman cabinet minister in the British 
Empire. 

Emily Howard Stowe - first Canadian woman doctor. 
Agnes Macphail - suffragist and first woman member of the House 
oV Commons. 

Pauline Johnson - writer." wrote The Legends of Vancouver, and 
Flint and Veathers.^^ 

Emily Murphy - Alberta magistrate, one of five who challenged the 
sITpreme Court of Canada and the Privy Council m England^to 
legislate women as persons. 

Helen Gregory MacGill - British Columbia judge who was respon- 
sible for protective legislation for women and children. ■ 
m) Mane LaTour - an early Canadian ^ero ^^o crossed the Atlan^^^^^^^ 
ftpht her husband's enemies at the French court and at Easter Ib^t. . 
led thi heroic but unsuccessful defense of the fort against a rival 
group of fur. traders. ^ 

n) Madeleine de Vercheres - an early Canadian h^o ^ho^ a\ 

organized and led the "-defense of a^se.gnorial fort against the 

Iroquois 

You may want to follow up this activity by having ^'-^l^'' 
more about any one of the above women and put her in hec h.stoncal 



h) 
i) 



k) 



I) 
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context. As you find out about other women who were important in 
Canadian history, create a brief biography of each. 

Write on the chalkboard each day an historical event concerning 
women ^ 

Choose history texts from your school and read through the sections on~ 
homesteading in the Prairies, the suffrage movement, and World War 1. 
These sections should contain information on the role women played in 
e^nacJiah "hrstary, bot-if-^here-fs-very-^rmfe-f mthe4e?^-s-<a-^ is-usualiyaii^ 
case) discuss why thisMs so and conduct a survey of history teachers m 
your school Your survey should ask the hrstorians: 

a) Why IS ther^ so little about women in the history texts? 

b) What have women done that is historically significant and that is 
not included m the texts? 

e) Have they changed their teaching of history recently to include 
more about women? . 

History teachers may be useful resource people for this unit. 

The following outline for evaluation and procedure may be useful. 
OUTLINE OR SURVEY PROJECT - EVALUATION AND PROCEDURE 



Nane 



' ' ^ Class Period 

Clear items 1-4 with ^our instructor before you begin. 

1 .PROBLEM State the problem in question form you hope to solve: 

2. CONTACT Whom will you contact? 
Where? When? 

3. RESEARCH Will you need to do any reading in advance? 

' yES or NO. ' 
(Circle One) 

4 ADVANCE PLANNING What .questions do you plan to ask? 
OR What do you intend to look for? 
Teacher's Comments: 



Instructor's initials 
signify "O.K.. go ahead." 

interviewing . Writing. -^Thinking ^TOTAL MINUTES SPENT^ _ 

5 CONCLUSIONS On a separate s^eet of paper attached directly 
beneath Ihis sheet, describ^a) the degree 'to which you were a6le 
to solve your problem; (b) what you wish you had been.able to find 
out but were not; (c) how valuable you believe your project was for 
you and for others If you cover the above in an at-tached*. more 
detailed written summary of your contact project, place a large star 
-in the left margin at the point where you draw your conclusions. 
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6 PERSONAL EVALUATION After listening to your group's projects, 
. what gr^de do you feel shrould be given yours^ 

7. Attach under this sheet all written work of your SURVEY PROJECT 
work 
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Suffrage Movement 

Introduce the suffrage movement by having students read sum^manes, study 
actual newspaper accoupt^or use films, filmstrips, or records. ^ ^ 

4. Investigate one of the following Canadian organizations. 

a) Toronto Women's Literary Club — founded in 1876 by Dr Enhily 
Howard Stowe; later named the Toronto Women's Suffrage As^oc. 

^ b) Dominion Wurmen's Enfranchisement Association — 1889. 

of Women's C hristian Temperance Union. 

d) Manitoba Equal Franchise Club p , 

e) Women's Institute 

f) Y.W.C.A. * 

Focus on 

i) What was the.organizatiori's origin? 

li) What people were involved in its establishment? 

lii)^ What were its major goals? • ^ ^ 

iv) How did I'ts rriembers attain those goals? (Or did they?) , 

v) ■ Is this organization still active? If so, discover if its goals have . 

changed over the years. Explain ^reasons. 

The following materials should prove helpful in your investigation: The 
Women's Kit — "Dr. Emily Howard Stowe"; "Influence of Women's 
Organizations", Cultural Tradition and Political History of Women in Canada. 
Studies of the "Roya! Commission on the Status of Women. The YWCA and 
the Women's Christian Temperance Union are botJi listed in the Varicouver 
Telephone Directory. 

YWCA - 580 »Burfar<J Street 68i?5^1 

YWCA Vancouver Sun July 26 19 75 Page 18 , ^ 

^ Women s Chrtstian Temperancp Un»on 6984 RoyaUOak , Burnaby 438 4848 

5. Discuss the major arguments used against giving women the vote. 
Focus on the use of the Bible, family structure, society views of the 
time, legal rights, etc. 

6. Have students write a short essay built around the question "And I ask 
you. why shouldn't we h^ive the right to vote? We. . 

7. Research the effect the First World War had on helping women to get 
^he vote. (See Royal Commission on the Status of Women, chapter 7. 
section 13.) 

« 

8 View the film "Women oh the March — Part I" (N.F.B ) and have 
students deve[op questions for class discussion 

9 Compare civil disobed\ence tactics of the mifitant suffragettes" .with 
' those of Gandhi and Martin Luther King Focus on tactics used, ef- 
fectiveness, use today, etc 
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10. Qxoup students and have-them research women who were prominent m 
the suffrage movements in Canada. The resear-eh should look at why 
these women wanted the vo{e, how they struggled to obtain it and who 
benefited by passage of suffrage bills 

Suggested List of Women: Nellie McClung, Flora Mac Donald DenTson"; 
Helen Gregory MacGill, Louise McKinney, Agnes Macphail, August 
Stove-Gullen, Therese Casgrain, Mary-Ellen Smith, Lillian Thomas. 

11. -Women in Western Canada were the first to wTh th'e'prownrtal i(di\- 
chise. In Manitoba, years of work . . . ended with the . . . passage of the 
woman suffrage bill in 1916. The same political pattern was repeated 
m nriostfof the provinces and by 1919 women were eligible to vote m 
the' pMytpcial elections and sit in Jhe provincial legislatures of all 
provf^^s»except Prince. Edward Island and Quebec. Three years la^fer: 
PEL accottJed women voting rights on equal terms with men. In 
Quebec . . the campaign was continued for close to another two 
decades." (The TRoyal Commission on the Status of Women, pp. 336- 
337) . • ^ . 

Considering that Quebec women were originally the first to have the 
vote (1809-1834). although it was subsequently taken away until 1940. 
investigate and hypothesize some possible reasons for the slowness of 
Ouebec to enfranchise its .women 

In your' investigation, copfsider reasons why other provinces and tbe 
federal government •enfranchised \^omen and compare them to 
Quebec's reasons for or against giving women the v6te, e.g., the effect 
of the First World War. (See article in Stephenson. Women in Canada, 
for Quebec's debate on suffrage.) 

12. Women presented their cases for suffrage to their premier and the 
provinciarparliament. They^were usyallV ridiculed and rebuffed by the 
mambers. To gam publicity and support of their efforts, several "Mock 
Parliaments" were publicly presented throughout Canada. Followmg is 
an excerpt from What Glorious Times They Had. by Diane Grant, called 
"The Mock Parliament": 'pp. 30-34. Have students enact "The ^ock 
Parliament" and discuss the points ^made by "The Government" and 

-"The Opposition" What arguments against giving women the vote are 
being rapcked? Could these arguments be used by women today in their 
siruggles for equality? If so, why, or if not, why not^ 



THE MOCK PARLIAMENT " 

(Reprinted from the script — What Gloriou^ Times They Had, by Di^ne Grant) 

The women sing WAIT TILL WE BEAT THEM, NELLIE 

(to the tune of "Wait til the Sun 
vShines Nellie") 

Wait till we beat them. Nellie 
^ * And we have equality. 

We will be happy, Nellie, don't you 
see^ 

Sweep out the Tory Party 
Vote Sobriety 

We'll build a brave tomorrow, strong 
and free 
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NELLIE: 

SPEAKER: (Frances) 



Ladies and Gentlemen, may I remind 
you that for the next short while, 
positions in society will be reversed. 
The wiDmen will have the vote and the 
men will have to^eg for it. 

No idiot, lunatic, crimjnal or man shall 
vote. 



She raps mace three times. The mace is covered with flowers. 



ALL: 



SPEAKER. 



GOVE^RNMENT: (Lillian) 



OPPOSITION: (Cora) 
SPEAKER: ^ 

OPPOSITION: 



GOVERNMENT: 
OPPOSITION: 
SPEAKER- 
OPPOSITION 
SPEAKER 
GOVERNMENT- 



I hereby declare this parliament in 
session. 

My, I like that hat. Did you know Mrs. 
Armstrong had a boy? Oh, she must 
have been disappointed. I love that 
mace, etc. 

Order. Shall we begin, ladies? 

The first item on the>^genda is the 
question of the franchise for men. 

Madame Speaker. It's a well-known 
iact, and I speak as.a mother, that the 
male child is more difficult to toilet 
tram than the female child and the 
same would undoubtedly hold true 
when training men in parliamentary 
procedures. 

Red herring. Red herring. 

Order, Order. I recognise the 
Honourable Leader of the^Opposition. 

Speaking as one who is rather keen od 
men, I submit that it is poppycock to 
shut out half of the world's populatit)n 
simply because of a mino/ biological 
difference. 

Madame Speaker, may I. retort. 

That's a nickel word. 

Order. Order. Perhaps the Honourable 
member of the Opposition will allow 
the Honourable member from Bran- 
. don-Souris to reply. 

Don't you mean retort? 

Order 

This difference A'minor one, you say? 
Let me appeal to your finer sen- 
srbilities, woman to women Would 
you want this room — this very room, 
filled with the re'Sk of .cigar smoke? 
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OPPOSITION 
SPEAKER- 
GOVERNMENT 



OPPOSITION 
SPEAKER 



Wpuld you want to hear the clink of 
brandy glasses in caucus? Would you 
want the halls festooned with 
s pi toons, echoing with ribald 

laug hter? T hink. Cah^ypjLi, \fL_al\ 

honesty, still say a minor difference? 

r 

Balderdash. Poppycock. Emotional 
Hogwash. » 

Order. Order. Time has expired. Chair 
recognises the 

And ' have you considered the 
suggestive nature of male attire — the 
coloured waistcoats, the embroidered 
suspenders, the bay rum behind the 
ears, the waxed ends of moustaches 
and the tight trousers. 

Yes, Yes. yes ^ • 

i 

May I have order. We have reached the 
end of the question period. 



OPPOSITION: 
SPEAKER- 

OPPOS'lTlON: 



I would like to address 



I gather that the Honourable Leader of 
the Opposition has a supplementary 
question. 

I address my question to the 
Honourable member from Brandon- 
Souns.' I speak on behalf of the 
fathers of Manitoba. Should they not 
have legal guardianship rights over 
their children? They plant the seed, 
should they not have a share in the 
harvest? 



GOVERNMENT- 



ALL 



GOVERNMENT. 
OPPOSITION- 



Who brings the child forth in pain and 
^avail? The mother. Who nurtures it at 
her breast? The mother. Who teaches 
It to walk, talk and sing? — 

Put them all together. *they spell 
MOTHER. 

(Shouting) And furthermore, it is 
disgusting that you use this important 
question as an opportunity for speech- ' 
making; my father doesn't want the 
vote, my husband does, etc 



A man enters during the hubub. He wears a banner that says- 
VOTES FOR MEN 



DELEGATE 



SPEAKER 



Madame Speaker. Madame Speaker. 
LAQIES' The chair recognises the 
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Delegate from the Franchise for 
Fellows Society. 



Lillian and' Cora sit down. 

-4>£-L£GAX£: 



ladies. I am here on 



Ladies and . 

behalf of the Franchise for heirowr~ 
Society to ask nay to beg for the vote. 

We have been shut out too long and 
we're knocking at the door. 
We bring home the bacon, may we rfot 
I * cook It? 

We lie in the beds, may we not make 
* them? 

* We have one less rib, why not one 

more privilege? 

We have the brairls, why not the vote? 

A silence falls. All look to Nellie, who puts down her newspaper and rises 
slowly to her feet. 



NELLfE- 



ALL WHISTLE: 



We wish to compliment the delegation 
on its splended gentlemanly ap- 
pearance 

If. without exercising the vote, such 
splendid specimens of manhood can 
exist, such a system of affairs should 
not be interfered with. If as he is at- 
tractive, we should have no problem. 
As ! have listened, I have thought how 
delighted Lady .Lloyd George. Queen 
Mary and other British stateswom^n 
would have been if they had been ap- 
proached in as gentlemanly a manner 
as I have been today. 

As to the work of women. Woman has 
toiled early and woman has toiled late 
so that the idol of her heart might 
have the culture and accomplishment 
that we see here in this man today. 

So surely as the sun arose today in the 
East and will set in the West, so 
surely, if we extend the vote to men. 
they will take a backward step — and 
faj! off their pedestals. 

Why upset yourselves' Politics is an 
unsettling business and unsettled 
men mean unsettled bills, broken fur 
niture broken vows and DIVORCE 

Corfte on. girls 



The women exit 
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using the I'deas^and information from "The Mock Parliament" students 
may wish to write and enact their own version of a mock parliament 



ERIC 



41 



48 



They should include issues that are relevant to the suffrage movement 
that they have come acr6ss io their own study. Students could ask per- 
mission to perform their skit for other member^^ the school. 

14/ Have students read and discuss and perhaps perform the play "What 
^torrojj? Ttmes They-+iatfM)y-^rane--€rfant-What~ff^ 
women m the play face? Do women still face these frustrations? Did ob- 

^, taming the vote for won^en do all that it was hoped to do? * 

Homemakers 

15. Research the history of housework. 
Focus on: 

a) Development of techniques in cooking and cleaning, i.e., cleaning"^ 
products, canned foods, vacuum cleaners.. 

b) Th^eTfect of mechanization on various types of house labour, i.e.. 
stove, running water, fridge, dishwasher, etc. How have these con- 
veniences changed the amount of time and effort involved in 
housework? Do you think it has changed the importance of a 
homeworker's role? Explain. If so. what is the new status of the 
homeworker in the eyes of the community? See Scientific 
American. Nov. 1974, Vanek. "Time Spent on Housework". 

c) The effect of mass produced clothing, shoes, etc 

16 Research the history of day care in British Columbia.' 

* 'a) Where was the first day care established and for what reasons was 
It established? 

. b) How has the development of day care progressed from there? (Be 
sure to include progress but as well, setbacks — discover reasons 
for opposition, etc.) 

it 

For information in the Vancouver area, visit or write to r— Day Care In- 
formation G<5ntre. Departrrfent of Human Resources, 45 West 8th 
Avenue, Vancouver. B.C. 

For information outside of Vancouver, try local Department of Human 
Resources, or Victoria. Local organizations and community newspapers, 
might also know about attempts to set up day care in your own com- 
munity. 

17. Present three ^"r fOur skits portraying men in roles of women (at the 
^ turn of the century) in housework, courting.Mamily roles, etc. 

18 Make up a collage (from pictures or drawings) that shows what society 
felt was "all in a day's work" for a rural woman m the pioneer days. 

19^ Write the job description of a homeworker m a rural Canada seventy 
years ago. 

20 In early Canada every woman was e)ipected to bear a huge family, 
especially m the backwoods of Canada. 

a) Explain th^^ reasoning behind this. 

b) What obvious effects did having a large family have on a.woman's 
health, freedom, and education 

21 Ask an older woman in your community, perhaps someone's grand- 
mother, how her role has changed throughout the years What was ex- 
pected of her when she was a child, teenager and adult' What customs 
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was She expected to follow? Ask women from different ethnic 
backgrounds and compare their stories. \ 

22. Organize an '.'Historical Fair". \ 

a) Dis^ la y mat erials (boo ks, pictures) d epicti ng the role of women in 
history. " ' 



b) Invite older women from the community who are skilled in the life 
arts to share their talents and work, e.g., quiltmaking, needlework, 
preserving fruits, making butter, soap, ice-cream, etc. 

c) Invite several»women willing to hold informal talks about lifejn the 
early days, as they remember it. 

d) Good sources of information inblude - local historical societies, 
museums. Women's Institutes, libraries, pictures files of com- 
munity newspapers. B.C. Archives. 

23 Hold a discussion on the value of a homeworker at the turnpf the cen- 
Uiry and the value of Jhe homeworker today. Consider the differen 
responsibilities, the different types of work, and the societal pressures 
Vt/ith which women had to contend, etc. 

Look for local Historical Society Bulletins ^nd publications. Visit museums, 
to study articles used by homeworkers through the century. 

24. Wagework 

Research the roles ^nd working conditions of "domestics" in early 
Canada. Focys on: " / 

a) Their backgrounds. 
■• b) Who they worked for. 
c) The duties they performed. 

A helDful bopk'for this study is Susanna Moodie's Roughing it in the 

Bush-'ExaXe the characte? of a strong '^'^ Vu^'^T'^cTn^d^' 
, ■ Jennie Buchanan. Another book, by Ella Sykes. A Home Help in Canada 

might also be useful. 
25. ■ Discuss the major reasons which first prompted women to enter into 
the labour force. Focus on: 
X a) Growing urbanization 

b) Mass" production of goods 

c) " First and Second World Wars. 

26 --ir^ turn of the century, nine out of ten wbmen worked m their 
homes^. (Canada Manpower and ''^'"'g"**"" 

Quarter 1975 p. 1.) Create a list of occupations filled by those few 
women that did work outside, their homes, e.g.. domestics, jnidw.ves, 
etc. "I 

27. Research the hrstpry of women m factories Focus on . 

a) Working conditions, , 

b) Wages and benefits, 

c) Union involvement 

d) Time spent after shift at factory. 
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28. Investigate the legal rights of pioneer women. Examine such areas as: 

a) Marriage. 

b) Child custody. 

c) Ownership of land 

d) Inheritance of property. 

e) Minimum wage. ^ 

How%<did these laws reflect men's attitudes, towards women^ What were 
those attitudes? 

29 Choose one occupation and trace women's participation in it, and 
women's contributions to it. For example, The Imiomitable Lady Doc- 
tors by Carlotta Hacker would be useful for medicine. Women At WorK 
discusses a number of other jobs such as secretary, nurse, teacher. 

Indian Women 

30 Investigate the division pi labour between the sexes as found in the 
history of tribes such as the Nootka; Haida and Ojibwa. Focus on: 

a) Hunting and gathering. 

b) Making of tools, clothing, shelters. 

c) Raising of children. 

Dtd women sKare an equality with men on the basis of division of 
labour and voice in tribal laws? Explain. 

31 What tribal laws (if any) protected women so that they were not left to 
starve? Research other tribal laws relating to women, i.e.. inheritance, 
marriage rites, dowry, custody of children, etc. 

32 The majority of pieople today know very Itttle'about the origin of Indian 
Women organizations, their goals, problems, etc. Research the 
organization called Indian- Homemakers Association of B.C. Focus on: 

a) The reasons behind its establishment. 

b) Who established it and when. 

c) Its goals. 

d) How its members are working to attain those goals. 

For information write — Indian Homemakers Association of B.C., 423 
West Broadway. Vancouver. B.C. You might also contact loca^ reserve 
offices to find out who the representative of the organization is in your 
community. You .might invite them to visit your classroom to talk about 
the problems facing Indian vvomen and v/hat their organization is doing 
to h»*»lp 

3 ^ Discuss some!jpf the problems facing Indian women tod^)y which differ 
from those or most women 

* 

34 R^^sorirch biographical information on one of the following Canadian 
women writers, in h'Story. 

j) Cath^^nn© Parr Trjill wrote The Backwoods of Canada. 

Cora Hind - agricultural editor of tfie Winnipeg Free Press. - 
• ) Nfllif* MoCiung wrott^ In Times Like These. 
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d) Emily Carr — wrote Klee Wyck, Growing Pains. 

Include information on: 

i) Major influences of her life 
^ rrt— hjBats-wDfked-br. - - 



^i) Major accomplishments. 

What conditions did each of these writers reflect concerning the 
position of women at that time? 

Useful books for this, study include: 

Famous Women/ Byrne Sanders. 

Growing Pains, Cmily Carr. 

In Times Like These. Nellie McClung. 

Lady of the Backwoods, Sara Eaton. 

The Backwoods of Canada, Catherine Parr Trail 

The Women's Kit — :*Emily Carr" '"fcora Hind" "Suffragette" 
(newspaiDer). 

Brave Harvest: The Life Story^ of E. Cora Hind. Kennethe Haig. 

The Stream Runs Fast, Nellie McClung. 

35., Research the role played by the church and the sisters in Quebec. 
Focus on their effect in: 

a) The family. 

b) Education. 

c) Woman's role. 

d) Politics. 

Useful sources include: 

Never Done, Corrective Collective. 

A Woman in a Man's World, Therese F. Casgrain 

An excellent film available through the National Film Board is "La 



Quebecoise' 

36. Research the programs known as the "Daughters of the King" and the 
"Br-ffish Columbia Emigration Society". Focus on: 

a) The reason behind their establishment. 

b) The type of women sought out. for the program. 

c) The advantages it offered to a young woman and her family 

d) The hardships t.hey had to endure after jointng the programs. 
Useful material: 

Never Done, Corrective Collective 

Urban Reader, May 1975 - publ Social Planning Department of the 
City of Vancouver . ^ 

BC Archives 
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37 'Present a short skit describiQg.the evening when the "Daughters of the 
Kmg" were presented to their prospective husbands. Focus on: 

^ a) Jhe physical setting 

b) The emotions of both the women and the men. 

c) ' The role of the sisters, etc. 

38. Investigate the sources in your community that have material on 
women in B.C.'s history. City Archives, Historical Societies, museum's 
apd libraries'are a goodj)lace to start. A visit to a local women's group 
may also provide information. Divide the class into groups and let each 
group be responsible for researching materials available at one source. 
Have each group write a report on -their findings then present it {9 the 
class. * I * ' 

39 Show filmstrip/cassette '^Canadian Women in History", if available to 
your school. Have the students analyse the filmsfrip. They should note 
that the women are presented as "great" people, as'mothers or wives of 

. "great" men, and that there is very little commentary regarding the 
socral changes these women tried to bring about. Ask if this is a 
valuably way to present women in history. 

40 Describe the role and status of women and the contributions made by 
wom^t{ both individually and collectively, to the development of 
Canada by stucjying the following periods of Canadian history: 

a) New France under the^seigneurial system. 

b) Upper Canada during the 1840's. 

c) The post-Confederation period. 

d) The openmg of the West, 1896-1914. 

e) The First World War. 

> 

f) The Depression 

g) The Second World War to the present. 

41. Draw a time line showing the key events in the progress of Canadian 
women to achieve equality. 

Contemporary Women's Movements 

42 Students should visit a present day women's group or have a member of 
a women's group come and guest lecture. Some questions the students 
might ask 

a) What are the basic aims of your group? 

b) Whabissues are of primary concern to women today? What needs fo 
be changed in order for women today to develop their full poten- 
tial' / 

c) What IS your group trying to do to help women' After'this presen- 
tation students could discuss how the struggles of women today are 
Similar t6 or different from their struggles in the pasj 

43 Because there are few really good-Canadian books on women, it would 
bo beneficial to have the students keep a scrapbookof newspajier clip 
pings about women m today*^ society. Refer to the class scrapbook if 
the suggestions from unit one have been adopted At the end of the unit 
thpy should write an ana^ySlS on how the press depicts women This 
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scrapbook should Kelp raise consciousness and develop a critical sense- 
in the students. It should also be poir^ted out to the students that even 
some of the better articles contain unconscious put-downs. A political 
. woman is .constantly described as a wife and mother before one even 
learns her politics. This learning activity should make it clear why 
women ar*e so badly depicted or even rarely mentioned in history books. 
See unit on politics. 
44 Hav>e students investigate the women who are currently involved in 
women's liberation movements. This can be done either individually or 
in groups. Again, these investigations should centre around the sotial 
issues at stake and the results of these women's activities. 

. a) Contact women in the local community who are involved in the 
women's movement. ^ 
b) Refer to Speakers' List, B.C.T.F. Status of Women.' 

Compare the aims of women in, the past with women today in light of the 
study done in this section and'study done in other courses. Students coul 
present their information and ideas in the form of a seminar, debate; or 
forum. Status roles and societal- expectations should be analyzed in the 
discussion. 
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After studying this unit, students will 

Know about women who have been and are involved m Canadian pohtics 

Understand the factors mvoled in becoming a politician, and the factors 
— which have hindered women's involvement in politics. 

. ' Consider differences and similarities between female and male 
politicians 

Learn about thie organizational methods and skills needed*by politicians. 
Develop an interest m and concern about civic issues 

Teacher Summary 

WoTien have been scarce in important political positions m Canada 

3llhougt^ /^omen are directly affected by the laws passed by (mostly male) 

politicians Women are rmore involved in the political process at lower levels, 

particularly as volunteers m local community groups, as campaign workers 
'and'as voters This unit raises. questions about 
.why women have failed to achieve high political 

offices *and as well as about whether their 

representation in these important political 

posUions would change the kinds of decisions. 

that are made'there The unit also examines the 

vvomen who have been politically' active in 

Canada's past and the development of "women's 

issues" over, tin^e 

One purpose of this unttis to introduce students 
' to thf> ontributions made by women politicians 
to our society's development The awareness of 
,vomen s,past and present contributions should 
help develop the students' civic responsibility. 
This goal IS m agreement with (he Secondary 
*School Curricu+iim Guide for Social Studies 
History shoilld lead to an understanding of our 
pcfitical institutions a preparation for 
responsibile citizenship." (page 9) 

Crucial to the study of politics is the student's 
%aOili*y to assess the biases, preconceptions and 
. ^alue^ of politicians^ As with most studies in the 
hjmanitios' domam'a variety of viewpoi'nts will 
jpopar m r^*sources. discussions and individual 
stj.lv Vaiuf* (luestians will constantly arise, and 
fiM, ('ss<irv that 'the students 'learn to deal 
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with value questions in an intellectually and ethically honest way." 
(Secdndary School Curriculum Guide for Social Studies, page . 
Students Should be able to uiilize inquiry skills'and develop their research 

• techniques in-acqu.ring knowledge in this unit This ^ ' 
students m development creative and speculative thought, f/o'i^ ^'S' 

' . t de w.lhhave the opportunity -to thmk hypothetically, t° hold ten at.ve 
conclusions and to reconstruct the J^nowledge already m her his 
Dosses on-' (Secondary School Curriculum Guide for Social Studies, page 
2 )The students previous knowledge gained from study of .story an 

• . other social scienfce Courses should aid them in their study of this umt 



t Activities for "Women in Politics" 

- , • •■ 

Introductory Actii^ities ^ 
1 The followi.ng quiz could be used^as an introduction to the unit. Its pur,- 
pose IS to stimulate students' interest and to determine their general 
awareness of women in Canadian politics. Ask students to list the major 
•accompljshmems for which each 'politician is knov/n. 

" , Quiz - Famous Canadian Women m Pol/tics 

0) Mary-Ellen Smith'— first cabrnet minister in the British Empire. 
^ b) Jeanne Sauve —' M P mir^ister of the envirohment; only woman in 

- the federal -cabinet. • 

I - c) Agnes MacPhail — first woman member of the Hou^e of Commons 

1 d) Flora MacDonald - M.P, Progressive Conservative leadership 

; ■ prospect m 1975, first elected to House of Comrfions in 197^. 

I ' e) Grace Maclnnis - retired M.P, and long-time fighter in the House 

: ' « of Commons for women'3 righfs. ^, . ^ 

\ • f, Judy LaMarsh-.- former M P , cabinet minister lawyer, journalist. 

' _ talkshov. host, and radio commenfator 

g) lona Campagnola'- M.P, parliamenta/y secretW md.an Affairs 

r . and Northern Development. ■ 

\ h) Rosemary Brown - M LA. m the province of B.C ■ ^m- 

j - . -budswoman with the B.C Status of Women. Ran for leaH?l-ship ^f 

I " the national N.D.P. in 1975. ^ ^ 

1) Simma Holt — M.P. from B.C., journalist, elected in 1974 

\ l) Eileen Dailly- M.l:a.. Deputy Premier of B.p., and Minister of 

i Educati9n in 'the B C. Legislature. 197^-75.* 

' k) Claire KirklandCasgrain - retired ML.A .Vfirst and onl^ woman 
member of the Quebe.c legislature from 1'961-1973 Presently a 
provincial court judge. 

I) Th(.rpsp F C.-isgrain - first woman in Canada, to ioar) a pQlibcah 
• ■ • - p.vty (the Quebec CCF in the 1950's). led the .struggiol for 

- ^ women's buffrat'.e in Queboc. which was finally achieved in 194 j. . 

'-I • rn) Charlotte Whitton — mayor of Ottawa, first woman mnyor of a cap- 

tial city in the British Commonwealth, 
n) Grace McCarthy - Deputy,. Premier* of.BG and Prov.nnal 
StM r.'t<l^y„ ■ , ■ - \ , 

Noll.e McClung" - intluential m Manitoba 19il5 m gottm-g thr 
tirsr vote for vvomen m CwacJa 

4 
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Make a chart showing the dates when Canadian women received the 
vote.Comment on the various reasons for women'being given the vote. 
Discuss whether or not women's right to vote changed the public's at* 
titude towards women being elected to political positions. (Refer to 
"Participation of Women in Public Life", Report of the Royal Com- 
mission on the Status of Women.) (Refer to information and references 
in the history unit ) 



Women in Public Life 



) 



.3. Research biographical information on one of the following. Canadian 
women politicians; , 

*. ' Rosemary Brown * 

Eileen Dailly 

Grace McCarthy 

Jeanne Sauve 

Flora MacDonald 

Claire Kirkland-Casgram ^ 

Simma Holt » 

Pauline Jewett — President of Simon Fraser University and former M.P. 

Pauline' WcGibbon — ,Cana*da*s first woman Lieutenant-Governor (On- 
tario). A^d to your list as you discover more women who have been 
politically involved. 

Include informatibn on- 

a) Family $ituatiori.* _ ^ 

b) Econooiic situation. 

" c) Education. , ^ 

Cf) Major*influences on her life. 

e) Political ideology. 

f) Stand on women's issues 

g) Major accomplfShments. 

• ■ i) Discuss how family and economic situations may influence 
political ideology. 

M) How does the individual's stand on wonten*s issues fit in with 
the total ideology of the party she belongs to? (i.e., stand on 
* human rights legislation, on the autonomy of free enterprise , 
eto.) ' 

4 Arrange field trips ^o local political party offices or to the parliament 
buildings in Victoria. 

a) Arrange for someone.to talk* to you about the office or legislature. 

b) Determine t'he involvement Of women in the party/legislature you 
'are visiting. Discover the reasons for it, as explained by the official 

yo,u talk to Discuss "the reasons you were gi'Ven. 

c) Are there any plans fjor involvinjg more women? 
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5 Invite women representatives from each political party (Liberal, N D.P . 
PC Social Credit. Communist) to sit on a panel to discuss their stand 

" on certain women's issues, i.e.; The establisHment of a Woman s 
Department, laws relating to women, eg., child custody, marriage, 
divorce, and also day care, education, etc. 

6 Have students compile a scrapbook of newspaper clippings and 
magazine articles on women politicians to supplement the lack of m- 

. formation on women m politics. This scrapbook could'also be used as 
reference material for othpr projects to be\found within this unit 

7. a) "After dinner, the women retired to the^wing room and the men 
remained to discuss politics." ' 

i. ^How have traditional sex roles in the past excluded women from 

an interest m politics? 
II) Would a woman knowledgeable about politics, be considered 

"unfeminine"? Is this changing? 

b) Discuss the factors which hinder women when they enter public 
life. For example: ^ 

i) Educational training. 

li) Opportunity for advancement within the party. , v 

iiif Presence of children, 

IV) Social pressures to put priorities 'on-home life rather than 
political issues. ^ 
v) incentives i.e., economics, social, personal. 
VI) Mobility — ability to move, to OttawaA/ictoria 
8. Make a list of recommendations that would help more women get into 
pu^ic .office. 

Imagery of Women in Politics 

9 - Have students deyelopand administer a questionnaire to test people's 

attitudes concerning v^omen in politics. Include questions which are 
concerned with: • 

a) woman's abilities in seeking office. ' 

b) Women's 'issues. 

c) Women's role in society. 

Distribute these questions to frien and women of all ages and walks 
of life and compile and interpret your findings. 
- 

10 Make a list of those traits you feel are essential for a political leader to 
possess — e.g, tough, tenacious, mtelh^ent. etc. Discuss how these 
traits may or may not be considered as "feminine". 

W^ead Memoirs of a BirdMn a Gilded Cage by Judy LaMarsh 

a) Focus on the problems s^ae encountered as thelone woman cabinet 
minister, e.g.. Feelings of isolation as the lone woman cabinet 
minister, intense public scrutiny,^ etc.- 

b) Would these same problems occur today^ Explain. 

12 ^) "Throughout history, .women have insisted that power doesn't have 
to by synonymous with ruthlessness or lack of compression That 
strength and toughness can also be healthy and warm Miss 
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Chatelaine Summer, 1975. Discuss this^statement by bringing for- 
ward examples of Action taken by women politicians such as Golda 
Meir, Indira Ghandi,. Rosemary* Brown, Eileen Dailly, Grace Macln- 
nes, etc In light of these examples, do you think women can change 
*he existing political situation by using what are considered 
■womanly" actions and emotions^ 

b) Rosemary Brown feels that women could or would use power better 
than men. Flora MacDonald, "Insists that women have the same 
drives as men. that women do not exhibit a more ideal use of power 
and doubts that |ust because women are women, they would change 
the 'political game". Investigate, analyze and evaluate these' con- 
flicting statements. 

Women m politics have some advantages and a lot of disadvantages. 
Create a hst of* those disadvantages and advantages. Create a similar 
list for men Discuss the two. If the lists are different, determine the 
rejsofis for their difference. Examples for, a women's, hst: 



Disadvantages 

1 Vv^omen have difficulty 
being involved in close per- 
sonal and social groups of 
politicians since they tend 
to be all male 

2 When two women debate in 
public It IS considered 
' cf^i fight'ng" 




Advantages 



1 Women get a lot of 
publicity merely because 
they are women, even if 
some of i! is supercilious. 



Choose a male politician you know well aVid admire." Explain the 
reasons for your admiration. Pretend that he is a woman. (The qualities 
which you admire may fall (nto masculine/feminme lines.) Would you 
admire her equally as well for those same qualities^ Explain. 

Compile a series of newspaper and/or magazine articles which feature 
women politicians. Discuss the content of the articles considering 
some or all of the following questions during the discussion 

a) Discuss the content of the article. What issues are involved? 

b) What statements are made rogaujmg the issues? 

r) What IS the attitude of the writer towards the woman politician^ 

d) Is th^- writer a. male or a female^ 

• * 

-^o"^ Are the dress and clothing styles of the .politician mentioned' 

M AfM dress .ind rlothmg important- to the issue^ 

tV Act' the family relationships 'and marital status of tho woman 
politician mf>ntioned^ 

ht is this inlornV^tion signif n ant"^ * \ 



i) Substitute a male for the woman. Would the comments by the 

writer be different? Explain. 
The following newspaper clippings and question^ indicate possible ap- 
proaches: 

A. Karen's Husband Takes Leave From Job To Research For Comox 
MLA ^ 

COURTENAY — Peter Sanford, husband of Comox MLA Karen San* 
ford, is proud to have his wife part of the New Democratic Party 
government in this province. 

In fact, he wants Karen to fulfill her missmn to the utmost, so he 
has taken a year's leave of absence from teaching next year so he 
can take pver f^any of her routine chores and carry out research for 
her.^ 

Sanford feels that, by doing this he will fre.e Karen to spend more 
time with h^r constitutents and give more attention to her jo^b as 
chairman of the NOP -caucus. 

By Donna Clements. Victoril^ Colonist , 

I. What role has the husband taken, over? 

II. Rewrite the article so that the husband is the wtA. Would" the 
article have been newsworthy^ Explain. 

B. "The whole tension and anxiet^Labout my running was because i 
had the feeing that I. was a sort of stancterd bearer for both blacks 
and women. The women Jthihg had tp be proven — that women 
would vote for other women, given th^ chance." ' . 

Rosemary Brown — B.C MLA Province, Sept. 1. 1972. 

1. ''Women won't vote for other women" has been a saying in our 
society. 

a) What might have been the reasons for this saying?^ 

b) How are attitudes changing? Why? 

0. "I had no^ money, no connections, ho influence, and I knew ab- 
solutely nothing about political organization. I thought I was far too 
vulnerabfe, too sensitive, for the political milieu. But I had always 
encourajged other women to run. and finally there was no turning 
'back for me." 

lono Campagnolo — B.C. MP 
r Province, November 2, 1974. 

I. Discuss the traditionally female characteristics which are 
referred to in the article. 

II. " Is being "too sensitive*' a negative quality in a politician? Ex- 

pfam your point of view 

III Rewrite the statements using role reversal. Would a male 
politician make similar statements? Explain ^ 

D. On the Royal Commission on the Status of Women. Senator 
Fergusson said, "I support it vory strongly. ! am incensed that there 
IS so much petty criticism of it Other Royal Commissions have had 
^ their internal difficillties. but when the Royal Commission on the 
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c) What public office will effectively allow you To voice your con- 
cerns? 

d) Write a short article for a newspaper m which you discuss why you 
have entered politics. 

19 As a group project — brainstorm on the types of political issues with 
which you would like to become involved. All ideas^in this type of ac- 
tivity are accepted and then clarified. ' - ■ 

a) Focus on issues which would interest students of your own age. 
eg., dress codes, smoking rules, recreation facilities, etc. 

b) Discuss how you might go about becoming involved with these 
issues (Ke., working for their soluti6'n). 

erJc 



Status of Women has its difficulties, they are made a great deal of. I 
think that the work of the Commission is very important and will 
help us to understand the position that women are* in today." 

Senator Fergusson; 69. a childless widow stylishly'and handsomely V 
dressed in a flowered print dress, mink coat and green turban, 
regards her father as the single^ most important influence in her 
life.^^ 

'*He was a lawy^er and it was because of him*that I went into law," * • ^ 

said Senator Fergusson. "My husband was a lawyer, too." ^ 

\ Montreal Star, march 15, 1968. i 

^1. Discuss why the, article contai^^^^ a description of Senator 
• Fergusson's clothing. What female role is emphasized in the 

description? 

II. Change the character to a male. Rewrite the article. What 
changes would occur. Why? 

16. "Wom.en m general, want to be loved for what they are and men for - " . . ^ 
what they accomplish. The first for their looks and charm; the latter for 

their actions." — Theodore Reich. 

Discuss the implications of this statement. Are there instances in 
politics today where this still seems prevelant? If so, why? 

17. In what ways are women involved in politics in your community? Visit 

or phone local political action groups organized around any number of ' , 

issues (day care, property owners' associations, tenant groups). What * ' ' 

role do women pla> in them? 

Visit or phone the local branch of each organized polittcal part. What 
jobs do women do at the local level (canvassing in elections, stuffing 
envelopes, putting out a n6wsletter)? 

Interview some women who are active at thie local level. Why are they 
active? Are they mtorrested in the political positions? Why or why not? 

What does this exercise teach you about the" participation of women in 

politics? ' ^ ' 

Student Involvement in Politics 

18. You are a woman who wants to enter public life. 

a) What issues concern you? 

b) How will you present your campaign to the public? 



cy Determine topics which might interest .older women. 

d) Research to find out how many women are actually involved in 
working with the issues. Try to draw some conclusions as to why or 
why not, women are involved. 

From previous studies in this course and others in the curriculum, 
students should be familiar with several types of political actions and 
campaigns. For example, the suffragettes formed a political equality 
league and through this organization, urged politicians and the public 
to work for enfranchisement of women. Have the class simulate 
equivalent action. They should decide on an issue of interest to them 
such as more "Sadie Hawkins" style school dances, new laws on 
property rights for women, etc. Have them plan their course of action, 
using as a loose guideline one of the campaigns they have studied. 
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In th.s unit students will 

Understand how current laws on nnarnage. childcare. welfare, labour and 
crime affect women. 

" . Appreciate how the legal system defines women's status. 

Consider how laws a/fect them individually as women and students and 
~ how they would like to change the laws. 

X: Understand^how laws are made and changed. 
Teacher Summary 

This un<t 'S based primarily on the pamphlet Women and the Law. 
^he unit :loes not include the history of wom'en and the law nor a 
DO- >P*^ctwe on ^ho has had the power to make laws which affect 
Aomen although these could be explored by the teacher, and are 
;ouched on m oth^r un»ts (history, pohtics) The material m this 
ijr.'t should supplem^^nt the law 11 course and draw upon some 
of the more general concepts developed there. 

The sti/dent 4;:tivities begin with some fairly general projects on 
recent changes m the law. Other aotivities are based direct'ly on 
the Women and the Law pamphlet. The teacher should keep m 
mind that some students will have taken the Law 1 1 course and 
^iay have studied this pamphlet Alternative projects designed to 
^•ipplcrT^ent the students' knowledge have been provided^ 

Student Pro)ects 
General 

1 Jn order to examine thp process' of making the law and 
thanging it. case studies are useful Ha^e students find 
.examples of recent changes m, or attempts to change, laws 
affecting wogien (e.g., Change of Name Act m B."C., federal 
, changes in the law on rape, changes m family law m BC. 
etc ) 

.-a) Why did sT)me women want the law changed? ^ 

b) How did they go a^out trying to change it'^ 

c) Why. were tbey. or v/ere they not, successful? 

d) , What. p;eneraMessons can you draw from your case;study ' 

aboiit the process of changing laws affect|jp women^ 

I, M.ivf* the stucU^nts rf^se^rch the background' of ithe Human' Righjs 
C^^mmrssion Their research should enabhi thj studen/s to assess 
th^- .mportance of tne Commission, its effectiveness and the way tt 
iftpcts women Some questions to be considered are 

Whr)t types 'Of ases does 't work with'^ ^ 
^11' What arp its I^K^' powers ^ 
Mil When .vas it formod^ 
vi Who' heads it at pr^s^-^nt' 




5.'. 



ERIC 



6.< 



■ 'I 

I ■ , 



t 



* If possible, have someone from the Human Rights Commission 
speak to the class. Refer to the Labour Department, Provincial 
Governn^^ent. Human Rights Branch. 4211 Kingsway, Burnaby. B.C. 

b) A woman m your community is recently widowed. She has been a 
housewife during her married years. Now she needs credit to buy a 
car for her new job. She finds»she has no credit rating of her own 
and IS refused credit. 

* 

0 Would the Human Rights 'Code cover her situation? 

II) What IS the Human Rights Commission? 

III) Where would you lay a coinplamt in your community? 

ly) How -do you lay a complaint? , ' 

v) Is tliere a hearing? 

VI) Is there an appeal? If so. on what* grounds: to whom; what 
procedure? 

Read the Human Rights Code. 

a) When was the code passed as a law? 

b) What recent changes and additions have occurred? 

c) Explain how the recent changes affect the treatment of people. 

d) Research i-nformation on test cases which have influenced the en- 
forcement and effect of the code. (Refer to the mmimuhi wage and 

' h'ousing laws.) 

e) In what areas can the law be applied? 

f) How are violators penalized? 

g^) Compare huma'n rights legislation m dif^rent provinces and at the 
federal level'What areas are covered by federal legislation? What 
areas are covered by provincial legislation? 

h) Explain why and how you would change the Human Rights Code. 
(Q^onsider the -^preamble of Canadian Bill of Rights and its ef- 
fectiveness.) 

Discuss the implications for women of the following decisiort handed 
down in the Murdoch case, under Family Law. 

Research recent changes and proposals to change this Alberta law. 

Research the present legal status of women in |B.C. in similar cir- 
cu-mstances. ^ 

Irene Murdoch, as her husband admits, helped him to develop their 
Alberta ranch to reach its present approximate value of $300,000. As 
well as making a financial contribution, she did hard physical work 
usually done by a man Apart from keeping house, she says, "I helped 
with the haying, raking, swathing, mowing, driving trucks and tractors, 
quietening horses, driving cattle, dehorning, vaccinating and even bran- 
ding" 

After'25 years, their marriage ended m a*quarrel. She took her case for 
a share of the ranch to the Alberta* Courts. She was awarded $200 a 
month but no interest in the property, Mrs. Murdoch moved her appeal 
to the Supreme Court of Canada .By four to one. the Supreme Court 
rejected he^;.appeal. They agreed with the Alberta judge who had ruled 
that Mrs. Murdoch had made "only a normal contribution as. wife to the 
matrimonial regnne" 
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In Chief Justice Bora Laskin's[ opinion, which differed from that of the 
rest of the Supreme Court, Irene Murdoch had made substantial con- 
tributions both of labour and of finances to the family ranch. In view of ^ 
the contributions, he said, it would be unfair to deny her an interest m 
the property, (in "Rewrjte the Law" Canada and the World, ^May 1974, 
Page 4) ^ . . ' ' 

5. Canada Pension Law — Who is entitled to collect pensions? How are 

*women eliminated from pension plans? What proposals are being made . 

to include housewives in the Canada Pension Plan? I 

6. Three tapes and filmstrips are available from the B.C. Civil Liberties | 
Association, (phone 685-1843) , , j 

-a) ''A Woman's Place". This deals with the problems of women getting 
credit ' 

b) "No Place for a Woman". This covers the employers' respon- 
sibilities to provide equal opportunities for women. 

c) "It's Cultural". This shows how the Indian Act discriminates against 
women and discusses justification for it. 

The tapes and the teacher guides that go. with these teaching aids are 
very usefuhn helping teachers deal with the value questions underlying' 
the concept of discrimination and equal treatment under the law 

7. Find out where women can get legal aid m-your community. 

a) Who is^eligible for legal assistance^ (This may be difficult to define 
precisely.) 

b) Are there any groups set up specifically to assist women? * 

c) lnvit>i a speaker from a communit^-gmup concerned with women 
and the lavC^ to discuss how th-^^w affects women 

8 Recent changes m fan^ily law have been propose''d by the Berger Com- 
mission. Find out what changes have been recommended How would 
chc^nges affect the status of women? Dixuss the reasons for the 
proposals and your reaction's to the proposals. 

Law Reform Commission 
1055 West Hastings Street 
Vancouver, B.C. 

Telephone: 683-1246 ' ^ 

9 Ask ^he law teacher in your school to give a short presentation on the 
role of law in Canadian society. Try to draw out some generalizations 
about the purpose of law (to protect indmdiials. to control people seen 
as disruptive, to protect property rights) Apply these general ideas to 
the study of women and the law. What should laws concerning women 

designed to do^ 

10 Divide thf^ class into small groups Ask them to consider the following 
questi6n Does the law merely reflect changes in attitudes:' or does it 
Create changes in attitudes in society' Students should consider this 
statement m light of existing laws (students cduld refer to school texts 
for the Law 11 course), actions of M P 's and citizen actions and M' 
titudos* interviews M P 's and citizens could bo condu( tod by 
students) Students should also present {heir own views and try to 
re«n h a conclusion ' based upon their invf*stig«]ti^ 
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The following projects related directly to the booklet Women and the Law,' 



Marriage 

1 1 Name the requirements which have to be met m order for a marriage to 
be legal Would you change the requirements? If so, explain how and 
why. If not, -why not^ 

12, Wha< IS an an-nulment? 

13. Give details on how a woman (married, single, divorced) may go about 
changing her name. Why do some womeawant to change theirname? 

14 What are the^^laws regarding Canadian cjtizenship and nationality? 
When was the (double standard changed? In what way c*an the waiting 
period for the alien husband of a Canadian woman still be considered 
discriminatory? 

; 

15 What does "head of the family" mean and how can interpretations of 
this meaning be affected by the law^ 

16 What provisions are made for women under the Wife's Protection^Act. 
R.SBC 1960. C. 407, m regard to the home? In order to receive^this 
protection what must be done' When is this protection effective? What 

•might have been the historical basis for this Act? Is there similar 
protection for a husband? If not, why not? What would the Berger Com- 
mission's report do to law in this area? 

17'. Outline some problems women have in acquiring equal rights ,to 
property acquired by a man and woman as a couple. 

18 What is meant by agency? Agent? What are two major categories of 
agency relationships? Describe them in sorne detail. 

19 There are certain conditions where a spouse ha^ some claim over a will 
when no provision has been made (in a ca^lfcitvhere there is no will). 
Describe the provisions. Comment on the fairness or unfairness of the 
law 

/- 

20. According to the Gift Tax Act. what is thetJefinition of "spoii^e"? Wbat 
is the purpose 'of this Ac^? How is the economic aspect of marriage 
reinforced by this Act? . 

V 

21 Give a brief description of a separation agreement and what it can in- 
clude. How are the terms, of agreement important? 

22 What are grounds for a court order fof support? What do people usually 
call a separation order granted by a court? ' 

23. Who IS the "respondent"? How does the law enforce responsibility on 
the respandenf^ 

24 ,What. if an>f^^the difference between B C law and the law for other 

provinces iffl^^d to responsibility of both parents for child support? 

25 Have the studentsVnvestigate the most up to date information for the 
following 

— What, IS the procedure when a wife is receiving \^elfare and the 
husband can provide minimal assistance? (Note Women and the 
Law IS outdated on this section Support payments up to $100 over 
<ind above w(>lfare payments are allowed ) 
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26 A wife cannot ask for support longer than two years after a final divorce ^ * 
decree but a maintenance, sunn may be varied at any time by the 

Supreme Court if changes in means and circumstances of children and 
spouses occur. Describe when nnaintenance sums can be varied. Com- 
ment on the probable reasons for the law. 

27 Whaf IS a guardian? What is the purpose of a 'guardian^ 

28. What IS child custody? How is the emphasjs on a child's welfare ih- 

creasing^ Who .has traditionally received custody^of children? What is ' - ; 

th& Children's Rights Act, as suggested by the Berger Commission? 1 

29 U,nder the Protection of Children Act the state can remove the child . , 
from Its present surrounding and place it into state custody Under ♦ 
what grounds can this be done? What legislative changes are suggested ; 
by the Family Law Reform -Commission?* ' , ' 

30 Describe t^e process that takes place when a child is taken over by the , ' 
stat^> ' ' 

31 1^ you are a parent in a situation where the state has taken custody of 
vour child what steps should you take if a hearing is conducted? 

32 What is the mam -advantage of a court order of separation^ 

33 In order to receive a divorce in Canada either spouse must have been 

guilty of some marital wrongdoing or have been living apart from one i 
anoth^ for at least three years - j 

a) Name and describe the different grounds for divorce * 1* 

b) Suggest ways in which you might change th« divorce laws. 
'34 What are' the current rates of divorce"^ 

35 Gnther irtformation from a marriage counsellor. Probe mto the various 
reasons for marriage breakdown and the ways in whic'h a counsellor 
prda^hos thes^» problems 

3b Coupl;es have often stated that Ihey must "stay together for the 
children's <=^ake". *^ ' 

a) How do children feefl under these circumstances? 

b) Could a divorce benefit the welfare of the children^ 

37 .a) What is a common-'law marriage? How do the laws differ m' their 
treatment of legally married and common-law couples with respect 

to * . ' ' ■ ■ 

i) Property ,ownership 

m) Income tax. UlC Plan, etc , ^ " - - .: 

I I) Child support - . ' ' 

iv) Wills and dying without a will ^ ' , 

V) Divorce separation "etr 



b^ Should there be a standard definition of "common law spouso' for 
all legislation^ 

How many children are born, out of wedlock in Oanada^ Undt^r the 
»»<jstHi^» Uiws in B C . when is a child (lonsidered" legitimate" ^ What arr 
•h(- law reform proposals^ 




39 tiet several copies of an Income Tax form to see differences in exemp- 
tions. Two or more could work together, one being employer and one 
employee. Fill forms out as though you were: , * ' 

a) Single 

b) Single ~ with one dcjpendent 

c) Ma/ried ' 

Mrs 

d) Married — with two dependents. - . ^ 

e) Common-law marriage. 

^ ' 

f) Common-law with two dependents (note: ^ common-law spouse can 
claim a child under the "Equivalerit.to Spouse" exemption, for the 
full amount). ' 

g) Divorced — with two dependents. 

h) Any other. 

40 What IS the difference between monogamous marriage and polygamous 
marriage' See if you cafh fipd countries where polygamy is legal. Illegal. 

41 a) Look through a daily paper und'^er the ad section and make. a scrap- 

book which shows various legal procedures suchas name changing, 
custody, or credit disco-ntinuation. ^ ' ' 

b) Where else than Jn the newspaper is it necessary to publish these 

^ announcements? 

> _ « 

42 Marriage Contract. "Writing out a cantract may seem a cold way of 
working out a relationship but often it is the only way of coping with 
2.000 years of tradition " ' ^ . 

. a) Explain the advantages.disadvantages of a marriage contract. 

b) Specify the areas of the contract, i.e, domestic, money, property. 

Welfare j • ^ * 

43 Which group of people do you think receive tfie largest proportion of 
welfare cheques^ Examine the jreport m Wo'men and the Law. 

44 According to the Depa/tment of Human Resolj^pes, in order to qualify 
for welfare, you mi^ fulfill certain requirements. What are the 
requirements? 

45 If you are denied weltare you may appeal your case. What are the 
grounds for appealing '"and what is the procedure? 

46 D+scuss social attitudes toward welfareVecipients. 



Labour 

J 7 How m.my weekb must a f<»malp employee be given for m.uernity leave 
Must these be paid weeks off^ How would you change curi%nt maternity 
jf^ave laws^ ' 

48 What IS defined as discrimination under current labour laws? 

-J^^ The taw states that discrimination with ro^ard to emploympnt is 
1 prohibited, but some employers fiod ways of circumventing the law' 
Descnbl' som^^ types of discrimination prevalent in our working society 
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* bO ' M you fmd you are discrimin^ated against', what action can you t^ke?, 

a) Why have many employee's accepted discriminatory actions in the 
past^ o 

b) How are attUudes changing*^ 

•51 Research and make comparisons between British Columbia and the 
^ oth^v provinces regarding changes m labour laws/ Do the same for 
Canada 3nd other countries. Use Law Relating to Working Women, 
December 1973; Labour' Canada, for a comparison. Make suggestiorrs 
and Changers to faw^ that have not yet been ratified. 

a) Gather' information from R^ape .Crisis Centres. 

b) Ipvite a speaker fronri the ceritre^to the cJass. • • * 

c) Discuss* the reasons for (^ie*deveIopment of crisis centres. 

« *• ^ ' * 

08 Ros^jarch the number of facKlities - that are available for women of- 
fenders You dould discuss ages'of inmates, number of/years given m 
s^>nt^^nce. what crime they had committed, and whether or not training 
or rehabilitation programs are prevalent in these institutidhs 

59^ Ask in your local area where a women offender migh/^tay. while 
^-awaiting trj-al or transfer, You might want ^to inquire into the proce^ss by 
whi.ch a female criminal 1 arrested, jailed/brought to court and sen- 
tenced: :Compare this to a male .criminal 
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The aims of this unit are that the students. 
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Be sensitive to w^ys m which sexual stereotyping affects edgcatidn in 
Canada 
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Have the skills to examine social institutions for differential treatment 
of males and^femaMes. . • 

Consider the ways in which sexual stereotyping in education has^ af- 
fected their own Uves. 

i 

Understand the ways i.n which the educational system can provide equal 
educational opportunity for both sexes 

Teacher Summary 

* * ^ " * This unit provides students with an 

opportunity to apply -the general 
knov/ledge that has been acquired in 
previous units to a specific in- 
stitution. Students might also want to 
apply their knowledge to other in- 
stitutions in society such as the 
media, ^sciences, medicine, and 
unions. A more detailed unit on 
education has beert provided because 
students have been and sti^l ' are 
involved in education Therefore* they 
have an'accumulation of experience 
wNch can be analyzed and. also, 
everyone is affected by education 
since everyone s required by law to 
attend school. It is'difficult to find 
another institution with as obvious an 
impact on^all the citizens of this coun- 
try Public educatian in theory treats 
everyone equally. Actually, since , 
eduQation is "bound to reflect the 
^society in which it exists, the stuc- 
tures and (Processes of the 
educational system tend in some ways 
to reinforce and initiate traditional 
assumptions about m*ale-female 
abilities, attitudes and behaviour. 
"Girls need sf>ecial help in overcoming these pressures of society. Early m 
tfieir lives they must be shown the implications of educational choices, the 
wide options from wh^ich they can choose,' and the way that custom has 
created divisions of work between men and women This help should come 
from the.ir fanriihes, teachers and guidance counsellors " Report of the Royal 
Commission crn the Status of Women in Canada, -(page 181) ^ 

A vari'-ty of jreas of education can be examined cnticall.y for sv-^uH 
.t^'reotvpinr. The structure anct.. availability of courses such as honu* 
onomn s <Hvl industrial vdiiCation can perp^-^tudtc^ attitudes and ahtlitu^s 

t».iM-d,on tr.Klitioncil assumt)tions nbout malfs ^nd femalt^s If the cLjs^^- are 
U !'-rn1inf'(J on IhP basis of sex. C(»rt,un ^ypt^s of kriowh'd^'j <nKj skilK will 

acquii'^^'l on thjt.bav'^ rather than m terms of need or interest Se^ir*v,^ted 

■ lasst's in phvslca[ ^»ducation reinforce t}^»lit'fs Hhat pUysical .ihil.tit-! \to 

distr»l)ute<l t-v st'« -ratherithan by mdivicliKjl ^an<it)i1i(y 
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St'^ roU' j>i^'f''otyp4n^', IS ffinforced by language references about males and 
feanile^ lrl rnany /ruitt^nols women are sjeen only m tr'aditional female roles 
^hou^ewife. mother, teacher nurse See studies on B.C. textbooks done by 
Vancouver Status of Women " The analysis of sex role'^magery in a represeo- 
t.Uive selection of elementary school textbooks -clearly indicates that 'a 
Aoman s creative and intt-Iloctual potential either underplayed or ignored 
10 tfv.* education of children from their earliest years. The sex roles described 
in thosf textbooks provide ie^ challenging models for young girls and they 
^^|| to create a sense of cgmmunity between men and women as fellow 
human beings.'] Report of ttie Royal Commission on the Status of Women, 
pap/^ 175) 

The adJTMmstrat.ve structure of education is dominated by males. Con- 
v\;.*e:niv, role stereotyping is perpetuated through the types of modejs 
A^^ich are presented ^ 

If teaChe^si expect girls to be submissive, passive, diligent, and good at 
dohils and 1^ teachers expect bays to play aggressively, be logical, like 
science anvl mathematics, then ..these expectations' vyill operate as self- 
fulfilling prophecies Teachers reinforce these roles with different activities 
.witn-n thp*cl3Ssro6m, responsibility for carrying heavy books and operating 
mech?i-ical equipment is often directed towards males Clerical work, and 
t.oying actrvities are often assigned to females 

The results of sex role stereotypmg are reflected i.n the relatively low per- 
centage of young wornen entering into and continuing on in higher education 
Fev. ro!e njodels exist for women m areas of riigher education. "Prevailmg^t- 
tiludes are resp.onsible for these differences. Ma'ny people still question a 
girl'sf need for education, ^ssumjng/that 'she is only going to g6t married'. In 
rrost families, if finances make it necessary to choose between further 
education, the boy is g^iven preference." "Education" The Report of {he Royai 
Commission on the Status of VVom^n, (page 17?')' ^ " / 

Since the role of education'is to encourage and develop individual potential, 
tt is necessary to eliminate sex^role stereotyping in the educational system.- 
Some^ efforts towards t'his end are preser?|Jy takirrg place in BCz-and 
stud/^-nts could examine their impact on changing schools in the province. 

General Projects ' ' - , 

Delf^rmme thje ratio of male and female teachers, principals arfd super- 
visors at the elementary and secondary school level m ^our district. 

^) Compare the. results with the provi^ncial statistics. (Refer tO: the 
Fact Sheet) , - ' , * ' • • / . 

b) Interview teachers, prmci'pals ar\j^ supervisors and have them ex- 
plain why males and females dominate m different areas of the 
schooL^ystem 'f * 

0 Explain the irtiplications of the different ratios of* males and 
females m the school system (e g . as role models, for job satisfac 
Non -and for f^conomic status) r 

• fhcx Sheet ^ * ' 

School System 1974 B.C.' 

1 32 '0 0^ all fiVII time Hementary teachers are male. G8^o am female 
"j'j of all full tmV» s^^condary teachers are'male. ST'o are femaW* 
49^0 u^f all foil. time tec?chers are male - 
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Table, 1. Number of University Degrfe^s Granted in Canada and Percentage 
of Degrees Granted to Women, in Selected Years, 1930-31 to 1966-67 
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Academic 
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percentage 


Year 
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Women 


of total 
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Women 


qf total 


Total 

^ — '■ 


Women 


of total 
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Total 


of total 


\'J30 31 






f.338 


25 3 


468 


' 100 


214 


46 
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1940.4 it 
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H 4 5 


19^Q'5I 


15/ 


54 


3.200 


20.3 


1.632 


227 
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202 . 


A\ 
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1 1 


59 


1955 56 


13,: 
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3.151 


22 9 
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303 


. 208 , 
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17 . 


64 
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15 
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1^60 61 
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40 
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25 7 
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14 
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27.4 
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240 
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25.221 
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34 


8 1 • 
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1963 64' 
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8.368 
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196*4 65 


33.497 
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31 I 


4.096 
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20 4 


569' 


54 


95r - . 
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' ^ 5.8 


I96eiu.66- 


38.470 


1 2,660 


32.9 


5.233 


' 996 
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697 
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• 109 ' 
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1966^67 


43.843 


15.137 


34 5 


' 6.253 


1.290 


206 


788 


. 60 


76 


r321 
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* Incjucfes ,equ»valent diplomas, as for example, in theology and hoTiours degrees' ■ - 

• Th^' , it'hi m the French language univWstties. was the next degree after the bachelor's degree ^nd corresponded mbre or le^s with the master's 
degree the thhgh educational system Since 1961. licence is^ roughly the equivalent of a bachelor's degree 

t £x«»ludes master and w^mm degrees (e.g.. in-law. optometry), wh»c*lTv^re in reahty first pVofess»oral degrees and which are included in that 
column * , " * 

SOURCE Dominion bureau of Statisitjcs \/V.,'u Hiylut f </iu 1 u>h Part II, 1964-65— 1965'66— 1966 67, Cat no 81-211, Ottawa, Queen's 
Printer,- Table 8 ' , . ' ' * 
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Examine the differences between males and ffemales in their 

achievement at school.. 

* * 

a) Use labour force statistics to find the mean education of males and 
females m Canada. Can^you explain the differences you find? 

b) Examine the following table on sex differences in the acl;iievement 
of higher degrees. What changes have taken place over time? Can 
you explain the changes? What degrees are women most likely to 
get^ What are the reasons for this? The IRoyal Commission Report 
includes information that will be useful for this activ.ity. 

Read the attached study "Elementary Schools Stereotype the Sexes", 
done by Saanich students Pat Evans and Penny Gibbs. 

a) Why do they say that schools .encourage stereotypes?' 

"b) Discuss ways m which their proposed solutions can and are being 
implemented. 

c) Conduct a similar survey m your own district.. You might want to 
.compile information on secondary school and^or elementary 

schools 

In addition to examining textbooks and intereviewing students, you 
might interview parents, teachers, principals and trusteesjor their at*^ 
titudes towards sex role stereotyping in the school system. 

ELEMENTARY SCHOOLS 
> STEREOTYPE 
THE SEXES 

? Conducting a research study of the»r own des<t^a f 

UD Grade 11 students found that elementary 
. pupils are conditioned from "day one" it believe 
m sex rples that offend many people today 

Ir^ January 1974, we weVe two bored Grade 11 honor, students, dreadmg 
the thought of entering a mainstream English^ourse. We were lucky enough^ 
to be scheduled with a perceptive teacher, with whom we had takert creative 
writing the previous semester. Jhe result of that scheduling is- a report, 
which to our great surprise is/eceivfng attention throughout the province. 

We were entering our seco'nd semester in Grade 1 1, at Parkland Secon- 
dary School near Sidney, on southern Vancouver Island. Having been on 
various extended English programs throughout junior secondary school, we 
■were not looking forward to the possibility of sitting through a regular 
English cj^ss. 

Fortunately, we were m the class of Ross Martin, who knew of our needs 
and abilities through a class in the previous semester. He knew there was lit- 
tle we couid gam from a 'regular prograpi. We asked for and were granted per-^ 
mission t.o desig^ our own program. 

We spent the next few English classes irfthe library, working on various 
ideas before we came 'up wiih Ihe final proposal. We' submitted it to our 
teacher and received his enthusiastic approval. We were dn our own. Five 
months later, we hVinded him the resulting project a 50;page document en- 
titled 'Sex-FTole Stereotyping in District //63 Elementary Schools: A Study 
and Appraisal * 
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Since the report'^ release and distribution to the local school board, it 
has gone to representatives^of the B.C Teachers' Federation and the Depart- 
ment of Education. At first, we were surprised when we began to receive let* 
ters and phone calls from people who had read the report. But the more con- 
tacts we made, the more we realized that other people shared our concerns. 
It was encouraging in more ways than one. We began to wonder if there was 
somebody listening to students in'the system after all. 

DEA WAS SPONTANEOUS 

The Idea for the project was just 'one of those things* that popped up 
during an after-school conversation. We were trying to decide what sort of . 
project would be mos^ useful to us as a learning experience. When this ide^ 
came up, we both took to it immediately It would be useful to us, and, we 
hoped, to other people as well. 

Our detailed proposal was accepted by, first, our teacher ancJ then the 
school principal. The next step was\o approach the principals of the elemen- 
tary schools where we should be doing our research. The people in' the 
elementary schools were very co-operative, especially the teachers. Only 
once did we get the feeling we were being 'tolerated,' and even then we were 
not hindered. Certainly we had no trouble gaining access to the schools. 

Once we began to speak with the children, we found (to our disap- 
pointment, but not to our surprise) that the elementary system is preparing 
hundreds of children to accept females as second-class citizens. And often, 
the preparation is being done in such subtle ways that even well-intentioned 
teachers were responsible, if only because they are for4:ed to use sexist texts. 

The research was* conduct through written and verbal questioning of 
aboujt 250 students in th"Bfir^t, fourth and seventh grades at five elementary 
schOTDls in the district. We borrowed textbooks and spoke with teachers, and 
generally- attempted to evaluate the atmospheres of the schools and 
classrooms. Then, loaded with texts; cassette tape^ and completed question- 
naires, we returned to our own school to spend the remainder of the Engli^sh 
periods of the semester to evaluate our findings. 

It didn't take long to figure out what we were up against. In a class of 30 
Grade Is from the largest elementary school we visited, all 14 girls wanted 
to be nurses when they grew up. This was an open question with no promp- 
ting We couldn't believe our ears. Later when we went back over the results 
from the entire class, we found the 16 boys had chosen nine different jobs 
among them. 

' While we realize the problem of sex role indoctrination is not just the 
fault of the school system^ we're convinced we found good rea^son.to believe 
that stereotypes are encouraged and nurtured there. 

SUBLIMINAL INFLUENCES j 

It isn't an obvious things but more of a sublifriinal one. The influences 
are always there,',in the math texts, the readers, the games, the alphabet 
cards. By the time children get to Grade 7, they've got such a solidly sexist 
base to operate from that very few of them are able to make a decision based 
Simply on merit without considering sex unconsciously Tliey've beerJIgiven. 
an incredibly* biased background. 

In all the answers to our questions, we came up with the same basic 
themes from the small children: there are boys' jobs and girls' jobsT' women 
are nurses and men are doctors, women are mommys and men do work, there 
are things that are right for girls and wrong for boys (such as playing with 
dolls) and vice versa (playing with trucks). ^ 

UN£XPECTED FACET 

Beyond these basic feelings, there was another, more unexpected facet / 
that we discovered — a very disturbing aspect of the overall problem It was 
that the lessons of discrimination v^^re often^better learned ihan the lessons 
supposedly in the Curriculum 
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The Grade 7 students who answered our v/ritten questionnaire could 
barely spell or write the answers to the simple questions. 

In both written and verbal answers, we found many things we see as very 
major faults of the present system. The first was this illiteracy. Second, the 
chil'Jren seemed unable to express their own opinions. They approached-the 
questionnaires (which we repeatedly stressed were not tests) with all the 
t^ep»dat«on and hesitation of students writing college entrance exams. 

They were incredibly concerned about getting the 'right' answers, even 
though we told them several times that there were none, that all we wanted 
fo know was what they thought They seemed to have had it drummed into \ 
them only to regurgitate what the teachers (in this case us as interviewers) 
wanted to hear During our talks they simply repeated what they had been 
told, by television or by listening to adults. One Grade 4 boy said he was sick 
of all thosf^ women's libbers But when we asked him to elaborate, he ad- 
mitted he was just repeating what his father had'said. He didn't kncJw what a^ 
.vomen's libber was 

Almost every child interviewed put the father s role m the farrfily ahead 
of the mother's They seemed unable to associate the concept of meaningful ^ 
/^ork //.th the tasks of housekeepmg. Iri studying textbox)ks we found 
st»-f»>ot ype^ .vhere we least expected them. .We never realized how suc- 
cessful!/ -nath texts could be used to reinforce roles. The overall level of 
stereotypkHg in textbooks is very high.^end until this situation is rectified, 
oven the most concerted effort on th-e part of teachers or administrators will 
be of httle value • m 



STEREOTYPES' IN MATH TEXTS 

The math texts' -faults were basically found in the areas of problems, 
although illustrations and other comments carried the stereotyping 
throughout In the problem sections, "children in the problem stories were 
given Choices of things to buy with certain dYnounts of money. Every item to 
be chosen by a girl was one of the following, a doll or accessory for a doll; an 
item of clothing; an item of food, often cookies they wece helping mother ^ 
prepare They chose from these limited categories, while boys in the same 
problem sections had an almost endless variety of toys, sports equipment, 
books. puzzle?>6cience supplies and other things to pick from. ^ 
The textbook evaluation m the report ended with the following 
stat^^ment. adapted from an article by Bherril Cheda in ChiUclium- mag^ine- . 

Obviously, one book is-not going to ru*ihva.child. But shelves of books, a 
hfetim% of reading, listening, watching and playing-^oes a long ^ay in 
helping us form conceptions of ourselves.' I 

''^We concluded that the stereotypes that begin with day one in) these 
elementary schools can ultinnat£ly have only a deleterious effect /n later 
years, no matter how the school system adapt^ at the secondary- level. 

I'f the stereotypes are there, it will make no difference, for example, that 
shop classes are co-educational, because the girls will have been firmly told 
that shop^ doesn't apply to them We find this idea particularly disturbing 
from the point of view of the uniformity of the answers of the Grade 7s They 
irf M th" stage where their course selections tor junior secondary begin th(; 
♦ rirmulation of career plans And already they're weighed down with an in- 

r^'dibjy biased background from which to choose Their perceptions of ' 
Uiture opportunities are bound to be inaccurate * 

Undoubtedly, there's a long way to gp. We don't expect our report to have 
any recil eiAaci m District ••63. at least at the present time.J^e hope that 
//hit It will do IS help lay the groundwork so that sonie time in the future the 
effects of this report and others like it that must'foHow will be felt Poo^3le 
are bepinnmg to demarid these -sorts of chahges* to improve the school 
system 
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While we realize the probjem of 
sex role indoctrination, is not 
just the fault of the *schopl system, ^ 
we're convinced we found' * 
good reason to befiev^ that • 
s/fereotypes are encouraged 
and nurtured there. 



NO EASY SOLUTION 

THe remedy or solution to the problem of sex role stereotyping is not an 
easy one, and we did not go to great lengths to outline methods of change 
But we did outline what we thought the goals of the system ought to be. 

Obviously, the schools cannot be given the complete blame for these 
children's education But whether the ideas come from the home or school or 
tel^evision or anywhere else, we feel it is the place of the school to teach the 
ability to choose. 

To creat^ a useful background, children must be shown examples that 
deal with the real world. To portray women on^y as wives, mothers and nur- 
ses IS not only harmful,- but unrealistic. We proposed to the school district 
that a realistic background be provided* through the following means: 

1. A policy of total equality for all people, reflected in the curriculum, 
teaching ideals and school administration;^^ — 

2. A constant watcti on texts and other materials to guard against harm- 
ful, but some times unintentional, biases and discrimination, con- 
cerned with sex, race, religion and so on; 

3. An open attitude toward the development of children. that would en- 
courage their appreciation of all human beings as.individuals. This at* 
titude should foster abilities to discuss, reasons, evaluate. and choose 
for themselves on a basis of individual merit. ^ 

We realize that it would be wrong to present a Utopian ide^ to children 
and then throw them out suddenly into a real world full of inequality. But 
what we feel must be done is to encourage them to recognize prejudices and 
decide if the^^ are valid. If you show a little girl that someone is saying she 
can't play in the mud, just because she's a girl, and she knows she can and 
she enjoys it, she'll question the concept that decides what girls can and 
can't do. The ability to evaluate and choose will develop to the point where a 
young adult can recognize a prejudice that is rationally groundless, anct work 
to^'overcome it. 

Now that our report is in our past, we can look at it and feel a bit over- 
whelmed that we actually undertoak something of those proportions. We 
6houJd probably not have gone ahead if we had known what we were getting 
into. But It has been very worthwhile. We just hope the fact that our project 
was Successful will encourage other schools to allow their students to 
examine and criticize, because we feel this process can only be constructive. 
And we know there's an incredible amount of work to be done, so there c^n 
never be too much encouragement. 

In January 1975, neither of us was still in District ^^63 Pat. skipping 
Grade 12, entered the spring semester at Simon Fraser University, while 
Penny graduated to enter the working world. But we'd like to think that we've 
done something more than the average student. Together, we spent nearly 25 
years in the district, and we'd certainly welcome any fmprovements to^t We 
hope that what we left behind will. help foster those improvements, in the 
next 25 years 
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4. Find out about the types of initiative that. are being taken to eliminate 
sex role stereotyping in edtlWtt^n 

-What steps have been taken by the provincial government? 

^ - What changes are taking place m curriculum et the elementary and 
secondary levels? 

--What steps are bejng taken at the local level .to eliminate sexual 
discrimination? Inter>>iew teachers and school board , members. 

— What are teachers and their federation, the B.C T.F.. doing about sex 
discrimination inr schools? ^ 

— What IS being or can be done in your own school? ^ 

This activity might best be undertaken 'at the end of the unjt when 
students have studied education in their own area. 

ElemerTtary School System 

1 Explain why some school playgrounds have been segregated into male- 
female areas -Discuss the types of different play activities which result 
from a segregated system Examine the attitude toward individual in- 
terests and abilities which might result from intergrated play areas Are 
students m favour of or against integrated playgrounds? Why? Are 

• teachers for or against them? Why?^ 

2 Ex/amme the attitudes and references toward women m the textbooJ<s 
frbm an 'elementary school. In what roles are women placed? What 
phrases adjectives and expressions are used to describe the women m 
these books? How do these affect your attitude^ towards the women 
portrayed? How many bool<s ha^ women or girls as central characters? 

Use the Department of Education publication Guidelines for Equal 
Treatment of the Sexes to guide your study. ^ ' ^ 

3. Rewrite a short story from an elementary school text. Reverse the male- 
female characters. Discuss the ways in which a r.ole-reversal changes 
the story. 

4 Tape record elementary school'students' responses to questions about 

• their future careers. Exami?\e the types of answers to see if sex role 
stereotyping plays a major part in theic ideas about their careers. 

Create alphabet posters In which women are referred to in a variety of 
occupations. Example: A is Anne ^nne is an Architect. Try to have them 
used in an elementary scfiool class, -What is the reaction of the 
'sjudents^ .\ * ' 

5. Examine television shows for children and television and radio broad- 

• casts that are used rn schools fo see if sex role stereotyping occurs 
Example- ^ production of "Sesame Streei" or "The Friendly GianT. 

. Make ci report to the class 

6 Research' non.sexist materials for elementary school students. Use 
^ res(/urces in the local cortimunity (libraries and schools). Try writing 
your own non^sexist materials (e g . arithmetic problems where girls do 
carpentry problems, stones with non-stereotyped characters). 



Secondary Schools 

1 Are any activities within the cla'<^sroom assigned to students on the 
b^sis of sex^ How can tasks be equaWy div.ided^ 
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^ 3 What IS the role of cheerleaders at team games? Do cheerleaders 
the traditionally stereotyped roles for women in society? If so,. 



2 Are physical education classes segregated m your school? 
» 

— Why^ Talk to physical education teachers about it. Talk to other 
students about Jt. Read materials arguing for or against it (See * 
bibliography on this unit, physiology unit. Woniensport Magazine, 
etc.). You might organize a debate on the issue in your class 

— Are any other classes segregated? 

— What attitudes does our society have towards women's athletics? 
Are these attitudes changing? Interview women athletes at K'our 
school and in your community. Have they experienced apy comlict 
between their athletic achievement and society's definiticn\ of 
femininity^ Is the problem similar or different for males? \ 

ulf\ll 
ho^? 

4 Examine the literature orf careers in the counsfi/llor's office. Are \A{omen 
and men shown in all the careers? When was the material copyrighted?\ 
Find new pamphlets and posters which show women in non-trad|tional\ 
careers such as engmeering, plumbing>^lying. forestry, etc. (RefeJ to m- \ 
formation from Canada Manpower,) j \ 

5. What elective courses are offered at your school? Are the course^ open 
to both males and females? What courses tend to be chosen by ' 

. females? By males? Are there any implications of sex role stereotyping 
. in course' selection? Explain your reasons. Do certain course i have 
more prestige and status than other courses? What courses tend to be 
taught by males? By females? Explain your results. 1 

6. Create a dialogue in Which a female student is discussing her! future 
career with the counsellor. The counsellor assumes that shejshould 
direct her ideals toward nursing. The -student wants to be a xJoctor, 
Probe into the traditional assumptions about the role of wom^n. 
Examine the ways jn which these attitudes are changing.' ' 

- . / 

7 Create a dialogue in which a male student is discussing all the ide^s he 
has concerning his fOture career with his counsellor At the conclusion 
of the dialogue, rewrite his part with a female student's name. Examine 
the result of the reversal, ' 

8. Create a dialogue in which a young woman is discussing her future with 
her mother. She wants to be "a wife and a mofher". Re-create the 
vdialogue using a boy and his father. Examine the differences in ap- 
proval and disapproval when a male wants' to be "a husband and a 
father". Discuss the implications of the double standard, 

9. Create a dialogue in which two young female students are discussing 
the coming graduation^jlajice. One^ung woman wants to wait until she 
IS asked by a male studenKtoj/tend the dance The other is going to 
ask a male student td the dance. Focus on both ppints of view. Examine 

why most women expi^&^"to be asked" / - ^ 

1 0 A committee of male and female high school te6ch?irs discuss the pros 
and cons of having Mrs. Helen Atkinson, a/forty year old married 
mother tVvo children, age^ 12 and 14. becd'me the principal of their 
school. She and another male seem equally qualified. What possible 
questions might the committee be interested in asking Mrs, Atkinson? 
Set up a short scene which begins with the committee asking Mrs. 
Atkinson to come in and answer some'of these jc>ue$tions. 

I 1 A relatively ablQ high school girl in the fall of her senior year comes to 
' talk with a woman counsellor The girl is troubled because her fatfier 
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'refuses to support her m a college^pre-^ed^ course of study. Being a 
strong man who dominates both faer andJier mother, the father is 
willing to support his daughter's educatiS^ only if she studies to * . 
become a secretary or a nurse. UnfortunatdyAthe girl's school records ^ 
arenn high enough'to get her a full scholarshrf). Describe the following ^ 
two scenes. In the'first. have the girl talking with her counsellpr. In-the . 
second, have the counsellor meeting with the girl's parents. ' ' ^ 

12 Janice is the oaly girl who has signed up for an automotive course. , « . 

' Create a dialogue in which she* tries to convince her friend, Marion, to ; . * . 

also take the course. Create a series,6f diary entries m which Janice ^ . ' • 

describes her reasons for choOsmg the course.lncia^e her feelings and ' , ' . 

' fears about being different from^the others in her class. ^ v 

13- Pretend you are a female student living in1he year 2500 A.b. Keep a 
journal discussing the changes in attitudes ancj treatments of males 
and females in the school systerrL ^ , - ' 

^ 14. Focus'on a number of different areas within -the educational system.' ' • I . . 

Wori in small groups, making hsts of the areas of male-female roles m 
the school Clarify the areas of mferes.t and allow each'member of the 

group to examine on^ particular area of interest. Write a description of . 
hov^hese roles are changing.Xreate.a humanistic view ot th^ system 
which incorporates both males and femajes'as intelligent and capable 
^ human beings. - ^ 

15 Pretend you are the first woman princi-pal in a school. Create a series of 

' journal entries examining: > . ^ " / . 

a) The rnttial attitudes and feelings of the teachers ahd students con- ' ^ ■ , 
cernmg ypur appointment. Imagine a vahety of '<Jifferent kinds of 

. students and teachers. ^ ^ . 

b) The changes m thefr attitudes at -the fend of a successful yea^. ' ^ -^j 
Focus on Jthe ways in wfiich you achieved success1hrough"an un- 
derstanding of traditional attitudes toward. women. ' ^ > 

16 Worfien in the home are involved in teaching and educating their 

children before they enter the school system. However, they are not 

' 'classified as teachers, nor are they paid for their work. Discuss ^ 
society's attitudes toward women in the home, txamine^the possibility , 

of paying womfen for their work in the home. 

17 Interview women teachers. Have them discuss" their, reasons for ^ ^ 
Choosing teaching^as .a career. ' -f 

How many students in the class are planning on teaching as a career'^ Is 
there an equal representation of each sex? Are the reasons for choosing 
teachij^ and the expectations for teaching the sacne for boys and girls^ ^ • . 

Can you conclude anything about the reasons for the unequal represen- ^ 
tation of men and women at the elementary, s^^condary and ad- 
mr'riistrative levels^ ^ 
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After btudying thts unit the student should 

: Realize how women are portrayed in works of literafure prescribed in the 
^school curriculum. v 

Recognize hoyv women are portrayed in literature and other arts 

Understand why women are portrayed m certain ways., 

JL ^Koow about women artists and their achievements. 

J Understand the economic and social circumstances which have restric- 
ted.»women's .involvement in the arts. 

Appreciate the wa'ys .n wjiich womerxh^ve expressed themselvesjn daily 
' life arts. 

. ^ ^ Teacher Summary 

. . ^- , . Why have so few women actively .par- 

ticipated the creative and pef^ 
forming arts? Essentially, very few 
women have had the opportunity to 
become artists. Historically, the per- 
sonal and social roles of wom^n, com- 
«bined with the economic and legal 
restrictions? prevented women from 
pursuing careers as artists. During dif- 
ferent periods of history, many in- 
stitutions such as apprenticeships, 
craft guilds, and universities closed 
their doors to women. As a result, the 
vast majority of artistic creat-tons have 
been produced by men Men soup.ht to 
explore the "reality of women", 
through writing, pamting. and music, 
but they were often confined by their 
own historical a^nd cultural in- 
terpretations of women They imposed 
personality, style, emotion, motivation 
and social roles on women. They 
idolized wo/nen as queens and virg'ins 
and degraded women as beasts of bur- 
den, shrews and courtesans. Thus, art 
has been about womon but not tiy 
women Male artists defined women 
as they thought women were, or as 
they thought women shotild be i)ut 
spldom women rocjlly u** 
In A Room o1 One's Own, Virgir^ia Woolf says ' cj woman must h^iv^- m(,nov nnl . 
J room of hOr own if she is to write fiction ' How could ^onwn ti.iv money 
whon pr6pertv and bank accounts ^^ere owned by fathers arid hustijnds^ Hc<w 
- ould womt'fi hav^^ privacy and room^ of their (\wn wht^n larg^e t,irnil»es 
i> u »»d dailv d(unan(js upon the.ir tmio mli erK^r^^^y^ In f^ssenro how could 
-^ooey l»mo. pnv.jrv if'^d ♦^nc ou 'a^»Ornont wer»' <ivail«ihl«* only to h^w vvdnu-n 
.wul fregu»'ntlv tMry hjd to ^-re*Ue m sP( r»vv ind st>clusion fhi* f)ow* rs of 
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S.gnificantly, few women writers and artists emerged. One important 
H*.ment in writers such as Jane Austen and Emily Bronte is that they wrote 
as women write, not as men write." Also, through their works, they 
established an awareness that the cond^ns. perceptions and' activities of 
.•-omon were n®t "mere women's work." 

Men having had the power to control and also the power to label and defme 
areas of creative work as "art" and '•non-art". Certain acuities were ac 
-corded prestige and status while o.ther activ/itie^s v<ere labelled as work and 
necessity The crafts, skills and arts of daily life, the are^ in which women 
have 6een predominant, have seldom been perceived, as artistic endeavors j. 
'hrough the slow acceptance of women into the traditional arts, women 
Degan to define themselves. Anais Nin, contemporary novelist and dianst. 
states that "the woman artist has to create something different from- 
man . she has to sever herself from the myth man creates." The woman ar- 
tist IS just beginning, to discover her creative pOtenfial. 

Study of Women's Roles in the English Curriculum 

1 Examine the number of novels and plays -written by men and women 
which are m the English curriculum. ^ 
a) Identify the roles played ^by women How ^stereotyped are they' / 

b^ Identify sexist. references to women. (Use "JSuidelines to Equal 
' Treatment of the Sexes." De'partment of Education Publication) 

■ c) Examinethetypesof dialogue us&d by the female characters m the 
novels or plays. Rewrite part of the dialogue so that'\he female 
characters are seen as people with ability, intelligence an dignity. 

d) Examine the copyright dates of the various novels and plays. Try to * 
determine the types of attitudes toward women which were being 
displayed at the time. 

2 Create a dialogue between two of the fenjiale charactersjgund* in the 
literature on the curriculum or in the bibliography. 

' a) Have the characters discuss their fa'mih^backgroi||^p5*8nomic 
situations and selfconcept. If they play traditional rc^^ave.them 
discuss how they became involved in their roles. 

3 Reverse the roles of theVharacters in one' of the short stories on the 
English curriculum. Exan\ne how the reversal influences a persons 
perceptions of social rol^. e.g., "Mr.-Know-all" by Somerset Maugham 

' (English 10). ^ s 

4 Using one of the female characters found" in- a particular piece of 
literature, create a senes of diary entries for her. Probe into her 
feelings about herself and the role in which she is involved. 

5 Read Truman Capote's The Grass Harp. (E nglish 1 1 Curriculum.) Focus 
on the "dialy life" arts practised by the female characters.. 

a) Are their activities viewed as important' 

b) Explain why their abilities and'tafents are viewed as important or 
••m&re woman's work" • ^ 

c) Explain how tf/se women contribute to the sensitivities and per 
ceptions of tf]^ narrator. ; 

n Recid I Never Promised You a Rose Garden, by Hannah Gre.>n (English 
12 Curriculum ) . 

a) Focus on the source of Deborah's mental illness ' 
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b) Exam'me .Dr. Fri.ed's Vole as a woman psychiatrist. 

7. Rea-d Lord of the Flies, by William Goldmg. (English 11 Curriculum.) 

a) Why are the characters- all male? . . ^. 

,b) Would the same events and actions have ocycurred if the characters 
were female? If no,t, why not? \> • ' * > 

8 Read ^The Chrysalids, by John*Wyndham. (Epglisirru) CurnculUm.) 

a) Discuss the .'activities of wpmen , as presented in this novel. ji^ou^. 
might want tojook at the "Norm" for women, e.g.; David's, mother, 
Petr^ and Rosalind^. .^-^ ^ ^ ' ^ - ' ' 

b) • Explain why the women, if they were unable to repro^ce a "perfect 

image" child after three births, 'were thrown out to the Fringes^ 
What IS tnfe, purpose of women in the society of Waknuk? VVtiat hap- 
pened to the men who fathered these fhildren? Explain. 

c) Describe what you think would be the position of worneri in.^ 
Waknuk? Explain. [ 

9. Reaji To^kIjI a Mockingbird, by Harper Lee.'(E ngllsh 10 Curriculum.) 

^ a) Who IS the main character? How does she co.nfofm to or vary from 
the fertiale stereotype? 

, b) W+t^t^are the roles, and activities-of women in fVlaycpmb County? 

c) Why does Scout's aunt insist upon Scout wearing a skirt? 
; ' ■ ' , ■ , , . . ' ' V 

vWomen's Portrayal in Literature ^nd Other Arts ; , 

10. Science fiction and Uiopi-an/trtergture often try to present a vision of a 
Mure society. Exannine the tyfjfts of activities and roles in w/iich 
women participate in the future. ■ ^ ^ , 

1- 

Referencies: _ \ 

Clarke. Arthur C — .CiiildhootJ^s End. . ^ , ^ 

Huxley, Aldous , \- Bravesfilew World. ^ 
• drwell, George- — t984. 
Herbert," Frank Dune ' ^ 

11. Create a description of a Utopian society in which mer? and women are 
shown as equals with individual abMi|ies and aspirations. . x 

* • 

12. Select two Qr thcee pieces of literature written by, worsen writers. After* 
reading* the selections, discuss the subject matter they contain and the 
ways^in wtiich women are portrayed. A 

\13. Select novlfels and short stories in. which women are portrayed. v 

a) How are the women described^ 

^ b) What roles do the women play^ 

jd) What happens, to the women?- W'hy? . 
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, Dickens. ^ Great' EJfpfe.ctati'ons. * 
Fowles, The Collector. 



^ Hardy. , \ Jess of the a.'Ubprvilles. , ^ 

Jude the Obscure * ' , 

Hawthorne, The Scarlet Letter. 

14 Rf>ad tne play "A Long Day's Journey Into Night" by Eugene O'Neill. 

* Focus on / 

a) The causes, of the mother's proble(ns. 

b) - Suggest possible solutions. - 

c) Biscuss the family structure. ^ 

* d) jwhat d'l'd "home" represent to the mother? 

15. Examine paintings of women by artists sych Renoir, Rembrandt. 
P'casso. B^ali, Modigltam, Manet, etc. How* do they portray women^ 
Rplate the pictures to the time when the artist painted. 

16 E <amme moi|es and the way^'they portray women. Has the portrayal of 
/omen changed over time? Look at some actresses and the kind of 
Vv<ofn*>Q they have portrayed / t> 

veg. Mae West, Katherjrie Hepburn' Marilyn Mo'nroe. Marlepe Dietrich. 
Dons Day. Liv Ulmann.) 

\7 H3ve students listen to contemporary songs: provide written words tf 
possible., Some^. suggested songs are these written bg/ T^ya Tucker. 
Tammy Wynett.''CarlYr,imon, Gladys Kni§<it. Joni Mitchell. jWs Jophn. 
CaVol King, Johnny Cash, Lauretta Lynn, June Carter.. Neil Diamond( 
Gordon LightfooL Rolling Stones, etc. The f olloWmg quesjions might be 
* ujseful for vdisoussion and thought- 

a) What IS the theme of the so«g? e.g., love, war, hate, etc 

b} Is there sex stereotypins m the song? 



C^ompare and contrast cert^n songs, for example. Helen Reddy's "I 
Am Woman" 7/ith Carol King's "Where You Lead" What attitudes 
^ * concerning womeft are portrayed in these song^^ How do these at- 

,v titudes dif.fer in each song? • 

I d) Vou may also .wish to investigate the "top 20" for women "ingers 
. / and songwriters \6 see if these women are involved with specific 
women^ issues. Discuss your findings^ 

18.' Write your own sx)rigs*which deal specifically with women's issues For 
•example day care, stereotyping, equal opportunities. ^^\c. You might 
look-afT^gwriters Erna Vpn^aeJe and Kem March (Branching OiU — 
■ - July;August 1975, page 10)* or Rita McNeil: Songbook (Canadian 
Women's^ Educational Press). 

19 Make a list of,tftles of at least five songs which involve the traditional 
vip.w of. vioman Do the same forj>a man. I^resent this to the cl.iss 
thr.oup.h <i skit For example ^ * * ^ " 

Female \ ^ Male 

Yoif Make Me Feel L»ke A • J - * 

> Natural Woi^n" « '7 "Boy Named Sue;^ 

Lav Lady L*av^' ' ^^^^^ ^^''oy 0r6wn*, 

* ' O^lv Wom^^*' , -\ "R'apid Roy the Sto*.k Car Bov 
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- ••stand By Your Ma'n" ' "DonH Mess Around With J.m'' 
' 'TrnVhe Happiest Girl in "A Man N^eeds A Maid" 

The U S A \ ^ ' ^ 

2(y .Dfscuss t^>e ' image" o'f women as presented in j)allet*. Focus on. ^ 

a) Physical appearance of the 'ballerina 

b) Roles given to the female/ dancer. 

c) RoTes given to th^ male dancer. , 

d) Subject of the ballet! e.g. Sleeping Beauty, Swan Lake, etc.^ * ' , 

2'1. Oance is considered'a "feminme" skill aVid hence not strenuous but in 
reality i-t is a very strenuous art. demanding on both the mind and the - 
body s , . ^ I * 

^ a) Make a hst of those characteristics necessary to become a good 
dancer, i.e.. dedicated, conscientious . 

;) Compare this Ifst to a list of those elements of dance which. have' 
'made it an acceptable "femm-ne" skill Can you explain differences 
in t^^e characteristics of a dancer m reality and in' the "per. 
^ forrhance';. Is the dancer carrying out a stereotype image of 

.woman? Explain. 
) ■ ' * ^ >^ 

22 "There zre two kinds of art*', Joyce Wieland once remarked. ''Man art 
> and woman art. They are two different kinds of people, so the art comes 

oilt differently." Discuss the implications of this statement. DO yoy 
agree with it? * * . » > 

23 Examine a popular situation eomedy on TV. Compare the presentation - 
of -roles ofboth male and female characters. Do they differ? Explain. 
You might like to look at -Atl in the family". z'M.A^.H.", "Rhoda' , 

^ "Happy Days" and'^'Excus^ My French"' ^ 

* 24^ Examine won?en's magazines-. Chatelaine, Redbook. Goodhouse- 

^ keeping. Vogue. -Glamour. Ms.. Miss Chatelaine and The New Woman. 
^ How^jo these magazi'nes differ? Consicfer the quality and variety of ar-. 
ticles" offered, advertising anoi readability. What conclusions can you 

* draw concernihg the magazine and its^ readers? 

Study of Women Artists * . 

- 25 Research biographical information on modern orxpntemporary women 

"writers such as: Virginia Woolf. Kalhenne Mansfield, Katherine Ann 
Portfer. Dons Lessing! 'Sylvia Plath. A'fiais Nin. Margaret Atwood. 
Margaret Laurence, etc. ' ' . * ^ 

a) Discuss the family and' economic situations of the writer. What 
allowed her to wnte^ What difficulties did she hav.e because of 
be»ng a wonnan^ , ♦ . 

' b) Read at least o*n% no//el by eacl;^ writer In wh^t w^ys can you Velate 
the work to the biographical information you have found^ ^ 
*r * ^ ^ — / 

^ 26 Roseirch biographical inforrYj^tion on one of the following women 
writers Emily Bronte. Charlotte Bronte. Jane Austen. George Fliot. 
S\i^anna Moodie. Emily Carr. Ludy Montgomery. Emily Dickinson • 

a> Discuss the family and economic situations of tfie individual writer 

b) Djscuss tho lamily and ec9nomiC situations of^other women' who 



, ^ were hving at the same time. Try to determine how the writer was 
• i capable of creartmg literatur'e 'considering personal ciirumstances. 

c) Read something -Written by, the woman you have researched Can 
you relate her writing to her life^ What are the major themes of nef^ 
writing^ • r 

*^ < 

27 Research biographical mforma^tion on George Eliot aod/or George S^nd. 
Discuss t^e reascWs for their use of a pseudonym. . , 

28 Research biographical, iniormation on fmily Carr. 

29 In A Room of One's Own, Virginia Woolf imaginatevely'^creates a sister 
for Shakespeare. 

^ >* * ' 

a) Determine the* fact'cis which would haye prevented- her from 
becomrng a great artist. Use .your imagination before referring to 
Woolf's 'deas . « 

6; During Shakespeare's tjme. women were not permitted to act on 
stage Determine the types of attitudes which surrounded women 
dufjng that time. 

. c) C-eate a conversjtion between four or five women who^'de^cfde to* 
partic pate m a Shakespearean play m spite of the law. Why do they, 
decide to beqome involved m acting? What injustices do they en-' 
counter and fee!*^ ' \ ' * • 

30 Create a list of Canadian women writers: (Suggestions — Margaret At- 

. wood. Ethel Wilson. Alic Munro, Gabrielle Roy, Margaret Laurence.) 

■< 

a) List their works. 

» « \ 

b) Read one or two wprks by each wnte'r. Examine the rolea of the 

female characters. 

* &> , 

c) .preate" a shqrt biography on one of the writers. Use scKool ^nd 

public libraries and women's centres in o/der to acquire in- 
formation on the writers. ' ' 

3J Wrfte a list of ♦Canadian • womeri^ifsculptors, .artists, painters, 
photographers and dancers. 

a) Write ^.biography oh the artist. 

- b) Probe nto their feeNngs and aUitudes about their role m society. 

c) Look at the works of art they have created 

\2 View the slides of Canadian women artists in the Women's Kit. 

a) Exannin^the subject matter. 

b) El^orate on Ihe ways in which traditional and non-traditional 
v:qws by and about women are communicated through the, slides .'^ 

3 Ref^-r io Herstory Calendar. 1975* ^ ' ' ' ' 

Read dbout Jhe women artists mentioned in the calendar 

'b' Prooe further, into the li"Ves of one or two of the artists for an ur\ 
• '^1er<it<Jndinp, of their lives and works 

A 

*i Rosear' h bTographical lYiformntion on one of 4he following successful 
wo^en musicians and ^mgers Joni Mitchell. Liona Boyd. Anne MoV 
tifec- Alpxis Ra^hn. Anne Murray. Catherine McKmnon. Gine'tfe Reno 
Joaa Sutherland France CUdat'. Sandy Denny. Roberta flack. Nmo 
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Simone, Gladys Knight, Maggu.^BeJI, Edith Piaf, Cleo Lame, Heather 

• Thompson, Malvine Reynolds, Jane Mortifee, Pho^ebe Snow. Fo^s on: 

a) The. major influenced of their lives. 

b) The^ir accomplishments. 

c) What these vi/omen are saying about v/omen and society today. ' 

d) Future j3lans. ^ 

4) The kind of work they have created. 
Research the number of women composers in Canada. 

* a) Make a list of wprnen composers in' Canada. 

b) Create a short biography on one of the composers. 

c) Investigate the problems faced by women composers tod?y. 

d) ' Use public libraries, local musical organizations and women's cen- 
- "tres m brder-to acquire information on the composers. Magazines 

' wjhich may prove , especially useful are Branching Out, Ms. 
Magazine, Chatelaine, Miss Chatelaine, The Performing Arts In 
Canada, Vanguard (put out by the Vancouver Art ballery). 
♦ * 

e) ' Listen to their music if you can 

36. Invite local wolnen musiCi3ns*to perform at your school. Perhaps invite 
two or three-^at one tintg and have a ^oon-hour concert^ 

37. Invite local women musicians into your class to participate on a^^anel 
.which could discuss- ^ 

a) Problems facing young women in the field of music. You fplght like 
to look at funding, marked schools of music, encouragement from 
family and community, etc. 

b) Their work, the major influences of their career and tHreir future 
plans; 

38 Investigate" the .nusc;al facilit'ies pf your s.chool. 

a) See if girlsare encouraged to play ^fferent instruments f/om boys, 

'b) Da boys and girls get equal encouragement to pursue a career .in 
music? Explain. ' ' 

c) Set up a lisfof instrunients. Ask students to categoriz-e instruments 
accordirig to their perceptions of the male-female irwage. 



Instrument 

Harp 

Oboe 

Gujtar 

Pru ms 

Violin ^ 

Get 10 

Trumpet 

Tuba 

Piano 

Flute 



Male 

t 

s 



Female 



Both 



s? 
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Instrument Male Female Both 

( 4 

Clarinet » * ' ■ , . ^ 

Trombone * ^ 

'Recorder ' ' * " > 

• • ft 

Triangle ' ' 

Xylophone ' , • ■ 

Autoharp * , ' . ' ^ " 

Tambourine , 

I Explain wh^ instruments Seem appropriate to speqfic 

categories , 
Ik Do you feel that stereotyping certain instruments as eitRer male 
■ ' or fe'male is damaging? Explain. ' • . ^ 

HI Do\ou' think this stereotyping is changing^ Explam. - 

Research tne numjber of women conductors. 



ci) '^laKf? a l»st of women conductors. ^ 

' b) Create a short biography on cme woman^-conductor. 

* c) L'.st some of the possible reasons why many, wgmen are not in-' 
, volved in conducting Cook at Sandra Gwyn's "Women In The Arts In 
Canada" page 41. Other useful resources are Ms, Magazine, 
Chatelaine arid a film on Antonio-Brico, "Portrait Of A Woman" by 
* '^ju.dy Collins and- Jill Godlinow. 

40 Research tiiographical information on one of the following women dan- 
<e^s Karen Kain, Nadia Potts, Anna Wyman. Marg.ie Gillis. Louise 
Du''i<ee, Isadora Duncan, Pavlova, Margot Fonteyn. Focus on. 
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'a) ' Family and economic situation „ ^ 

bY ^ui]or influences of c^ireer 
c; Accomplishments to dote. ^ , 

d) Major difficulties encduntered-rn career 

e) Future plaVis. • ^ ^ 
invo^stigate the dance facilities in your community. Fjdcus on- 
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a) Tne^ouhders of local- dance companies"or schools. 

b) The number' 0^ f,emale dance instructors. 

c) ^ The number of wgmen involved with dance indirectly, i e . m charge- 
. of rais'^mg funds fjJrMhe dance company, in charge of advertising. 

etc " ' ' 

• V From your^nvostiga\on, what co<iclusions can you'draw concerrT^^p[ 
>f^ir>n"s uwolvemenNrfiith dance*^ For. example. '"^Is .d^anc^ usuallv 
• ' (>Mtrollf;d by woQien'**" If so. explain why. 

inv't*» local female dancers from your community to perform at noon 
hour <>^^ows-,Be sure to invite 'as many different "types" of dancers a^ 
^ossit)lf> (ballet, modorp.. creative, tap) The purpose of this activity is 
npt' onlV to entertain but to allow students the opportunity^ to st*»»^ 
- skiltvd (lanrors It 'i^ hopecJ that the' students would learn to. appreciate 
th>> h.ird work .ind skill involved , * , 

: 1^ . ' 
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43 Ask students to list as many famous male artists as they 'can in five 
minutes. Then ask them to list as many famous female artists as they 
can in five minutes. Compare the results. ^ • 

44 Sponsor an exhibition of local women artists. Invite them to display 
their work at your school You may wish to follow.up the exhibitmn with 
a panel discussion m which the artists<:ould discuss. ' Women In Art — 
Problems encountered*', "Portrayal of Women in Art". "Major In- 
fluences", etc. 

45. Read '^H'ertha* Muysstin Exhibition Announcement" m Women's Kit. > 

a) According to Muy$son, why did she begin to paint when she was 
.old? 

b) Incentives, i.e.. personal, social, econom;^ 

c) Mobility. I.e.. to travel with collection of hev works. ^ , 

46. "Why a Women's "Art Show?" Discuss the reasons "for and against", 
having a women's art show* 

47 Investigate the image and situation of wohien working in the media. 
You might Jike to study the Canadian Broadcasting Corppration which ' 

. IS presently under observation for, :ts policies concerning women. 
Fo'cus on: . . ^ 

a) Wages" ^ . . 

b) '^s..^ ' . 

^ c) Opportunity for advancement: 

d) Benefits and working conditions. 

48 Create a list of Canadian Women Filmmakers (e.g.. Anne Wheeler. Lorna^ 
Rasmussen. Kathleen Shanon.- Bonnie Kreps, Liane Brandon.) 

a) Create a short biography- on one of -the filmmakers 

b) List her accomplishments ' . / 

c) Does the filmmaker;try taexpross the viewpoint of women through 
this medium? Explain 

49. Encourage students to view as many films, filmstrips. video tapes and 
TV. programs as possible about women or by women. Ask-^that they 
vvrite a brief summary of each Share with, tfje class. 

50 Investigate the role played by Oo^a Mavor Moore and Yvette Brind 
'Amour in the esi^ablishment of Canadian Theatre. ^ . • 



51 Discuss the /actors which hinder women m advancement.in the theatre. 
Focus on; . ' ^ 

a) D''amatt'c training. 

^ , . • .» 

h) Educational training , ^ ^ 

» . • ? 

c;. Incentives, i e.. social. persarhA-l^ economic' 

d) Discrimination 

0) Mobihty '-abriitvto tour /.i(h the company (homo responsi.bihties) 

S2 Discuss the role played by Dorothy Goui^imR Jului Murphy and -Manan 
T.jylof in the establishment o^ ch-ldron's thootre in Cana'Cia 



53 Research diographjcaf informatiori on one of the followin^Canadian ac- 
tress'. Barbara Chilcott, Susan^Rube^s. Kate Reid. -Frances Hyland, Mar- 
' tha Henry. Genevieve Bujold, Malone-Ann Spiller, Mia Anderson, An- 
tonine Maillet. Focus on: 

a) Famtly and economjc situation. 

b) Major influences of career. 

c) Place of training. ^ ^ ' ^ 
'd) Major accomplishrfients 

e) Future plans. ' 

5*4 Research Information on one of the foHowinlP woman* writers for 
theatre: f^rancqis Loranger, Anne Hebert; Mar^e-Claire Blais, Aviva 
Ravel' Focus on: theif accompfishments and the style and subject of 
their plays. CW they use thiS medium to deal with women's issues? Ex- 
plain 

55 Investigate one of the following Canadian theatre companies: 
R'edlight Theatre 
Wljmen's Theatre Co-operative 
. f\ie Breadbakers Puppet Theatre 

Focus on: 

a) What was the organization's origin? 

k' b) What people were involved in its establishment? 

c) What' are its major goals? ^ ^ 

*6) Hov'v are its member^ working to attain those goals?'. ' / 

56' Survey Create a survey which could be distribute/J to female students.^ 
Determine if these students have ever ^onsid^red creative writing or 
^performing arts as careers' Have them^^explain their attitudes toward 
";.vomen who are^rtists.- 

57 Women artists are currently bejng rediscovered, -often by women's 
groups v^ho are concerned with the history of women's art. Why did so 
man^ womsn's artistic prAductions..get ignored? Find women's books 
that are only now being reprinted.^Can you find examples of neglect of 
women m other artjstic ^reas? 

Daily Life Arts * , 

58 Read ''The Arts of Life" by 'Robert Briffault in the' Women's KU. 
a) What are the "arts of Itte" described by Briffault? 

t)) How have women participated m the'^arfs of hfe'""^ 
S^^ Odily L ife Arts Consider the activities arfd skills in^vhich women par- 

• Why hctve many daily life activities'be'en viewed as work rather than 
art ^ 



b) .'Define the word "artisan" 

c) Is thp word "artisar^" primarily associated with males' or females^ 
. WMy"' ' , • 
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d) What daily life activities, particularly those involving women, have 
become part of the world of art? For example, weaving, sewing, 
batikmg, and baking. 

60. Find women who participate in daMy life arts. Examine their work and 
interview them about the meaning it has in their Jjv§.^. , , 

61. Posters: Create a series of posters in which women are seen as artists. 
^ a) Expand the definition of artist. ^- . ^ 

b) Include "daily life" activities of women. 

62. One daily life art in which women could participate v/as letter, diary 
and jqprnal writing/ 

a) Why wQuld womep write in a private way gather than in a public/^ 
way? (e.g., novels or plays.) 

b) What types of themes would be dominant in the writing of diaries 
and letters? ' 

c) What are the implications af the private nature of the writing^ e.g., 
How many people. Tjig'ht read the letters? Who would be interested 
in publishing the letters? 

d) Research women who have left "private" writing for posterity,' 

63. Journal: Begin to create a journal or diary of your own. Probe into a 
variety of arpas and ideas which stimulate your imagination. 
Suggestions: ^ . ^ " 

a) Personal reactions to people.- ^ . ' 

' . b) Emotional responses to situatioos at school ancj home. 

c> Developments in understanding- about yourself. 

d) Changes in other people's attitudes an<! treatment o^YOu. 

Cpntmue to expand the areas of your journal. Use your own 
imagrtnat^on. 

64. Group: Brainstorm the types of topics which you would like to write 
about for a novel. (All ideas are accepted during a brainstorming 
5es''5i9n.) % . ^ 

a) Focus on topics which would interest students your owrf age. 

b) ^ Determine which topics might interest younger and/or, older 

women. ^ ■ 

c) Would different topics be of mtere^^o men? Explain*. 



The aims of this'umt are that the students. 

Understand the different ways in which women have participated in their 
societies. 

Appreciate the diversity of women's experience in different cultures. 
'/ Learn to read ethnographres cri.tically. 

.K Be'aware of ethnocentric biases ia statements ^bout women's roles. 



Teacher Summary ^ , 

Tf^e materials for this* unit were 
prepared Dy women in Anthropology 
"222 at U BC 

The ternatnology. hterarure and some 
of the content of this section are 
, perhaps more suitable for university 
than for hfgh school students.^ As a 
result, teachers may have to modify 
and adapt this "section to meet the* 
needs, mterest and abilities of their 
students * 

This unit IS a -airly sophisticated but 
intere:>ting one It may be used to sup- 
plement other units, for example, the ' 
famMy. the economy, learning sex 

ties U ^ay also^ be used as a 
.-parate unit to develop the* ideas 
Outlined m the obj^^ctives Students 
should not. be simply expected ta 
learn facts about women m other 
cultures 

Since this unit rrtust depend largely on ! 
written materials about fOther 
cultures; it has been difficult to find 
one. or Mwo that could be recom- ' 
mended as texts. As a result, the unit r 
IS organized around a theoretical in-* 
troduction and an extensive commentary on'many of the books that are 
relevant There is a danger that students simply absorb infprmation about* 
one, or two^ther societies. The activities should *be jjirected towards 
rjevf^loping a critical and comparative perspective The introduction will be 
• iJ,y'f(jl for the tea<^her but also for students to read^and discuss' , ' 

Student Projeats . ^ 

1*- Coai,)are the roles of wonien in two separate cultures. One of the'se 
',ould be our own culture Alte/nately. two foreign cultures 'could be 
^tudit^J Th«s could be undertaken by groups of students or by in- 
Jiviclu<^ls . , • • ' • ' . 

?• Discuss the roles of women m a society that has undergone a major 
change from one cultural system to another For exarpple, the students 
^ ould oxpro'e Chma or the Sov/et Union , before and .^fter the com 
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mdn.st revolution 'or a society which has dome under .colonial rule. . 
Many societies fall into this last category, including our own native In- 
dian culture 

Trace tije life cycle of a woman in any af the cultures being studied. 
Discuss aspects of childhood, puberty, adalflife and old age, examining 
the BOles and status of a woman at each stage of her life. 

rakmg the role of a woman'in any of the cultures studied, trace through 
a day in her life, detailing all of the varied activities which she might do 
w a typical day , . 

Choose oneethn6graplav (a study of a culture), and examine it critically 
with regard to the autig>r's treatment of the women of that culture. How 
often and in what ways are women mentioned? Does the anthropologist 
ask questions of women, or d.o the men^sf)eak for the whole culture. 

Com^re the treatment of women in two ethnographies of thersame 
culture. Many traditional ethnographies are obviously very ethnocentric 
and deal with women only^n their biological roles of mother ap^Joyer. . 
On the othpr hand, there are some more recent works vvhich focus on 
women and deal with women's roles m a much more complete and un- 
biased way. It IS all too easy to find the inadequate works, as they far 
outnumber the good studies on any public li^brary sljelf. With the aid of . 
the annotated bibliography, the student should be able to find some of 
the better reports and compare these with earlier", more ethnocentric 
•ethnographies. 

Household Space , ' , 

Women's roles in other cultures\differ in the way the household and 
housework is seen. If, for example, a woman is responsible for the 
household work in an African agricultural village, this may be a much 
more integrated role than 'that of a housewife in a North American 
suburb. 

In this regard the division of ttle physical space of a household may 
have real effects on the relationships of men and women in the house. 
In many cultures, being in the kitchen does not isolate a woman from 
th£ rest of the family, as the kitchen is often the.central room if not the 
only room in the house. The Kitchen may not even exist as we know it, 
the cooking being done on the hearth or in a courty,ard outside. This is 
very different from the typical North American house or apartment in 
which the kitchen is set off from the living and sleeping rooms ^ 

To understand this .critical difference," it may be useful' to build, as a 
group protect, a model or models showing household arrangements m 
Various cultures and contrasting these with a model of a North 
American house. Unfortunately, mformational^matenal is. scarce and 
must be extracted frctn' books which deal with household space as a 
minimal part of a larger discussion. 

^ * 

Electronic Media ^ 

MDne-way to bring a study to life is to use audio visual media in 
preparing prr^sentations Students interested in such a project could 
put It together m a variety of ways, with costumes, sound effec,ts. 
iTiusic etc The project tould take the form of an interview between an 

Anthropologist and a woman of' the culture under study. Alternatively, 
the, project could leave out the anthropologist, ^presenting con- 

. versations and activities of people of thS culture 1 hese presentations 
would directly involve the students in playing the roles. 

a' 
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9 Find materials in the school curriculum that deal with womeR in other 
cultures (Social Studies 8, elementary school Social Studies, English' 
~ curriculum) ^ 

What activities are the women engaged in? 

— Do* the women participate outside the' home? 

— How much status dc^ their activities have? 

— Find out as much as you can about the culture to see if the descrip- 
tions in the texts are .accurate. 

An Introductory Discussion of Ethnocentrism in Books About Women in 
Other Cultures 

The pur^se of this introduction is to define the anthropological framework 
used analyzing the books in the annotated bibliography. 

I^ill explain the problems and inadequacies in Jhe way anthropology has 
described the roles and position of women m other cultures This per- 
spective sh-ould help readers of ethnography acquire a more balanced view of 
foreign'cultures ^ 

Ethnography is the description .of cultures. Assuming that aljAcieties are 
structured in ^n orderly manner, the ethnographer uses a of rules to 
discover and describe the order. The problem is that by taking th^se rules , 
from their own culture they distort the perceptions of those culturef-^e44ag 
observed. This process of viewing otiier cuUures m terms of one's own is 
cafled "ethnocentrrsm". 

How does ethnocentrism relate to looking at the position of women? Our 
cu>{ure makes categori.es and -division 'of social behaviour based on sex 
distinctions, what is male almost always being of greater value than what is 
female This is called "asymmetrical". When other cultures are studied it is 
assumed that asymmetrical sex distinctions exist universally in all of them. 
It ts also assumed that the options open to women m all other cuKures 
parallel those wliich exist for women in our own. This means that women are 
always 'seen m prescribed spheres, and when th^y are crtDserved outside those 
spheres, their activities are not dealt with adequately. Because of the nature 
of our own economic system, the activities of women ^re relegated to the 
**private" sphere, while those of man are in the "public" sphere. T*his 
dichotomy between '^public" ^nd "private"; which has its roots m our own 
culture and whhch is male-orirfented and therefore *'androceotric'"is then seen 
as a upiversal order existing iri all other cultures. The "public" sphere js ^een 
as active, dynamic, innovative, and exerting legitimate power over the 
"private" sphere. The female sphere, being "private" or domestic, is cut off 
from political and economic^ctivities. It is seen as a support system to th^ 
public sphere, subordinate to the authority of^the public sphere, and not 
exerting influence except through non-(egitimate means. (i.e\ behind-the- 
scenes manipulation.) . ; . / . 

Whon tin ethnographer applies this asymmetrical framework.to Whatever sex 
distinctive behaviour she or .he observes irt the. field, her/his own cultural 
stereotypes f^merge from the ethnography. For example, an ethnographer 
may take her or his own concept of "the value of donrtestiC labour" arid 
superimpose it on the culture being observed, ignoring other possibilitfes. 
Whereas in bur culture, the domestic sphere is/relegated to a subordinate^ 
position, there are cultures in which sex distinctions parallel our own^ but in 
which the division df labour is not necessarily asymmetrical In , these 
cultures, pneh and women vtaw themselves as merely different kinds of 
people with different roje.&^^lay and as co operative. participants -wi-thin 
thQ total social , structure- Instead of hierarchy. 'the rfiviSton of labour I's 



based. on cQmplementarily.- contribution and participation. Greater value is 
not necessarily placed on^ either sphere. 

The following accounts are cdntrastmg ways of viewing women's par- 
ticipation in huating-gathering societies The account by Robin Fox^is based 
on th'> premise that all sociejties rpake sex distinctions which are hTerarchal. 
the mep being m the public sphere, of action and control, and the women 
bem^n the domestic sphere (home, family, and kinship). Women are restric- 
[ej^ the lower deCisiq/l;nnaking levels, where their activities are reduced to 
merely biological functions. " . . " 

Robin Fox — Kinship and IVfarriagei An Anthropological Perspective. Penguin 
edition. HarraendswTDrth. 1967, pages 31-32/ 

. the third (prmtiple that Fox discusses fl^t men usually 'Exer- 
cise control) is no doubt contentious but i;feel that objections to it^ 
are somehow unreal. By and large it is pve^rwhelmingly true and for 
very good reasons. 'One does not need to recapitulate the 
evolutio^nary history of man to see^,why/f^or the greater part of 
' human history. \Vomen are getting on with their highly specialized 
task of bearing and rearing children. It was the men-'who hunted the 
game, fought the enemies and made the decisions' This is, ! am con- 
vinced, rooted in primate nature, and while social conditions mthe 
. ' very recent past of'some indihstrialized societies have given women 
the^^opportunity to haveasay in more .things, 1 stilMhink that most^ 
women would agr.ee with the contention. Thisjis not to say that from 
^ h'ef hearth the woman does not exercrse enormous influence — that 
IS why I have qualified it by saying "usually'; but the sheer 
physiological facts of existence make her role secondary to that of 
the male in the decision-making process at any level higher than the 
pur^y domestic. Women who disagree with this and try to avoid its . 
> consequences, .ave to put the female role behind them, wholly or 
^partiall^... . ^ j 

ffi strikiW contrast to t^ris is Richard B. Le^e's account whjch emphasizes the 
complementarity of^ mnle-female roles. It is particularly interesting to note 
the recoEnition.of worneg's participation in food production. Overtones of 
asymmetrical are absent from'this account. It-shows a.perspective wiii^h has 
grown' out of the order of- the societies observed, rather thar> out ^^the 
cultural perspective of the observer. ^ ' . ' 

' Richard B' Lee — "What hunters do for a living, or how to make out on scarce 
resources" m Man the Hunter edited by Richard B. Lee and Irven QeVore. 
Aidine Publishing Co.. Chicago. 1968. page 33. 

. Unlike agricuftUralists who-^work hard during the planting an(^ ■ 
. harvesting seasons and .undergo "seasonah^nemployrflent" for 
several months, the" Bushmen huQter — gatherers collect food every 
thJ'd or fourth day thYou^heut the year. Vegetable foods comprise 
Orom 60-80 per cent of,t^ tota-l daily diet by weigm. and collecting 
. . involves two or three days of work per woman per week. The rnen 
" also collect plants'and >small animals but their major contribution to 
the diet is the hunting of haediitfm and large game The men are^con- 
scientious but ^ot particularly sgccessfcjl hunters; although men's 
and women's work input roughly equivalent in terms of man-day ef- 
fort, the women provide two or three.times as much food by weight 
as man.' 

The first of the next two accounts illustrates very well t*hc ethnocentric ap- 
proach of Western anthropology Built mt'o Beattie's description is the' 
■ assumption that Western influence on African societies has been a pqsjtive 



one THis str'ess on individuals being able to pursue personal interests in- 
d»cates a Western ideal which may or may not be a desirable,possibiIity frtfm 
an African ^)erspective. He also assunnes that Western influence h^s 
"liberated" the African woman but Jails to mention that the more exciting 
life m the "towns" may entail th^' questionable benefits of. prostitution. 

John Seattle. Other Cultures. Aims'. Methods and Achievements in Social An- 
thropology Rc Jtle^ge and K Pa^l. London. 1966. page 254. 

Western influence. especi^Uy^e advent of a cash economy, and the 
suppression of inter-group| hostility and tnbal^yarfare. has for the 
first tmie made.ijt possible for individual^ to disregard traditional 
group ties with impunity. Somelifjies. indeed, men can no longer 
^iuslain these ties, though they ma^ wish to. and may feel guilty if 
thev do not . ' - 

Women as well as men may take advantage of the new social and 
economif opportunities. . it is worth noting here tftat in many 
Darts of Africa a woman who resents the restraints of the traditional 
//ay of life, perhaps as a junior wife to an old man who already has 
. >ever,'3l other wives, can now. if^she wishes, leave her family and gO' 
of^ to seek a mofe exciting life m the^towns 

Judtth Van Allen's account i^ives a very different description of what Western 
influence has meant for [he African woman. By looking at their traditional 
political and economic activities and comparing them to what Jhey feel they 
have lost in the modern setting, she come? c'ioser to a more balanced and 
realistic view o? the "actual" position .of^women in Afnca today. ^ 

Judith Van Allen "Sitting ofi a Man-Colonialism and. the Lost'Political In- 
stitutions of igbo Women" m Canadian Journal of African Studies, volume 6. 
number 2. 1972 ' , ' ' v 

In the (Conventional Wisdom. Western influence has "emancipated" 
" African wometi — through the weakening of kinship bonds apd the 
provisiofts of 'free choice" in Christian rnonaganrtous marriage, the 
suppression oS ' barbarous" practices, the opening of schools, the 
introduction pf modern medicine and hygiene, and sometimes of 
t^'male suffrage 

" But Westernization is not an unmixed blessing. The experience of 
lgt>o wornen under British colonialism shows that Western urfluence 
can sometimes weaken or destroy women's traditional autonom^y or 
power m exchange. ' „ • ^ 

Igbo women hftd a significant rc!e m trajdition«il political life As in 
dividuals they particip<lted «in village meetings*with men. but their* 
real political power was based on the solidarity of womejn. as ex- 
pressed in their own political mstftutions — Uieir meetings (mikiri 
, or mitiri). their market networks thbir kinship groups, and their 

nght to us^^^•rlkes boycotts -ind forr^ to ^'ffoxr fheir decisions 

■MP use of cultural'ly biased dichotomies de. putJiic - . priVtit^. order — 
(Iis(!)r(ier, male ^ female sif]>er|^or — mfprjor; active — passive; "and good — 
»-v»h. for^observ-ing and describing culturrjs i^^ not an adequate way^f looking 
at most societies and par^iictllarly <it the position of women, in ihese 
»oi^^^t»es These dKhotorrVies d stort the actual w<iy in which wom^r{ par- 
'fi tpM^'- .js contributing rnemht^rs of society fht^se dirhotor!)ies 

1' Ckissif'v' women'm cloi>ed spheres that ^ire f\ot netessanltv the only 
spheres if^-v\hKh thev partujpate * \ 



^ b) Place a value judgment of women's activities which implies that 
their participation is not comparable to that of men. 

c) Triv^ialtze these activities even though they may, in fact, be at least 
as crucial to the survival and maintenance of that society as men's 
activities. 

d) Imply that where women participate in spheres that do not parallel 
women's spheres in our own culture, this participation is irrelevant 
or even unworthy of adequate description. The result is that women 
are not used as informants to describe their own position in the 
way that men are. 

Therefore, it is crucial that women in other cultures be viewed in terms of: 

a) Their co-operative participation in a total social order. 

b) Their economic and politic-^l contribution. 

c) Influence rather than power. 

d) Male and female roles which are complementary to each other, 
rather than exclusive or antagonistic. 

Viewing women in these terms necessitates a new approach to ethnography 
in order to describe cultures in terms of their own values, rather than in 
terms of an ethnocentric perspective. Examples of this alternate perspective 
will be presented in the following section which deals with personal ac- 
counts by and about women. 
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